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INTRODUCTION

Who is Sunrise 10 for?

Sunrise is specifically written to meet the needs of
secondary classes in Kurdistan. The material:

e Isclear and easy to follow.

e [s motivating and enjoyable.

e Has clear aims and provides regular revision and
testing.

e Contains projects to encourage students to work
together.

e Is culturally appropriate for Kurdish teenagers and
contains relevant social, cultural and historical
information.

e Can be used for mixed ability teaching. The
Teacher’s Book provides optional activities to help
the teacher adapt to different teaching situations
and the Activity Book provides extra practice
where needed.

Sunrise 10 consolidates and extends work done in
earlier grades, now that students have reached the
start of the senior secondary stage. It brings together
language that was taught separately in earlier grades
and develops it to a higher level of complexity and
contrast. Vocabulary is also consolidated and extended
with the the use of new techniques of acquisition and
organisation. Building on these linguistic elements,
students’ listening, speaking, reading and writing
skills are also now greatly boosted.

What are the components of Sunrise 10?
e Student’s Book

e Activity Book

e Teacher’s Book

e CD

Student’s Book

The Student’s Book begins with a welcome unit to
help students find their way around their new books,
get to know each other and also rapidly revise basic
language met at earlier levels. Use these activities as
you think best. You may think that some activities are
not necessary for your students, while others are. Pick
and choose the exercises you think your students will
need. Some groups will have to do all the activities,
while other schools may decide to drop the welcome
unit entirely.

Following the welcome unit, there are ten units in

the book. There are seven main teaching units: Units
1, 2 and 3, Units 5 and 6, and Units 8 and 9. These
units are based on topics which are interesting,
important and useful for the students, such as healthy

living, sports, emergencies, etc. Units 4, 7 and 10
are revision units which focus on the grammar and
vocabulary items of the previous units.

The continuing storyline concerns a Canadian boy;,
Ben, who is travelling to visit his father who works
in Dohuk, and Haval, a Kurdish-American boy, who
is travelling to meet his aunt, uncle and cousins in
Silemani. Ben and Haval become friends on the
journey and Ben later goes to visit Haval in Silemani.
The revision units describe episodes of their visit to
Kurdistan. Other units sometimes touch on these
characters’ lives, but generally deal with topics of
wider interest to students.

The core of every main teaching unit consists of six
lessons. Each double page contains two lessons. As
far as possible, there is a page per lesson, and each
lesson is complete in itself. After Lesson 6, there is a
two-page Language Focus section, followed by a two-
page episode of the Literary Reader.

Lessons 1 and 2 introduce some of the main grammar
and vocabulary of the unit mainly through listening
and speaking activities. These lessons also bring
together and add to the known vocabulary to
assemble useful word fields.

Lessons 3 and 4 introduce further grammar and
vocabulary in a longer piece of reading. Vocabulary
is systemically developed through the Activity Book
by introducing word groupings through grammatical
and semantic relationships.

Lessons 5 and 6 recycle the grammar and vocabulary
of the first four lessons in the process of developing
listening, speaking and writing skills. The poems in
Units 3 and 9 add a literary dimension to the skills
work. These lessons always end with the Unit Task,

a written or spoken transfer task that is personalised
wherever possible.

The Language Focus sections summarise the main
grammar points and lists the unit vocabulary. The
To Help You Study section gives students useful
techniques for improving their learning. (See below:
What’s new in Sunrise 10?)

The Literary Reader (Around the World in Eighty
Days by Jules Verne) is intended to increase students’
reading skills and introduce them to the habit of
extensive reading for pleasure. (See below: What'’s
new in Sunrise 10?) Revision Units 4, 7 and 10 focus
on the grammar and vocabulary items of the previous
units and include an episode of the Literary Reader.
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Activity Book

Normally, a double page of lessons in the Student’s
Book is supported by two pages of grammar and
vocabulary exercises in the Activity Book. They are
designed to be suitable for use for homework in almost
all cases. But it is for you, the teacher, to decide
whether to use it like this or to work with some of it
in class. If you set material for homework, you should
allow some time for preparation and for regular
feedback. You may want to use marks given for this
work as part of your ongoing assessment of students.

Lessons 5 and 6 in the main teaching units are
different. They support the Student’s Book skills
work, and students move between the two books

to complete many of the tasks. These Activity Book
pages will therefore be used largely in class.At the
end of the Activity Book there are recommended
activities to go with the Literary Reader. You should
use some or all of this material to help your students
get the greatest benefit from the Reader.

Teacher’s Book

The Teacher’s Book contains brief, easy-to-follow
lesson plans for every lesson in Sunrise 10. It also gives
you ideas for starting your lessons and suggestions for
extension work and alternative activities. It contains
the answers for every activity in the Student’s Book,
as well as the Activity Book answers, a Grammar
summary and a Word list. The Teacher’s Book also
contains the CD script for every listening activity.

The lessons in the Student’s Book are designed to be
taught as they stand. All you need is the Student’s Book,
the CD and the Activity Book. If you look at the lesson
notes before you begin a class you should be able to
tailor your lessons to suit your particular class.

The CD

The CD contains all the recorded listening materials
and pronunciation activities.

What’s new in Sunrise 10?

1 The Language Focus pages

This part of the Student’s Book summarises the main
grammar points and vocabulary of the unit. This
material is not strictly for the classroom, but you can
take advantage of it during the unit or as a separate
revision of the main parts of the unit together with
the practice exercises in the Activity Book.

Language Focus provides detailed grammar notes
and covers areas of grammar comprehensively and
contrastively. The vocabulary list includes phonetic
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transcriptions to help with pronunciation. (The
phonetic transcriptions should not be used to teach
phonetics to the students) Note that the Activity
Book contains extra language practice activities for
students to do at home.

The To Help You Study section gives students useful
tips on how to improve their learning, as well as
various methods to help them acquire and organise
new vocabulary on the road to learner independence.

2 The Literary Reader

The Literary Reader is an adaptation of Jules Verne’s
Around the World in Eighty Days (you can find more
information about it on page 111 of the Student’s
Book). The reader is intended to increase students’
extensive reading skills and introduce them to the
habit of reading for pleasure. There are recommended
activities at the end of the Activity Book (pp72-79),
which students can use independently or as part

of class work. These activities regularly encourage
students to work out meanings from context, and in
this way to increase learner independence. Do not use
this text to teach vocabulary and grammar.

3 The Did You Know? notes

Students are familiar with this feature from previous
levels of Sunrise. It provides factual information to
help increase students’ general knowledge.

In Sunrise 10 the information is related to the
Literary Reader and it can be found after the episode
of the story in each unit. The aim of this part of

the book is not to teach grammar or vocabulary;,

but to encourage students to learn about the world
around them. It also gives students an opportunity to
research and find out more if they are interested.

4 The www.school.org project pages

This is a series of projects — one for each teaching unit
— which goes through the course and helps students
use the language and vocabulary of each main unit in
a meaningful way. They are optional materials, related
to the topic covered in the unit, that can be used after
the relevant teaching unit or at any time later in the
year as a means of revision and practice.

It would be a good idea to contact the IT teacher of
your class and get him or her to help set up the group’s
website. If your school does not have a website yet, try
talking to the headmaster of the school and get his/her
support for the project. Explain to him/her that it
would be very useful for the school and the students to
be able to communicate with other students both in
and beyond Kurdistan. You can also ask your students
if they have computers and internet access at home,
so that the information on the website can go ‘live’



5 The Reference Section

Earlier levels provide a grammar summary, a
pronunciation guide and a unit-by-unit word list, but
Sunrise 10 goes much further. The Reference Section
in Sunrise 10 is an extensive resource that students
should use frequently to help them move towards
learner independence. It consists of the following
sections.

1 Understanding Words — This offers ways of
working out meanings independently.

2 Collecting Vocabulary — This provides various
techniques for collecting and organising vocabulary.

3 Phonetics — This lists the phonetic alphabet,
which Grade 10 students will now start practising
and using for very practical purposes.

4 Punctuation — This lists and gives examples of
all the different punctuation marks. It supports
Lesson 5 work on punctuation and capitalisation,
as well as independent writing.

5 Grammar — This provides basic metalanguage for
talking about grammar, with Kurdish translations.

6 Language for Communication This lists key
expressions for spoken and written communication.

7 Common Irregular Verbs — This lists all forms of
the irregular verbs that students have so far met.

8 Alphabetical Wordlist — This lists all the new
vocabulary of Grade 10 and gives the unit where
each item first appeared. From this, students
can refer to the correct unit wordlist to revise
pronunciation, part of speech and meaning.

9 Word Groups and Abbreviations — This brings
together groups such as the months of the year
and all the abbreviations that students have met.

10 Places in Sunrise 10 — This lists geographical
names, with phonetics and unit number.

11 About the Main Characters in Around the
World in Eighty Days — This provides notes on
the main characters in the novel.

12 About the Author of Around the World in
Eighty Days — This introduces students briefly to
the life and greatest achievements of Jules Verne.

FAQs (Frequently Asked Questions)

How is grammar treated in Sunrise 10?

Following the tradition of earlier levels, new grammar
is always introduced in Lessons 1—4 in the Student’s
Book and practised in the Activity Book. First,
students see the grammar in ‘action’ and then get the
explanation of the formation rules and usage. As
students’ level of English at this stage might vary, the
Language Focus section helps stronger students to
learn ahead and weaker students to reinforce their
understanding of the grammar. Grammar is regularly
recycled, the reading and listening passages are very
carefully written to keep students exposed to grammar
they learnt in earlier units and levels of Sunrise.
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How is vocabulary taught in Sunrise 10?

There is strong emphasis on the active (productive)
vocabulary — words and phrases we want students to
learn. There is a unit wordlist in the Language Focus
section. Vocabulary is regularly practised, revised and
recycled in the Activity Book, the revision units, and
the Language Focus sections.

Functional English is also a key element in the book.
This is language that will help students when using
English in everyday situations. It is frequently picked
out from Student’s Book dialogues and practised in
the Activity Book.

There is some extra lexis in the book — in the two
poems, the Literary Reader and occasionally in the
Did You Know? notes — which students do not need
to learn and should not be tested on. Students are
often able to understand these words in context for
themselves. However, necessary support for the
poems is specified in the Teacher’s Book and support
for the reader is offered in the Activity book.

The To Help You Study sections suggest a number of
ways students may generally increase their vocabulary
and learn words more easily.

What about phonetic transcription in Sunrise 10?

The phonetic symbols are introduced in the
vocabulary lists and To Help You Study sections and
there is a phonetic alphabet in the Student’s Book. By
this stage, students should be able to use a dictionary
independently, and learning how to pronounce the
words in the dictionary is a great help in becoming an
autonomous learner.

What about reading aloud in Sunrise 10?

There are some conversations and dialogues we
would like students to practise saying aloud. These
aim at practising pronunciation and intonation. As
the reading passages in Lesson 3 are usually quite
long, we suggest that these texts are used only for
information and not for reading aloud.

How long does it take to cover a unit in Sunrise 10?

This, of course, depends on the level of the students
and a lot of other factors. We generally suggest that
you spend about the following amount of time:

e Lessons 1 and 2 in the Student’s Book require
two contact hours, although some homework
time will also be needed to complete the Activity
Book tasks. Lessons 3 and 4 in the Student’s Book
also require two contact hours, although some
homework time will also be needed to complete
the Activity Book tasks.

e Lessons 5 and 6 integrate the Activity Book for the
writing skills tasks and can be completed in two
contact hours (depending on how much time you
spend on the Unit Task), although some homework
time will also be needed to complete the Activity

Book tasks.
INTRODUCTION



e The Language Focus pages in the Student’s Book are
for reference during the unit, while the activities
in the Activity Book can be used as homework or
in-class progress assessment, and they take about
one hour to complete. The Language Focus
exercises can be used for assessment of students’
progress. Let them work on these at home, or if
they do them in class, let them work in pairs and
small groups. You can turn these activities into
competitions to keep students more motivated.

e The project activities should be done mostly
independently or in groups out of class, but you
will need to spend about one hour setting up and
getting feedback on every stage of the project.

e The Literary Reader can also be done in many
ways. If you do it after the end of the lesson, it will
need about one contact hour.

So if you do everything in the Student’s Book and
spend time assigning and checking the Activity Book
work, you will spend approximately ten contact hours
on every main teaching unit.

What Activity Book material do I cover in class in
Sunrise 10?

The Activity Book material can be done mainly as
homework, as it would be very time consuming to do in
class. Try to look at the Activity Book exercises before
each lesson, and if you think some of the activities are
especially relevant, important or interesting, you can
spend a little time doing them in class. But, as a rule, we
suggest that you do not spend more than 15 minutes
a lesson working on Activity Book tasks. If you assign
Activity Book exercises for homework, allow some
time to check them in the next lesson.

How much group and pair-work is there in Sunrise 10?

As we want students to learn from each other and
have every chance to speak and work with English in
class, there are many activities they can do in pairs
or small groups. Pairs are easier to organise and we
recommend that you get them used to working in
pairs. This can get quite noisy at times, but where
there is noise there is learning.

It is usually not enough for one student to get the
answer and tell it to the whole class. Try to help every
student find the answer. It is preferable to do the
projects in small groups.

How do I make pairwork work in Sunrise 10?

Some tips for successful pairwork exercises:

e Keep it clear. Ask them to do simple things in pairs.

e Keep it short. If it takes too long it’s difficult to
control the activity.

e Demonstrate. First tell them what they have to do,
and then show it yourself; and ask a pair of students
to demonstrate it before you ‘let them loose’

¢ Do it often. The more often you use pairwork, the
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easier and the more successful it becomes. Do not
give up if it does not work perfectly the first time.
Remember the old saying: ‘practice makes perfect.

How do I conduct the projects in Sunrise 10?

e Before any discussion tell students the topic and
ask them to think about what would be most
relevant about that topic for the website. You can
tell them to look at the instructions on pp 98-101
of the Student’s Book.

¢ Brainstorm with the students about what to include
in the project. Ask questions and do surveys to
find out the most interesting aspects of the project.

o Ask students to volunteer for different roles:
researchers; photographers; journalists;
interviewers; designers, etc. (see the unit notes
for suggestions). Try to rotate the students so that
they do different things for different projects. In
this way, they can find out what they are best at.

e Every team chooses a team leader.

¢ Students choose a project leader for every
individual project.

e Design a project timetable with the class and post
it on the wall of the classroom to remind students
of deadlines.

e Spend half of a lesson at the end of every week to
check on progress.

TIP: If you cannot post the projects on the internet,
ask students to prepare a poster for every project.

At the end of the year, organise an exhibition with
other Grade 10 English teachers in your town so that
students can look at each other’s posters.

How do I deal with the Literary Reader in Sunrise 10?

Before students start using the Reader, introduce
Jules Verne to them and refer them to the notes on
Student’s Book page 111. Ask questions to check
understanding. You can also ask them to find out
more on the internet and report back to the class.

You can set a deadline at the beginning of each unit
by which time students will have to have read the next
episode of the story. It is also a good idea for students
to keep a reading diary as a record of progress. In
addition, students should do at least some of the
Literary Reader activities at the end of the Activity
Book, either independently or in class.

If you have wall space in your classroom, you can put
up a timeline of events. This will help you revise the
previous episodes and count the days of the journey.
Put the starting point of 8.45 p.m. on 2nd October,
1872 and continue adding to it until you reach 8.45
p.m. on 21st December, 1872. Encourage students to
add new destinations, dates and times after reading
every episode. You can also put a large map of the
world on the wall of the classroom and indicate the
route of the journey as it progresses.
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WELCOME UNIT

LESSONS

1&2

Finding out about the books
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u Lesson 1

are (revision)
as got (revision)

Useful aid

e A tennis ball for the introduction.

To start...

e Introduce yourself to the class. Say: Hello, my
names ...

e Go around the classroom introducing yourself to
individual students.

e Encourage students to introduce themselves to you.
They can use Hello, I'm ... or Hello, my name’s ...

e Ifyou have a tennis ball with you to the class,
throw the ball to a student who then introduces
him/herself and then throws the ball to another
student.

¢ You can get the students to stand in a circle for
this activity.

u How many are there?

iliarise students with the structure
ntents of the Student’s Book and

tise asking and answering How many ...
e there? There are ...

e Explain to the students that they have to look at
the Map of the Book on pages 2 and 3 and they
have to ask questions and find the answers.

e Read out the example question: How many main
units are there? and let students answer the
question in chorus or you can ask one student to
answer. (Answer: eleven.)

e Dut the students in pairs and let them ask and
answer the questions in pairs. Give them a time
limit of five minutes. While they are working in
pairs, monitor the activity and help if necessary.

10

Answers

How many main units are there? There are ten.

How many revision units are there?  There are three.

How many pages are there in Unit 1? There are ten.

e When they have finished, ask individual students
to ask the questions and other students to answer
them. Check the answer with the rest of the class.

e Repeat the same procedure with the Activity
Book, e.g.

How many pages are there in the Activity Book?
There are 80.

How many pages are there in a revision unit?
There are four or six.

How many pages are there in a main unit?
There are eight.

B How many.... are there?
What are they called?

amiliarise students with the topics and
ction of the project files and the reference
materials. The projects are important to
promote learner independence, and they

give students an opportunity to use the new
language productively. The reference materials
help students to organise and revise the key
language and vocabulary of each unit.

o Ask students What kind of extra materials do
you think there are at the end of the book? Invite
suggestions from the students. You can write their
suggestions on the board.

e Ask students to look at pages 98—111 to check
if they guessed correctly and tick the correct
suggestions on the board.

e Tell students to close their books and try to
answer the questions from memory. Ask the
first question: How many projects are there in the
Project File? Let students answer chorally or ask
individual students to answer the question. Then
check with the rest of the class if they agree with
the answer. Let students open their books again to
check if the answer was correct. (Answer: There
are seven projects, one for every main unit.)

WELcomE UNIT



e Repeat the same procedure for the other questions.

Answers

1 There are seven projects. Project A is called Getting
Started and B is called In the News.

2 There are twelve parts in the reference section.

E Has the book gota...? / Yes, it
has. It’s called ...

e students with the topics
e book. They also revise have got/
ossession.

e Ask students to open their books at the Map of
the Book (pp 2-3) again. Ask them the example
question: Has the book got a unit on food? Let
students find the answer, and say it chorally, or ask
individual students to give the answer. (Answer:
Yes, it has. It’s called ‘Eat well — be well))

e Suggested questions:

O Has the book got a unit on clothes? (Yes, it has.
It’s called “What we wear’.)

O Has the book got a unit on space travel? (Yes, it
has. It’s called ‘Moving into space’)

¢ You can also ask questions about things that are
not in the book. For example: Has the book got a
unit on animals? No, it hasn’t.

e After a few frontal exchanges encourage students
to ask and answer questions in pairs using Has the
book got ...? Yes, it has. or No, it hasn't.

o Finally, ask some of the students to demonstrate

their questions and answers to the rest of the class.
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Activities with the books
3 Lesson 2

To start...

e Write some action words the students should
know on slips of card, e.g. stand, smile, walk, etc.
Ask one student to come to the front of the class
and pick one of the cards and mime the action on
the card. The rest of the class have to guess the
word and say the action, for example: He/she is
smiling. The first student to guess correctly comes
to the front of the class and repeats the procedure.

¢ You can make the activity more competitive by
dividing the class into two groups. The group
finishing first with all the words being guessed
correctly is the winner.

u My picture shows ... It’s ... and
it's ...

ctise picture description
an information-gap activity.

Divide the students into pairs. One student is A
and the other one is B. The As open their books
on page 5, while the Bs open their books on page
70. They have to describe their picture to the other
student and find the differences without looking a
each other’s picture.

B Sheisn’t... She’s ...

omparing pictures and
tions; students practise using
continuous tense to describe

e This time student As look at the picture on page
19 and student Bs look at the picture on page 5.
They describe their picture to the other student
and find the differences in actions and clothes.
Give students about five minutes to complete the

1



activity, and then ask a few pairs to say some of the
sentences.

E There was some ..., but there
weren’'t any ...

tudents’ concentration skills and
revise and recycle the structures
ome/there weren’t any, and to give
an opportunity to use language in a

e Tell students to look at the picture on page 28 for
one minute and try to remember the types of food
shown. After one minute tell them to close their
books and discuss with their partners what they
remember from the picture. Let students work in
pairs, and while they are working write the words
from the word box on the board.

e Students look at the list of words on the board and
decide which of the items were in the picture and
which weren’t.

e They work in pairs and use complete sentences:
(I think) there were some ... (I think) there weren’t
any ...

e Give students about five minutes to work on their
own and then point to one of the items on the
board and ask: Were there any ...? Invite the whole
class or one student to answer the question. Then
point to another item and ask Were there any ...?
Make sure that one of the items was in the picture
and the other wasn't so that you can summarise:
There was some ... but there weren’t any ...

e Ask students to copy the wordlist into their copy
books, and to ask and answer questions in pairs.

12
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WELCOME UNIT

LESSONS

3&4

Personal details and lifestyle

To start ...

e Write some questions on the board. For example,
How old are you? When's your birthday? Where do
you live?

e Askindividual students to answer a question.

e After you've asked all the questions, ask the class:
Who is 15 years old? Whose birthday is on 29th
April? Who lives in Shorosh? etc.

u What...? When ...? Where...?
How...?

e the Wh- question words and forms;
ise asking and answering questions
ersonal details and habits.

e Tell students to open their books on page 6, cover
the Questions box, and look at Perween’s profile.

e Students work in pairs and try to work out the
questions that Perween answered.

e Walk around the classroom and help students. Let
students look at the Questions box if they need
help.

e When most of the students have finished, let them
check their work against the Questions box. Invite
individual students to ask the questions.

WELCOME UNIT

Finding out about people
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e Ask students to open their copy books and write
down the questions. Ask individual students to
come to the board and write the questions and
the rest of the class to check them against the
sentences in their copy books.

Answers

What's your family name?

How old are you?

When is your birthday?

Where do you live?

What's your phone number?

How much homework do you usually do every day?
How many hours of TV do you watch most days?
How many brothers and sisters have you got?

e Tell students to copy the profile card into their
copy books and to write their own details.

e When they have finished, get students into pairs
and let them ask and answer the questions using
their own details.

e Tell students to make full sentences about
Perween and themselves as in the example.

e Ask individual students to say sentences
comparing themselves with Perween.

Extra activity

e Ifyou have a little time left at the end of the class,
you can ask students to say some sentences about
themselves which are not true and the others have
to guess the correct information. For example: /
have three brothers and one sister. No, you have
two brothers and two sisters, etc.

13



Doing things in English
u Lesson 4 m

'@E’@[ﬁ]ﬂﬁﬁﬂ@ﬁ’
Giving advice using should and need to

Present perfect for past events with present
consequences

Using Let’s for making arrangements

\Wocabulayy,

Stomach ache, problem, break (broke,

broken), camera shop, hospital, market, police,
supermarket, training, visit, revise, let’s, maybe,
I'm afraid ..., fine, no problem, perhaps

To start...

e Choose some of the vocabulary words from the
box above and write them on the board without
spaces (for example: stomachacheproblembreakca
merashophospitalmarketpolicesupermarkettraini
ngvisitrevisemaybeafraidfinenoproblemperhaps),
like a word snake and ask students to find words in
the snake and copy them into their copy books.
The student with the most correct words in one
minute is the winner. You can make the exercise
more challenging by inserting some ‘nonsense’
words.

u Advising:I'vegota .../ Then
you should ...

practise stating problems and offering
ice.

e Ask students to look at the first picture on page
7 and guess what the boy’s problem is. (He’s got
a stomach ache.) Students should then read the
other boy’s advice.

e Dut students in pairs and let them construct
sentences with problems, and find the advice.

e When they have finished, ask pairs of students to
read out the problems and the advice.
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Extra activity

Invite students to suggest other problems. You can
start by making a few suggestions of your own,

e.g. I've left my English book at home. I've got a
computer virus. My watch has stopped working,
etc. When you have a few problems, ask students
to give you advice.

You can turn the activity around by giving some
advice and asking the students to guess the
problem, e.g. You should buy a new exercise book.
(My exercise book is full.) You should go to the
market to make a copy. (I was absent last week,
and I haven’t got my English notes.) You should go
to bed early. (I am very sleepy today.), etc.

Making arrangements: Let’s ...
/ Sorry, | can’t.l have to...

Ask students to open their books on page 7 and
look at the activity. Ask them What can you see?
(Two diaries.) Whose diaries are they? (Haveen's
and Gulistan’s.) Explain to the students that
Haveen and Gulistan are friends and they are
trying to arrange to meet.

Tell students to study the diaries and decide when
they can meet (Wednesday afternoon).

Ask a pair of students to read out the dialogue
between Haveen and Gulistan.

Let students practise the conversation in pairs.

Extra activity

Get students to work in pairs and try to arrange to
meet.

Meanwhile, walk around the classroom and help
students if necessary.

At the end, let a few pairs of students demonstrate
their conversations. Ask a few other pairs when
they are going to meet.

WELcomE UNIT



1 MAKING CONTACT

LESSONS

1&2

I play baskeball, too.
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u Lesson 1

ontinuous revision

t simple revision

ecabulany]
Leisure activities; Schedules and itineraries;
Vocabulary list p15.

To start...

e Show students some simple pictures of people
doing things and ask them: What is he/she/it
doing? What are they doing?

e Let the students answer in chorus or ask
individual students to answer. Correct their use
of the present continuous if necessary but don't
explain the structure yet.

® You can also choose some everyday actions which
first you, and then a few students, mime and the
class tries to guess.

Y oo anD speak

and answer questions using the
t continuous when talking about events
g place at the time of speaking.

: This activity concentrates on the use of the structure
and not the form. At this stage concentrate on students
using the present continuous.

e Tell students to open their Student’s Books on
page 8. Read the first phrase, playing basketball,
and ask students which picture matches the phrase
(picture 3). Ask students to repeat the sentence
chorally: They're playing basketball.

e Aska student to read the second phrase: ‘playing
computer games. Ask students Which picture
shows playing computer games? for the students
answer: Picture 8. They’re playing computer games.
Let the whole class repeat the sentence.

UNIT 1 MAKING CONTACT

e Dut students in pairs and let them match the
phrases with the pictures, trying to say the
complete sentences. Monitor the activity and
correct students if necessary.

o After three or four minutes, when they have
finished, ask individual pairs to read a phrase,
and say the number of the picture and the correct
sentence.

Answers
1h 2d 3a 41 Se

o Tell students to study the pictures for one minute
and then close their books.

6f 7¢ 8b 9c

e Then ask them the question: Is the boy in picture
S taking photos? and let the students try to
remember and give the correct short answer. Yes,
he is. or No, he isn’t. He’s ... (Answer: No, he isn'’t.
He’s riding a bike.)

e Repeat with one more example.

e Then let the students practise asking and answering
in pairs. One has his/her book open and asks the
question. The other tries to remember, then they
check and swap roles.

o After five minutes, ask one or two pairs to
demonstrate their conversation.

) GrRammar

se the forms of present continuous
ts, questions and answers.

e Write the first two sentences on the board: The
girlin 2 is reading a book. The boys in 3 are playing
basketball.

e Ask one of the students to come to the board and
identify the present continuous singular and plural
and underline them.

e Write a few other words on the board (e.g. 1, you,
run, eat grapes, etc.) that can be inserted into
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the sentence. Point at these words randomly and
encourage students to change the sentence so
that they use the word you are pointing at (e.g. /
am reading a book, etc.). This is a sophisticated
substitution drill activity which helps students
familiarise themselves with the structure.

e Let students read the rest of the sentences in their
books and identify the present continuous forms.

e Say a present continuous sentence about one of
the students in the classroom. For example: He/
She is wearing a blue shirt. Ask the students to try
to guess who you are talking about. The student
who guesses correctly can say the next sentence.
Encourage them to use the phrases, Yes, that’s
right. Now it’s your turn. or No, sorry. Try again.

u Lesson 2 m
n LISTEN AND READ

troduce the main characters of the
listening for specific information.

e Tell students to look at the picture on page 9 and
talk about the people in the picture.

e Ask them to guess where they are (at an airport).

e Tell students that the main characters of the book
meet for the first time in this conversation. One of
them is called Ben and the other is Haval.

e Copy the box for conversation 1 on the board and
tell students to copy it in their copy books, too.

e Tell students to close their books and listen to the
first part of the conversation.

o After the recording give students one minute to
try to copy and complete the box in pairs.

e Don'’t check their answers yet. Let them listen
once more.

e Give them another minute to complete the box,
then ask a student to come to the board and fill in
the missing information.

o Ask the other students if they agree. Then listen
to the first part of the conversation once more and
correct the box if necessary.
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e Repeat the same procedure for the other two parts
of the conversation.

CD script g“ Track 01

Ben
Haval

Ben

Haval

Ben

Haval

Haval

Ben
Haval

Ben

Haval

Ben

Haval

Ben

Answers

Excuse me. Is this seat free?

Sure. Go ahead. Where are you
travelling?

To Kurdistan. I'm staying with my dad for
a month. He's an oil engineer near Dohuk.
Really? I'm going there, too. Do you come
from Kurdistan?

No, I'm Canadian. This is my first trip to
Kurdistan.

It's my first trip to Kurdistan, too. I'm
Kurdish-American and I'm seeing my
cousins in Silemani.

* % %

That’s a great sports bag. What game do
you play?

I play basketball for a club in Vancouver.
I play basketball, too. I play for my school
team.

* % %

How long does our flight to Erbil take?
It takes five hours. We leave London at
11.30 a.m. and we arrive at 7.30 p.m.
local time.

That’s eight hours. Does that mean Erbil
is three hours ahead of London?

Yes, it does. There’s a three-hour time
difference.

Ah, look at the screen. That's our flight —
BR467 to Erbil. And now they’re showing
our gate number — 15. Let’s go!

Conversation 1:
Ben — Canadian — Dohuk — father
Haval — Kurdish-American — Silemani — cousins

Conversation 2:
Ben — basketball — a club in Vancouver
Haval — basketball — the school team

Conversation 3:
BR 467 — London — 11.30 a.m.
15 — Erbil — 7.30 p.m.

UNIT1: MAKING CONTACT



B GrRammar

the forms of present simple
and questions and short answers.

e Write the second sentence on the board: I play for
my school team.

e Ask one of the students to come to the board
and identify the present simple verb (play) and
underline it.

e Write a few other words on the board (e.g. She,
write, eat, etc.) that can be inserted into the
sentence. Point at these words at random and
encourage students to change the sentence so
that they use the word you are pointing to (e.g.
She plays for the school team, etc.). This is a
sophisticated substitution drill activity which
helps students familiarise themselves with the
structure.

e Let students read the rest of the sentences in their
books and identify the present simple verbs.

¢ Remind students that they can find further
explanations of the use of the present simple on
page 14 in their books, or if necessary, look at the
explanations together as a whole class.

e DPlay the recording of the second part of the
conversation, first the whole exchange, and then
sentence by sentence, and encourage students to
repeat the sentences chorally. Get them to try and
imitate the intonation, too.

e Volunteer a pair of students to read or act out the
dialogue.

e Let students practise reading and acting out the
dialogue in pairs for a few minutes.

e Choose a few volunteer pairs to act out the
dialogue.

UNIT 1 MAKING CONTACT

3 crammar

arise students with the concept that
t tense forms can sometimes refer to
ents.

Write the following sentences on the board: I'm
staying with my dad for a month. We leave at 11.30
a.m.

Ask students when these actions are going to take
place? Elicit that they are not in the immediate
present, because Ben is still in England and they
are at the airport.

Encourage students to formulate the rule: we can
use the present continuous for personal plans and
arrangements, and the present simple for fixed
future schedules.

If they need more help to get to the rule, give them
a few more sentences.

Tell students to open their books and find further
examples of present tenses used to mean future
events in the conversation between Ben and Haval.

Tell them to copy the phrases into their copy books.

Get students to read out the phrases to the rest of
the class. Ask the class to give feedback.

Answers

I'm seeing my cousins in Silemani.

We arrive at 7.30 p.m.
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1 MAKING CONTACT

LESSONS

3&4

Dad looked on the internet.
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u Lesson 3

t simple with adverbs of frequency revision
st simple and used to

Vocabulary,
Opposites; Vocabulary list p15.

To start ...

e Remind students of the conversation between
Haval and Ben on page 9.

e Write some words on the board: Haval, Ben,
London, San Francisco, Dohuk, basketball, etc. and
get students to tell you what they refer to.

e Alternatively, you can ask questions about the
boys and the situation, for example:

o Where is Ben from? He’s from Canada./He’s
Canadian.

o Where are Ben and Haval? At the airport in
London.

o Where are they flying to? To Erbil.
o Where does Ben’s father work? Near Dohuk.
o Who has cousins in Kurdistan? Haval.
¢ You can make this a quick memory competition
between the students if you divide them into two

groups. The group answering more questions
correctly is the winner.

EYreaD

practise reading for specific information
reading for the gist skills.

e: Students practise dealing with longer reading passages.
It’s important that you don'’t explain any of the unknown
words at this stage because the aim of the activity is to use
the text to do the activity. Also, there is no need to read the
texts out loud at this stage.

18

mn

e Tell students to open their books at page 10 and
look at the pictures at the top of the page. Give
them two minutes to talk to their neighbour about
the pictures and describe what is happening in
each of them. Ask if they can recognise anybody in
the pictures.

e Ask volunteers to describe the pictures.

e Focus on the three emails and ask about each:
Who is it from and who is it to?

o Tell students to look at the first picture and try to
find out which email refers to it. (Answer: email
2).

e Tell students to work in pairs and decide which
email text goes with which of the other two
pictures.

e Ask students to give you the answers and check if
the other students agree.

Answers
A2 B3 CI

e Go round the classroom pointing at students and
giving them numbers between one and six.

e Each student reads the question relating to their
number and tries to find the answer in one of the
texts.

e Ask individual students to read their question and
ask other students to answer from the text. Let the
questioner confirm or correct the answer.

Answers

1 Haval lives in San Francisco.

2 They often call and sometimes write. (They talk on
the phone and write letters to each other.)

To the beautiful waterfall at Ahmadawa.
She nearly fell into the waterfall.
They won and he scored three points.

AN Lt A W

Omn the internet.

UNIT1: MAKING CONTACT



Note: This is a very important activity, which often appears in
Lesson 3 of a unit. The aim of this activity is to sensitise students
to the importance of reference within the text.

e Ask a student to read the sentence from the first
email and decide what the pronoun it refers to.
(Answer: b) the photo)

e Tell students to work in pairs and try to find out
the answer to the other two questions.
(Answers: 2b 3b)

] GrAMMAR

ise the common adverbs of frequency
ir use.

e Write five sentences based on the emails on the
board using the adverbs of frequency, for example:

1 Bahar’s dad often calls Haval’s dad.

2 Havals father sometimes writes to Bahar’s
father.

3 Havals father always talks about Kurdistan.

4 Summers are usually very hot in Silemani.
5 Haval never writes letters. He prefers to write
emails.

e Tell students to copy the sentences from the board
in order of frequency, starting with the most
frequent.

e Ask students to compare their lists.

e Ask individual students to read out the sentences
in order and number them on the board.

e Ask students which words suggested the order and
underline them on the board.

e Explain, if necessary, the meaning of the adverbs,
using the grammar section on page 14.

UNIT 1 MAKING CONTACT

e Ask five or six individual students to say things
they do after school.

e Write their sentences on the board and tell
students to write them in their copy books.

e Tell students to work in pairs or groups and
discuss how often they do these things.

e Write adverbs of frequency on the board. Each
group or pair should say one thing someone does
using the adverb of frequency. Note: emphasise
that the sentence must be true of the person.

» Do the Activity Book activities on p4 in class or
set them as homework at the end of the lesson.

u Lesson 4

To start...

e At the beginning of the class revise the three
emails and the three photographs.

e Ask students to try to remember what was in the
photographs without opening their books.

e Write the skeletons of the following three
sentences on the board and ask students to copy
and complete them. Do the first one as a class
activity.

1 Bahar and her
and a younger
near Ahmadawa in

2 Haval is with his

and an
are having a

at home in San

. You can see his and
with him.
3 isata match, he is

about to a

e Encourage students to complete the sentences in
their own words. They can only write one word in
each space.

Answers

1 parents/older/brother/picnic/spring
2 family/Francisco/parents/sisters
3 Haval/basketball /score/point
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K3 ReAD AND SPEAK

ntroduce new perspectives when
menting on a story; students get to know
ore about the characters in the book; the text
also exposes them to the past tense forms of
verbs.

Note: Do not teach the forms of the past simple tense here.
Students will learn them in the next activity.

e Explain to the students that they are going to read
four people describing the events in the emails and
they have to find out who is speaking.

e Ask students to read the first speech bubble
silently. (At this point, the aim is to understand the
text. Leave reading aloud for after the activity.)

e When they have finished reading ask one of the
students who he/she thinks was talking. (Answer:
Bahar'’s brother.)

e Then ask one of the students to read the text
aloud.

o Let the students read the other three speech
bubbles silently and decide (with their partner)
who is saying what.

e When they are ready ask individual students to tell
you the answers and read the texts aloud.

Answers

1b Haval’s sisters  2c Bahar’s father
3d Havals father 4a Bahar’s brother

) Grammar

vise the formation of correct past

e sentences (statements, questions,
tives); to revise the used to structure to
about past events.

e Write the past forms of the verbs from the first
speech bubble on the board: was, fell, was.

o Ask students what was similar about these words.
(They are verbs and they are in the past tense.) Ask
students the base form of the verbs (be, fall).

e Ask students: What do we use the past simple for?

e Write the first sentence of email 2 from page 10 on
the board and ask a student to read it: / was very
happy to get your surprise email.
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e Ask students to find the verb in the sentence (was),
and ask: Why is it in the past tense? (Because
Bahar is talking about something that happened
earlier.)

e Write the beginning of the second sentence of
email 3 on the board: Dad looked on the internet.
Ask students to find the verb in the sentence
(looked), and ask how it is different from the was
in the previous sentence. (It is regular while was is
irregular.)

e Let students read the rest of the sentences.

e If you think students need more help, let them
look at page 14 for further explanation.

e Ask five or six students to tell you what they did
after school yesterday. Write the words/phrases on
the board, help them if necessary. (For example,
went to basketball training, did my English
homework, wrote an email, chatted on the internet,
watched TV, etc.)

e Point to a phrase and ask a student: Did you
(watch TV) yesterday? Elicit the correct short
answer: Yes, I did. or No, I didn’t.

e Tell students to copy the phases in their copy
books and ask and answer at random in pairs.

e Then ask a few students what their partners did.

e Write two sentences on the board. One in the
simple past and the other with the used to
structure. For example: I went home at 5. I used to
go home at 5.

e Ask students to explain the difference. (First
sentence: you did it once. Second sentence: you
regularly did it in the past but not anymore.)

e Tell students to think of when they were young
children and things they did then that they don'’t
do anymore. Help them if necessary. For example:
go to bed at 7; drink milk; watch cartoons, etc.

¢ Encourage them to say complete sentences using

used to or didn'’t use to.

» Do the Activity Book activities on p5 in class or
set them as homework at the end of the lesson.

UNIT1: MAKING CONTACT



1 MAKING CONTACT

LESSONS

5&6

Staying in contact.
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u Lesson 5

To start ...

e Write the following words on the board (or
prepare word cards): Dohuk, Erbil, London, San

Francisco, Vancouver, Silemani, Haval, Bahar, Ben.

e DPoint at a word and ask students to tell you about
the characters and the story.

e For example, point at Vancouver. Students should
say: It's a city in Canada. Ben'’s from Vancouver,
Canada.

e Ask one of the students to come to the board and
point at a word and ask another student to tell you
how it relates to the story.

I ListEN AND DO

ive students a chance to talk about the
acters, using simple present and present
tinuous sentences. This is a communicative
xercise. Let students work in pairs to have a
good chance to interact.

e Tell students to open their books on page 12 and
look at the picture. Say the name of one of the
characters and ask students to point to him/her.
Walk around the classroom and check if they are
pointing to the correct person. Then let students
work in pairs and call out the names to each
other and point to the characters. Give them two
minutes, then turn to the second question.

e Ask students where the characters are and what
is happening. Try to ask as many questions as
possible.

Answer

They're at the airport in Erbil and Bahar’s family is
greeting Haval.

UNIT 1 MAKING CONTACT

e Play Part 1 of the recording and ask students
if they found out anything that they hadn’t
predicted.

CD script ;“‘ Track 02

Part 1

Bahar Hi, Haval!

Haval Oh, hi, Bahar! It’s great to see you.

Bahar It’s great to see you, too.

Uncle Hello, Haval.

Aunt Welcome to Kurdistan.

Haval Hello, Aunt. Hello, Uncle. It’s really good to
be here.

Uncle How was the journey? Did you have any
problems?

Haval No, not really, but it seemed very, very long!

Uncle Yes, well, you landed in London and
changed there, and I expect that made it
worse.

Bahar How long did you stay there?

Haval We stopped for about two hours.

Aunt Did they give you enough to eat on the
flight?

Haval Oh, they gave us lots. Ben here had two
breakfasts this morning! Ben, come and
meet my family ... Uncle, Aunt, Bahar, this
is Ben. He'’s from Canada, and he’s visiting
his dad near Dohuk.

Uncle Good to meet you, Ben.

Ben Good to meet you, too.

e Ask students to close their books.

e Ask them to give you phrases people use to greet
each other.

e Tell students that they are going to listen to the
first part of the conversation again, and they
should concentrate on how people greet each
other.

e After playing the recording again, ask students
what greetings they heard. Write their answers on
the board. Are there any new ones?

o Tell students to open their books again, and
discuss and copy the greetings in their copy books.
Monitor the activity and help students if necessary.
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e DPlay the recording again.
e Ask pairs of students to read out the greetings.

e For Part 2, let students decide in pairs what they
would say in the three situations.

e Encourage a few pairs to act out the conversations.

o Tell students that they are going to listen to the
rest of the conversation.

o Before they listen ask them to read the questions
carefully. When they have finished reading the
questions, ask them to close their books.

e DPlay the recording once. Give students a minute or
two to open their books and discuss the answers
with their partners. Then ask them to listen again
to confirm their answers.

e Ask individual students to ask and answer the
questions aloud to the whole class, who in turn
comment on the answers.

CD script \“ Track 02

Part 2

Uncle  Well, here’s the plan, Haval. It's getting
late, so we're staying at a hotel here in Erbil
tonight.

Bahar  And then we're driving back to Silemani
tomorrow morning.

Haval  Great.

Uncle  Well, let’s put your things in the car, and
then we can go.

Aunt But we can’t leave Ben.

Ben Oh, I'm fine. I'm sure Dad will be here very
soon.

Aunt Well, we should wait until he comes.

Ben Thank you, but really I'm all right.

Haval  Well, anyway, Ben, let’s swap details before
we go. We should stay in contact.

Ben You're right. OK, I've got a pen and paper

here.

Haval  Uncle, can I give Ben your home phone
number?

Uncle Yes, of course. It’s 3-1-2-7-4-9-6.

Ben 3-1-2-7-4-9-6. Thank you.

Haval
That’s all lower case h-a-v-b-a-k-i-r-at-a-o-
I-dot-com.

22

And my email address is havbakir@aol.com.

Ben Right, and here’s my dad'’s mobile phone
number. It’s 0-7-5-4 ... 4-4-5 ... 7-2-3-6.

Haval  Is this it? 0-7-5-4 ... 4-4-5 ... 7-2-3-6.

Ben That'’s it. And now my email: benbrown@ntl.
com. That’s b-e-n-b-r-o-w-n-at-n-t-l-dot-
com.

Haval  Have I got it right? b-e-n-b-r-o-w-n-at-n-t-I-
dot-com.

Ben Yes, that's it. And how long are you staying?

Haval  Until Saturday the 22nd of this month.

Ben Saturday the 22nd. Right. And I'm staying
until Sunday the 30th.

Haval  Perhaps we can meet in Erbil for a day.

Ben Good idea.

Uncle  I've got another idea. Ben, would you like to
come to Silemani and stay with us?

Ben That'’s really kind! Thank you!

Aunt And, Ben, your father still isn’t here. I think
you should come to the hotel with us. We
can leave a message for him.

Ben Well, thank you again, but ... I think I can
see Dad. He's coming now.

Dad Hi, Ben! Sorry to be late!

o Ask: What did Haval and Ben do at the airport?
(Answer: They exchanged contact details.)

e Tell students to copy Haval’s contact details and
listen and complete the information about Ben’s
contact details.

e Encourage students to add their own phone
numbers and their email addresses.

e Let students practise asking and answering
questions about the details.

Culture note: @ is pronounced the same way as the preposition
at. The @ symbol or the ‘at sign’ separates a person’s online

user name from his mail server address. For instance, sunrise@
kurdistan.iq. Its widespread use on the internet made it necessary
to put this symbol on keyboards in other countries that have
never seen or used the symbol before. As a result, there is really
no official name for this symbol. The actual origin of the @
symbol remains an enigma. (From: http://www.coolquiz.com/
trivia/explain/docs/atsymbol.asp accessed on 24.02.2009 at 22:01)

Tip: You can give this as a quick project to your students to
investigate on the internet.

UNIT1: MAKING CONTACT



I3 pronuNCIATION

students’ attention to the
ation rules of the regular past tenses.

e Write the three verbs in the example on the board:
land, change, stop.

o Ask students: What is the similarity between these
words? (Answers: They are verbs and they have
regular past tenses.)

e Then ask them how they are different (the endings
they use in the past tense: change + d, stop + p +
ed).

e Ask a student to read out the past tenses of the
three words. Concentrate on the pronunciation
and ask the rest of the class if they heard any
difference.

e Write /t/, /d/, /1d/ on the board and ask students
which pronunciation they think goes with which
verb.

e Ask students to look at the exercise in the
Student’s Book and listen to Part 1 of the
recording.

e Tell students to copy the table in their copy books
and add nine more lines.

e They listen to the recording again and tick the
columns that match the sounds they hear.

e Dlay Part 2 of the recording and tell students to
repeat the verbs and sentences.

UNIT 1 MAKING CONTACT

CD script and answers '@ Track 03
Part 1

Past simple 1 2 3
It/ /d/ /d/

landed 4

changed 4

stopped 4

asked 4

expected 4

scored 4

suggested 4

loved 4

looked 4

called 4

talked 4

started 4

Part 2

landed Their plane landed at 9.00.

changed  The weather changed a bit.

stopped  We stopped at the town.

asked I asked a question.

expected Tony expected a phone call.

scored Bahar scored a point.

K speax

students a chance to practise simple
s and revise the story so far.

e Tell students to look at Lessons 1-4 and think
about the story so far. Ask: What happened?

e Write a few verbs on the board to help students.
For example: decided, emailed, met, sent, attached,
said, went, etc.

e Ask students to work in pairs or small groups and
try to use as many of the verbs as possible to talk
about what happened.

e Monitor the activity. Listen to students talking and
help when necessary.

e After a few minutes ask a few students to say
sentences using the verbs on the board to the
rest of the class. Encourage students to add to or
correct the information they hear.
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u Lesson 6

) reAD AND sPEAK

vocabulary acquired in the unit. At the
d of the unit students should be able to
ntroduce themselves and give information
about themselves and their families.

e Tell students that they are going to read about
two people. Half of the class read about Amy and
the other half about Jack. Write the names on the
board.

e Give students two minutes to read the
introductions silently, without talking to anyone.

e Tell students to close their books.

e Aska question or two from each half of the class
to demonstrate the activity.

e Dut students in pairs or groups of four so that half
of each group has read about Amy and the other
half about Jack. They have to try to find out as
much as possible about the other person in two
minutes by asking questions.

e At the end of the activity ask a few pairs or groups
what they have found out. Then ask them to open
their books and see if they found out everything
about the person.

e Aska few follow-up questions to check.

o Ask students: What information have Jack and
Amy included in their introductions?

e They should mention: name, age, country, city,
grade, brothers and sisters, sports, hobbies/
interests, learning — write these key words on the

board.

e Give students two minutes to think about what
they could say about themselves and take notes in
their copy books. Monitor the activity and help
students if necessary.

e Ask one of the more confident students to

introduce themselves using their notes as prompts.

e Let students practise introducing themselves to
their classmates. (They can do this sitting down
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and talking to the person nearest to them, or you
can get individuals to stand up and introduce
themselves to the class.)

e At the end of the activity ask a few students who
they have spoken to and what information they
learnt about them.

Note: Students may try to be very honest or not know what to
say. Tell them that they can ‘invent’ information, or they can talk
about things they would like to do if they don’t do any sports or
have any hobbies.

B write

e Tell students to open their Activity Books on page
6 and do the first activity individually.

e After one or two minutes, let them compare their
solutions with their partners.

e While they are working, copy the text on the
board as it appears in the Activity Book. Then
ask a student to come to the board and insert the
punctuation marks and the capital letters.

e Then tell them to do the second activity using
the notes from the listening activity in their copy
books.

e Monitor the activity and, when they are ready, let
the students compare their solutions with a partner
and ask one student to write the answer on the
board so that the rest of the class can check theirs.

e Write the word penfriend on the board. Ask
students: Do you know what it means? (Answer:
It’s a friend who you exchange letters or emails
with and talk to about things you like.)

e Ask students: Who do you want to be penfriends
with, Amy or Jack? Ask them why.

e Dut students who want to be penfriends with the
same person in pairs to fill in the email Amy or
Jack sent them as Activity 3 in the Activity Book.

3 uniTTask

e Tell students to discuss what they would write to
Amy/Jack, using their notes from Activity D in the
Student’s Book.

e Give students ten minutes at the end of the lesson
to write the email on page 7 of the Activity Book.
They can finish this at home if necessary.

Tip: If your students use the internet at home or at school you
can recommend this fantastic site to them to start real online
correspondence with a Kurdish teenager living abroad. http://
www.mylanguageexchange.com/Pen-pals/Language/Kurdish.asp

UNIT1: MAKING CONTACT



Homework

Tell students to revise and complete their email at
home and draw a picture or stick a photograph in
the space provided. At the beginning of the next
lesson, ask students to show their emails to their
partners and comment on and correct each other’s
emails.

LANGUAGE FOCUS

This summarises the main grammar points and
vocabulary of the unit. This material is not strictly
for the classroom, but you can take advantage of
it during the unit or as a separate revision of the
main parts of the unit together with the practice
exercises in the Activity Book.

TO HELP YOU STUDY

This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

Answers

go/so/no; do/who/to
this/that/the; thin/thank/think

UNIT 1 MAKING CONTACT
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LITERARY READER
Around the World in Eighty Days by Jules Verne

. : . I Did you know?
to improve students’ extensive reading skills

and promote reading for pleasure. e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
Episode 1: The journey begins also gives students an opportunity to research and
find out more about a topic if they are interested.
¢ Independent reading: set the task for reading
at home at the beginning of the unit and tell Tip: You can always suggest that students visit en.wikipedia.org
students to keep a reading diary in which they if Fhey want to find put more about the topic discussed in the
keep notes of what happened and where the Did you know? section.

ORI £ e Let students read the text and then ask a few

e In-class reading: sometimes you may want to comprehension questions:
rTad out the episode to the students as they read 1 What did people use steam engines for 300
aong. years ago? (Answer: to lift water out of deep
e After reading the text either at home or in class, mines.)
e @ Gt S mastan abec e gpkedt. 2 How long ago did they start using steam engines
e DPoint to the timeline in the classroom or ask in transportation? (Answer: 200 years ago.)
sdt.udentts to l,OOk ic tth}f 1 r}llotes n t(?eu fr ending 3 What was the maximum speed of the Rocket?
iary, to revise what has happened so far. R

e Ask students to point out London on the map.
Task: Find out what is the speed of the fastest train now?

e Then point to the map and discuss with the (Answer: French Bullet train speed record: 571.52 km/h (3rd April
students where the travellers are at the end of 2007))
Episode 1: Charing Cross Station, London, 2nd
October 1872, 8.45 p.m.

e To create a plot summary, you might want
students to do the activities on pages 72 and 73 of
the Activity Book.
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2 HELP!

LESSONS

1&2

S

Vocabulary,

Injuries; Vocabulary list p25

To start ...

Draw eight dashes on the board (_ _ __ _ _ _ _ ).

Tell students to give you eight-letter English words

they know. They are going to play a game to try
and find the mystery word: accident.

Write the words under the dashes, circle the
letters that are in the mystery word but not in the
correct place.

If the letter is in the correct place write it above
the dash.

Go on until students find out the mystery word.

To speed up the activity, you can help them with
hints or some letters from the word.

This activity can be a bit long sometimes but it
activates students’ vocabulary and it’s a great
recycling activity, too.

Ask students: Where can accidents happen?
Write their answers on the board.

Ask students: Where do you think most accidents
happen? (Answer: about 80 per cent of all
accidents in the UK happen in and around the
home.)

What kind of domestic accidents can students
think of? (Take a note of these suggestions on a
separate part of the board or a flipchart page.
You may use them in activity C2.)

Y Listen AnD DO

UNIT 2:

entify different kinds of domestic

ents; students get a chance to improve
ning for specific information (names) skills
d describing past events.

HeLp!

I'was riding through the woods.
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u Lesson 1 m n

Tell students to open their books on page 18 and
look at the pictures. Give them two minutes to talk
to their neighbour about the pictures and describe
what is happening in each of them.

Ask volunteers to describe the pictures.

Tell students to listen to the descriptions and
decide the name of the children in each situation.

Ask individual students to give you complete
sentences as in the prompts.

CD script ;“ Track 04
Part 1

F

Oh, no, look at the children in the garden, and
look at all the dangers!

M  And Mrs Nawzad is busy in the kitchen, so she
hasn’t seen them.

F  Mrs Nawzad! Come quickly! Dara’s trying to
make a toy car, and he’s going to hit himself!

M  And look, Mrs Nawzad! Rondik’s trying to tie a
flower, and she’s going to cut herself!

F  And Mrs Nawzad, look! Sirwan is trying to pick
an orange, and he’s going to fall and hurt himself!

M  And Mrs Nawzad, quick! Zara and Lawik are
trying to light a fire, and they’re going to burn
themselves!

Answers

1 Sirwan 2 Rondik

3 Zara and Lawik 4 Dara
Play Part 1 of the recording again while the
students are looking at the pictures.

Write the first cue on the board: Sirwan /try/pick
/orange.

Ask one of the students to tell you what Sirwan
was trying to do. (Answer: Sirwan was trying to
pick an orange.)

Ask the whole class to repeat the sentence.

Then let them work in pairs and practise saying
what Sirwan, Rondik, Zara, Lawik and Dara are
doing in the pictures. Monitor the activity and
help students when necessary.

After a few minutes ask individual students to
tell you the correct sentences and have the class
repeat.
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Answers

Sirwan was trying to pick an orange.
Rondik was trying to tie a flower.
Zara and Lawik were trying to light a fire.

Dara was trying to make a toy car.

2 srammar

duce reflexive pronouns to describe
ppening to a person.

e Write the personal pronouns I, you, he/she/it on
the left side of the board and write the possessive
adjectives (m1y, your, his/her/its) next to them,
asking students to prompt you as you are writing.
Ask students to give you sample sentences using
them. Then write myself next to I and my. Then elicit
yourself, himself, herself, itself for the other lines.

e Repeat with we, you, they and ourselves, yourselves,
themselves.

e Tell students to copy the table in their copy books.

e To practise, delete the pronouns one by one and get
students to call out the missing ones you point to.

e Write the words hit, cut, fall and hurt and burn on
the board.

o Ask the students which child they think each verb
goes with?

e Play Part 2 of the recording to check if they were
right. (Answers: Sirwan: fall and hurt; Rondik: cut;
Zara and Lawik: burn; Dara: hit.)

CD script &‘ Track 04

Part 2

F It'sno good! Mrs Nawzad can’t hear us. Let's warn
the children ourselves!

You're right!

Stop, Dara, or you're going to hit yourself!

Rondik, stop, or you're going to cut yourself!

Stop, Sirwan, or you're going to fall and hurt
yourself!

Zara and Lawik, stop, or you're going to burn
yourselves!

mET=

=

e DPlay the whole recording again and let students
repeat after each sentence.

e Then point to the verbs on the board and repeat
Mrs Nawzad’s warnings.
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K sPeak
Mise giving warnings in pairs.

o Ask students to look at the two pictures and
discuss with their partners what warning they
would give to Lily and Tom.

e Let them decide the correct order of the warnings.

Answers

Stop, Lily, or you're going to fall and hurt yourself!
Stop, Tom, or you're going to crash and hurt yourself!

e Give them time to practise reading out the
warnings.

e Ask two pairs to read out the correct sentences.

e Tell students to write down the correct sentences
in their copy books.

e Remind students of the domestic accidents they
mentioned at the beginning of the lesson, or make
up new ones that they might warn their siblings of.

e Leta few pairs tell the others their warnings.

» Do the Activity Book activities on p10 in class
or set them as homework at the end of the
lesson.

u Lesson 2

To start...

e At the beginning of the class remind students of
the accidents from the previous lesson.

e Ask if they remember what Tom was doing.
(Answer: He was riding a quad bike into a very
dangerous bend.)

o Tell them that Tom had an accident and ask what
they think will happen next.

e FElicit the answer: He will have to see a doctor.

UNiT2:  Herp!



) LisTEN AND READ

e Tell students to open their books on page 19 and
look at the picture at the top of the page. Ask a few
questions to elicit what is happening in the picture.

e Tell students to look at the statements after the
dialogue and read the first three before listening to
the conversation.

e Ask them what they think they have to do.
(Answer: decide whether the statements are true or
false and correct them if they are not true.)

e FElicit what students think about the first three
statements.

e Dlay the first conversation.

e @Give students a minute or two to decide their
answer. Then ask individual students to read a
statement and say whether it is true or false and
correct it if it is false.

CD script ;“ Track 05

Doctor So, Tom, how did you hurt yourself? What
were you doing?

Tom I was riding my quad bike.

Doctor Were you riding fast?

Tom Well, I wasn’t riding very fast.

Doctor And then what happened?

Tom I went off the path towards a tree.

Doctor Did you crash into it?

Tom Yes, and I hurt myself quite badly.

Doctor You certainly did! Let me have a look.

* % %

Doctor Ah, Mrs Nawzad, what'’s the problem?

Mrs N It's Zara and Lawik. They’ve got some
nasty burns.

Doctor Oh, dear, how did they burn themselves
like that? What were they doing?

Mrs N They were playing in the garden, and they
tried to light a fire.

Doctor Let me have a closer look.

Lawik It hurts.

Doctor Don’t worry. I'm going to try to help.

Zara Thank you, Doctor.

Doctor Were you with them in the garden, Mrs
Nawzad?

Mrs N No, I'm afraid I wasn’t. I was making
lunch in the kitchen.

Doctor And then the accident happened.

Mrs N That'’s right.

Doctor There are so many dangers around the
home for young children. We have to
watch them all the time!

UNT2:  HeLp!

Answers

1 True 2 False (He was riding quite fast.) 3 True

e Play the recording again for students to check
their answers.

e Repeat the same procedure for the next three
statements about Zara and Lawik’s accident.

Answers

4 False (Their mother was making lunch. It was
before lunch.) S False (She was in the kitchen
preparing lunch.) 6 True

3 crammar

explain the rules of forming correct
resent continuous sentences. By now
students are familiar with how it is used but
the rules need to be confirmed. You can use
the explanations and examples on page 24 if
you think students need more information.

e Write the first statement on the board and ask
students to identify the tense, how it is formed and
what it is used to express.

e Write the first question in jumbled order on the
board and get students to copy it in their copy
books in the correct order. Ask one of the students
to write it on the board and check if it is correct.

e DPut students in small groups and ask them to
choose one of the dialogues and practise reading
and acting it out.

e Monitor as the students are practising and help
them if necessary. Encourage them to use intonation
and interjections to make the conversation more
realistic. You can also help them add extra
information to the conversation.

e Choose some of the more successful groups to act
out the dialogue to the class.

e Then give the groups some more time to practise
on their own.

» Do the Activity Book activities on p11 in class
or set them as homework at the end of the
lesson.
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I speak

rage students to use the same
structure to talk about themselves.

e Tell students that Tom’s accident happened at
2 p.m. yesterday.

e Tell them what you were doing at the time. For
example: [ was correcting English tests.

o Tell students to think about what they were doing
then and to tell their partners.

e Ask some of the students to tell the class what they
were doing.

Extra activity
e DPut students into small groups of four or five.

e Give students cards with verbs on them (e.g. cut,
drive, water, etc.).

e One of the students in each group is a detective
and is investigating a murder case. Tell the other
the students that they are suspects and they have
to tell the detective what they were doing at the
time of the murder.

o Ask the ‘detective’ to tell the rest of the class what
the people in their group were doing and who they
suspect of the murder.
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2 HELP!

LESSONS

3&4

While she was working, he came downstairs.
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u Lesson 3 m

continuous + past simple
djectives and adverbs

\Vocabulary;
Emergencies; Emergency services; Vocabulary list
p25

To start...

e Draw a clock on the board and ask one of the
students: What were you doing at (point to the
time and say it) last Sunday?

e After answering, ask the student to come to the
board, draw a clock and ask another student a
similar question.

e Ask students to practise doing the same in pairs,
taking turns drawing clocks in their copy books
and asking their partner what they were doing at
that time on a particular day.

® You can make the activity more interesting by
giving the students verb cards and asking them to
answer the question using the verb on the card in
a positive or negative sentence.

EY reap

ractise reading for specific information
gist; skimming and scanning a text for
rticular information. Also, to practise using
referencing words like pronouns to avoid
repetition and create texts.

e Write the title of the article on the board and ask
students: What do you think the text is about?
(Answer: It’s about how a family survived a very
dangerous fire in their home.)

e Divide the class into eight smaller groups by going
around the classroom pointing at students and
counting from one to eight until every student has
a number, and then put all the students with the
same number into groups.

UNiT2:  HeLp!

e Tell students to read only the question that matches
their group number and try to find the answer to
their question in the text and underline it.

e Give them two to three minutes and then ask each
group to select one person to read the question and
another to read the answer and say which line it is in.

e Once they have answered every question, students
will have a clear idea about the story.

e Askadditional questions if you think it is necessary.

Important: This text is to support extensive reading. Don’t
use it to read and translate every sentence. Students need to
develop their scanning and skimming skills. Reading aloud is
also not recommended unless you want students to practise
pronunciation. Concentrate on students understanding the
questions and the answers instead.

¢ You can write short answers to each question on
the board and encourage students to copy them
in their copy books in the correct order. With a
stronger group you can give them only the words
in bold below and encourage them to create the
sentences.

Answers

She started cooking.

Because Toby, her younger brother, was hungry.
He started to go down to the kitchen.

No, she wasn’t. She was helping Toby who fell.

She called 999 on her mobile phone.

They were upstairs at the window.

He covered his head with his coat and went inside.

o NI O i A W N ~

The fire brigade arrived and rescued the family on
a ladder.

e Ask a student to read out the first sentence and
decide what it refers to in it. (Answer: c) the fire)

e Tell students to read the rest of the exercise and
decide what the words/phrases in bold refer to.

e Then ask individual students to read out the
sentences and give you the correct answer. Ask the
rest of the class if they agree.

Answers

Line 16: ¢ Line 35: b
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] GrRamMmAR

nstrate the difference between using
ontinuous and the past simple for
nts.

e Write the third sentence in the box on the board.
(While she was working, he started to come
downstairs.)

o Ask students to copy the sentence in their copy
books, and underline and label the past simple and
the past continuous verb forms in it.

e Elicit the difference between was working and
started.

e If students need more help, discuss the use of the
tenses using the notes on page 24.

e Tell students to look for further examples of the
past simple in the text.

e Aska few volunteers to read them out, stating the
line number where the verb can be found.

e Repeat the same procedure for the past
continuous.

» Do Activity Book exercises 1 and 2 on pp12-13
in class or set them as homework at the end of
the lesson.

K speax

ise using the past simple to describe
ing place at a certain moment in time.

o Ask students what they usually do at the beginning
of a lesson.

e Take note of their suggestions on the board. You
can help the process by mentioning one or two of
the examples from the Student’s Book.

e Ask one or two students, using the prompts in the
Student’s Book.

o Let students practise asking and answering the
questions: What where you doing when .., What
was she/he doing when ..., What were they doing
when ... in pairs.
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¢ You can encourage them to use expressions from
outside the school context if you think they can
do it. For example: What were you doing when the
match started? or What was your mother doing
when you got home yesterday?

u Lesson 4

To start...

e Remind students of Julie’s story and encourage
them to recall as much as possible of the events
without looking at the text.

) ReAD AND sPEAK

MSe reading and story-telling.

e Write the following words on the board in random
order: mobile phone, pan, firefighters, hungry,
water, hospital, upstairs, fell, ran upstairs.

e Tell students to work in pairs and try to put the
words in the order they think they appear in the
text. They should write their answers in their copy
books.

e Aska pair to read out their order and number
the words on the board accordingly. Ask other
students if they agree.

e Aska few students if they remember the context

and try to create sentences using the phrases on
the board.

e Let them practise doing this in pairs before they
open their books.

e Tell students to look at the sentences a—i, put
them in the correct order, and write them in their
copy books. Tell them not to look at the text while
they’re doing this.

e Aska pair to give you the order that they put the
sentences in. Check with other students that they
agree.

e Ask one pair to read out the sentences in the
correct order.

e Let students read out the sentences in the correct
order in pairs.

Answers

1f 2d 3h 4b 5e 6a 7g 8i 9c

UNiT2:  Herp!



3 crammar

dents identify and use adjectives
s to describe events or states.

e Write the first and the third sentence on the
board: The Horne family had a lucky escape last
night. and It exploded violently. Write the words
adverb and adjective and ask students to decide
which they can find in the sentences. Tell students
to copy the sentences in their copy books and
underline the adverb and the adjective.

e Discuss with the students how these words change
the meaning of the sentences. (Answer: They add
extra information and help describe the events and
states.)

o Tell students to find as many adjectives and
adverbs in the text as they can in three minutes.

e Check how many they have found and ask one pair
to read out the adjectives and another pair to read
out the adverbs.

e Tell students to copy the adjectives and the
adverbs in their copy books in two separate
columns.

e Ask students if they can add one or two extra
examples to both groups.

e If students have problems with this activity, tell
them to refer to page 25.

P Set activity 3 in the Activity Book as homework.
Or doitin class if you have time.

I speax

ge students to talk about
, using the ‘be frightened of’

e Ask one of the students to read out the speech
bubble. Ask a few students: Are you frightened of
being up high on a ladder? and Are you frightened
of rats?

UNiT2: HeLp!

¢ Give them an example of what you are not afraid
of and something that you are afraid of.

e Write the structure on the board: I'm not frightened
of ..., but I'm really, really frightened of ... .

e Tell them to copy the structure and complete the
sentence with information that is true for them.

Note: If you think this activity is too embarrassing for them, let
students say sentences about other people in their family, their
friends or about imaginary characters.
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u Lesson 5

2 HELP!

LESSONS

5&6

Telling a story

To start...

Tell students to open their Student’s Books on
page 22 and discuss what they can see. (It is a map
describing a bank robbery.)

Discuss what a bank robbery is and what happens
in a bank robbery. Who are the people involved in
a robbery and how are bank robberies solved?

Y LisTEN AND DO

chtise listening for specific information.

Tell students to read the questions before they
listen to the first part of the conversation.

Play Part 1 of the recording.

Give students a minute or two to discuss their
answers to the questions.

Play the recording again.

Let students discuss their answers. Then ask
individual students to read out the questions and
the answers.

CD script &‘ Track 06

Part 1

Peter  Hi, Mum!

Mum Oh, hello, Peter, dear. Where are you?

Peter  I'm walking along Green Street. I'm just
opposite Park Road. I'll be home soon.

Mum Good. I'll make some tea.

Peter ... Ok, wow!

Mum What is it, Peter?

Peter  Two men are running out of the City Bank
with two great big bags. And some money is
falling out. I think they'’re robbing the bank.
They’re bank robbers!

Mum A bank robbery!

Peter  Now they're jumping into a car in front of
the bank.

* % %
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Peter  They're coming this way.

Mum  Be careful, Peter. They may be dangerous!

Peter  They're turning right into Park Road.

* ¥ %

Peter  And now I think they’re turning right.
They're taking the second right into Lake
Street.

Mum Quick! You should call the police.

Peter  [I'm going to!

Answers

1 Peter and his mum.

[SANE VLR S}

He is walking along Green Street.
Home.

A bank robbery.

Call the police.

Play Part 1 of the recording again and ask students
to listen carefully and follow the car’s route.

If necessary play the recording again, pausing
after each sentence so that students can follow the
route.

Let students work in pairs and trace the route of
the car and say where the car is at each stage.

Ask one or two pairs to tell the rest of the class the
description.

Tell students that they are the police officers
talking to a witness. Ask them to copy the police
officer’s notes in their copy books and complete it
as they are listening.

Play Part 2 of the recording twice, leaving a short
pause between playing it so that students can
complete their notes.

Ask one of the students to give you the missing
information.

UNiT2:  Herp!



CD script ;“’ Track 06

Part 2

Officer  Are you Peter Stone?

Peter That's right.

Officer  Thanks for calling us. Now ... what were you
doing when the robbery happened?

Peter I was walking home.

Officer  When did the robbery happen?

Peter At about 4.45 — around five minutes ago.

Officer  Did you see it clearly?

Peter Yes, I did. Two men ran out of the bank. And
they were carrying two big bags of money.

Officer What happened then?

Peter They jumped into a car in front of the bank.

Officer  Can you describe the car?

Peter Yes, it was blue. And the registration
number was OV09 PBD.

Officer  Which way did it go?

Peter It turned right into Park Road.

Officer  And did you see anything after that?

Peter I think it took the second right into Lake
Street.

Officer  Good! ... Calling all units. This is Delta Two
Three calling. I have information on the
City Bank robbery on Green Street.

Pilot Go ahead, Delta Two Three. I'm turning
towards Green Street now.

Officer  The robbers are in a blue car, registration
number OV09 PBD. A witness saw the car
turning from Park Road into Lake Street.

Pilot I'm following Lake Street now ... and I can
see the car! It’s travelling very fast. Calling
all units. The car is travelling north-east
along Lake Street towards ...

Officer  Well ... thanks to you, Peter, those bank
robbers aren’t going to get very far. Well done!

Peter Thanks!

I pronunciaTiON

tise the falling and rising intonation of
s to improve student’s pronunciation.

e Let students practise reading the questions in pairs
before they listen.

e DPlay the first question and ask students: Up or
down? (Answer: Up.)

e DPlay the rest of the recording repeating the same
question.

UNiT2:  HeLp!

CD script and answers ;“ Track 07

1  Areyou Peter Stone? (up)

2 What were you doing when the robbery
happened? (down)

When did it happen? (down)

Did you see the robbery clearly? (up)
What happened then? (down)

Can you describe the car? (up)

Which way did it go? (down)

And did you see anything after that? (up)

e Dlay the first question and ask students to repeat it
chorally or ask individuals to repeat it.

ONOUV AW

e Then play the rest of the questions and encourage
students to repeat them with the correct intonation.

Tip: You can encourage them to exaggerate and mime a little so
that it is more memorable.

K speax
Mtise telling a story.

e Tell students that Peter has just got home after
talking to the police and his mother/father wants
to know what happened.

e Elicit some of the questions students think the
mother/father would ask in this situation. Write the
questions or hints on the board to help students.
You can also ask them to copy the questions/hints
in their copy books.

e Let students ask and answer the questions in pairs.
Monitor the activity and help when necessary.

e After a few minutes ask volunteers to act out the
conversation between Peter and his mother/father.

o Tell students to do activities 1 and 2 in their
Activity Books.

e Follow the instructions for activity 3 in the
Activity Book to prepare students to talk about
another robbery.

e Students decide who is the witness and the officer.
The witness draws a map (Map 1) of the events
while the officer lists the questions to ask.

35



Students who are witnesses practise the
description without showing the map. The student
who plays the role of the police officer takes notes
and draws a map following the description given
by the witness.

At the end of the conversation the students compare
maps. They should be the same.

Then they swap roles and practise the conversation.

u Lesson 6

Students take turns to be the police officer and the
witness at another robbery — it doesn’t need to be
a bank robbery this time.

Tell students to interview each other.

To start ...

Ask students to look at the pictures on page 23
in the Student’s Book for one minute and try to
memorise what is happening in each of them.

Tell students to close their books. Make
statements about the pictures in a random order
and encourage students to tell you which picture
you are talking about.

) write

rite a short story about an accident
the simple past and the past continuous
es to describe the events.

Tell students to open their books and decide the
sequence of events in pairs.

Ask individual students to tell you the correct
order of the pictures.

Answers
le 2b 3d 4c¢ Sf 6a
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Tell students to write sentences about each picture
using the prompts under them.

Ask individual students to read their sentences in
the correct order to the rest of the class.

Write while and when on the board.

Ask one student to read the first sentence using
the prompt from the picture and the verb in
brackets in the correct form: While the Wilson
family were staying in Silemani, they went to visit
the great falls at Ahmadawa.

Let students construct similar sentences with the
other five prompts.

Ask individual students to say their sentences.

Answers

b While the others were looking at the waterfall,
Adam climbed over the safety rail.

¢ While Adam was climbing down the cliff, he fell
and hurt himself badly.

d While his dad was rescuing Adam, the tour guide
called the hospital for help.

e When the paramedics arrived, they looked after

Adam and took him to hospital.

When Adam left the hospital the next day, the
doctor said, I don’t think you're going to do any
more climbing for a few weeks!

Follow the instructions on page 15 in the Activity
Book to revise the sentences and then tell students
to write down the story in a paragraph.

3 uniTTask

Students have to tell a true but simple story to
their partner in six to eight sentences.

They can write their stories in their copy books as
homework.

LANGUAGE FOCUS

This summarises the main grammar points and
vocabulary of the unit. This material is not strictly
for the classroom, but you can take advantage of
it during the unit or as a separate revision of the
main parts of the unit together with the practice
exercises in the Activity Book.

TO HELP YOU STUDY

This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

UNiT2:  Herp!



LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 2: The race to India

¢ Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

e In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

e After reading the text either at home or in class,
have a quick discussion about the episode.

e Doint to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

e Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

e Then point to the map and discuss with the
students where the travellers are after Episode 2:
Bombay, 20th October 1872, 4.30 p.m.

e To start a plot summary, you might want students

to do the activity on page 73 of the Activity Book.

UNIT 2:  LITERARY READER

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary, it is designed to
encourage students to learn about the world
around them. It also gives students an opportunity
to research and find out more about a topic if they
are interested.

Tip: You can always suggest that students visit en.wikipedia.org if
they want to find out more about the topic discussed in the Did
you know? section.

1 When was the Suez Canal completed?
(Answer: 1869)

2 When was the Panama Canal completed?
(Answer: 1914)

3 Why were these canals important?
(Answer: because they made travel and transport
faster and safer.)

Task: Find out how long it took to build the Suez Canal.
(Answer: 11 years. They started building it on 15th December
1858)
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LESSONS

1&2

3 EAT WELL — BE WELL
How many do we need?
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a, some and the

\Vocabulary;
Food and nutrients; Food containers; Quantities;
Vocabulary list p35

To start...

e Write the title of the unit on the board: Eat well
— be well and have a discussion with the students
about what they think it means. (Answer: eating
healthy food makes you healthy.)

e Talk about healthy and unhealthy foods and drinks
and discuss why they think some foods are healthy
and others are not.

® You can also bring pictures of foodstuff to the class
and recycle words students learnt in previous years.

Y Listen AnD DO

ising familiar food vocabulary and
ducing names of new food items.
dents also improve their memory with a
emory game.

o Tell students that they are going to play a memory
game. Tell them to open their books on page 28.
Give them exactly one minute to look at the pictures
and try to memorise the food they can see.

e Tell them to close their books and work in pairs
and try to write a list of all the items they can
remember in two minutes. The pair with the most
items reads out their list. Encourage them to use
There is some/There are some.

e Ask other students to add to the list if they can.
Write their answers on the board.

e Tell students to work in pairs again. They open
their books and read the words in the box and try
to match them with the numbers in the picture.
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Start calling out the numbers (perhaps in random
order to make it a bit more challenging) and ask
one of the students to come to the board and
number the items on it as the other students say
the name of the item.

e For example, you say: Number 20. Students say eggs.
The student at the board writes the number 20
near the word eggs. If the word is not on the board
yet, the student writes it there and numbers it.

e Repeat this until all the numbers have been called
and all the words have been numbered.

Answers
1 lemons 2 lettuces 3 olives
4 onions 5 oranges 6 potatoes
7 tomatoes 8 butter 9 milk
10 yoghurt 11 cheese 12 bread
13 coffee 14 tea 15 lemonade
16 orange juice 17 chicken legs 18 fish
19 kebabs 20 eggs

e Let students look at the box and match the words
with pictures a, b, c and d. Check their answers
and write the words on the board.

Answer

a tomato paste b bread rolls ¢ cola

o Tell students that Lucy and Tim are going
shopping. Ask them to copy the list of items in
their copy books. Remind them of the expressions
we use for containers and measurements.

d ground meat

e Tell them to close their books and listen to the
recording. Then, working in pairs, they try to
remember the items and quantities they have
to buy.

e They listen again, now with the books open, and
complete the list.

e Ask individual students to read out the items.
Check if they use the right expressions for
containers and measurements.

UNIT 3:  EAT WELL — BE WELL



CD script ;“ Track 08

Members of the Junior Football Club are planning
its Bonfire Night party.

Leo

Dave/Jane
Leo

Annie
Leo

Lucy

Lucy
Tim
Lucy
Tim
Lucy
Tim
Lucy

Tim
Lucy

Tim

Lucy

Tim
Lucy
Tim
Lucy

Tim
Lucy
Tim
Lucy
Tim
Lucy

Tim
Lucy
Tim
Lucy

Tim
Lucy

UNIT 3:

All right, everyone. There isn’t much time
before Bonfire Night, so let’s check our
plans. Dave and Jane, you're going to look
after the fire and the fireworks, right?
Right.

And Annie, Carl and I are going to sell the
tickets.

Yes, we're going to try to sell 150.

And Lucy, you and your brother are going
to do the food.

Yes, and because we only have a little
time, we're making it very simple. We're
just doing burgers and chips.

* ¥* ¥

Next, Tim, we need some ground meat.
How much do we need?

Ten kilos.

Ten kilos! That'’s a lot of meat!

Well, a lot of people are coming.

How many?

About 150. Now, what's next? Yes, we
want some onions, too.

How many should we get?

We only need a few. Two kilos should be
enough.

While we're here, do we need any other
fruit and vegetables? What about some
tomatoes?

No, we don’t need any tomatoes, but we
have to get some tomato paste.

How much, do you think?

Quite a lot. Let’s get four cans.

What else do we need?

Well, we need some bread rolls. They sell
them in bags.

How many are there in a bag?

Twenty, so let’s get eight bags.

Right.

And we need some packets of paper plates.
How many?

There are 50 in a packet, so we don’t need
many. Just three.

Right.

And I think that’s everything.

No, wait. We haven’t got anything to
drink.

You're right. We haven’t got any fizzy
drinks. So could you get me some large
bottles of cola, please?

How many?

Let’s say twelve.

EAT WELL — BE WELL

Answers

ground meat 10 kilos
onions 2 kilos

tomato paste 4 cans

bread rolls 8 bags

] srammar

vise and extend the quantifiers students
y know.

e Write the first three sentences on the board.
Underline the quantifiers and ask students what
they mean and when we use them.

o Then write much/many/a little/a few/a lot of on
the board and ask students to explain to you how
to use them.

e If they have problems remembering these phrases,
you can ask them to look at page 34-.

e Dlay the recording again and ask students to listen
carefully to find more examples of the quantifiers
on the board.

Answers

We need some ground meat. A lot of people are
coming. We want some onions, too. Do we need any
other fruit and vegetables? We have to get some
tomato paste. How much, do you think? Quite a lot.
We need some bread rolls. How many are there in

a bag? We need some packets of paper plates. How
many? There are 50 in a packet, so we don’t need
many. We haven't got any fizzy drinks. So could you
get me some large bottles of cola, please?

P Start doing activities 1 and 2 on page 18 in the

Activity Book in class. After a few examples, tell
students to try and complete them at home.
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e talking about buying foods and
tifiers.

e Tell students to look at the supermarket and write
a shopping list of five to ten items of things that
they would buy for a party or a picnic.

e Get students in pairs and tell them to try to guess
the items and the quantities on their partner’s list.

e Write the structures on the board and
demonstrate asking and answering the questions
by inviting students to guess some items on your
shopping list. Are you going to buy any ?
How many/much are you going to buy?

e Let students work in pairs. Monitor the activity
and help if necessary.

e At the end of the activity let students compare
their lists.

e Ask one or two pairs to act out the dialogue or
read out each other’s lists.

) LisTen AND READ

se listening comprehension and
mmarising skills. Students use
expressions and learn to describe a
ce of events and actions.

e Tell students to open their books on page 29 and
look at the picture.

e Aska few questions to help them describe what
is going on in the picture and what the different
characters are doing.

e Tell students to close their books and listen to the
conversation.
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e Askafew comprehension questions, for example:
Who are the people talking? (Tom and Lucy) What
are they preparing? (Burgers) Is Lucy happy with
how Tom is helping her? (Yes, but she wants him to
be quicker.)

CD script € Track 09

Lucy Right, Tim, we've got enough chips, so could
you help make a few more burgers? I can’t
make them fast enough.

Tim Sure. Just tell me what to do.

Lucy Well, first cut some onions into very small
pieces. Then take some meat and some
tomato paste ... and mix the meat, the paste
and the bits of onion together.

Tim OK. And what do I do next?

Lucy Get a pan and heat a little oil in it.

Tim And then?

Lucy Put the burgers in, and cook them for about
ten minutes.

Tim What else do I need to do?

Lucy Get some bread rolls and cut them. And you
also need to prepare some lettuce.

Tim Oh, look, the fireworks are starting!

Lucy Very pretty! But come on, Tim, we have to
keep cooking.

Tim OK, OK!

e Tell students to read the sentences quietly and
discuss with their partners what they think the
missing words and phrases are.

e Dlay the recording and encourage students to
write the missing words and phrases in their copy
books.

e Let students compare their answers.

e Dlay the recording again so that students can
check and revise their answers.

e Ask individual students to read out their answers.

Answers

~

chips, burgers
onions, pieces
meat, tomato paste

oil, pan, minutes

LN A W N

bread rolls, lettuce

UNIT 3:  EAT WELL — BE WELL



3 crammar

the use of definite and indefinite
some.

e Ask individual students to read the sentences and
comment on the use of a, some, and the.

e Tell students to find further examples of a, some,
and the in the conversation between Tom and
Lucy.

e Get students to read out the phrases to the rest
of the class. Ask the class to give feedback on
whether they are correct or not.

[ LisTen AND spPEAK

e vocabulary and reinforce the
he lesson in a playful way.

e Tell students to look at the pictures on page 28 and
think of an item they would buy.

e Say the first sentence, for example: We bought
some bottles of cola. Invite a student to repeat
your sentence and add something. Then the next
student repeats your sentence with what the other
student added, and adds his/her own item.

e Ifyour class is very big, you can get students in
two or three bigger groups and the group finishing
first without a mistake is the winner.

Tip: If you think this activity is too difficult for your students,
you can ask them to write the words on sheets of paper and have
a round with them seeing the other students’ words. Then play
again, this time with not showing the cards unless the student
does not remember an item.

Extra activity

¢ You can also play this as an elimination game. The
student who does not remember is ‘out’ and the
circle goes on until there is only one student left.

UNIT3:  EAT WELL — BE WELL
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LESSONS

3&4

3 EAT WELL — BE WELL
Types of food that you need
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u Lesson 3

and zero article
ative pronouns who, which and that

Vocabulary,
Healthy diet and food groups; Vocabulary list p35

To start ...

e Write healthy food on the board and ask students
to give you examples of foods they think are
healthy.

e Write their suggestions on the board. Try to write
them in groups according to the six food groups in
the reading text.

o Ask students: What healthy foods did you have for
dinner last night?

EY reap

practise reading for specific information
d reading for the gist skills. Students
practise dealing with longer reading passages.
It’s important that you don’t explain any of

the unknown words at this stage because the
aim of the activity is to use the text to do the
activity. Also, there is no need to read the texts
out loud at this stage.

e Tell students to look at page 30 of their books and
study the text.

o Ask:
o Where is the text from? (A magazine)
o  Who wrote the article? (Dr Lynda Hill)

o What’s her job? (She’s a nutritionist, a doctor
who deals with healthy eating.)

o Who is the magazine for? (leenagers)
o What is the text about? (Eating healthy food.)

e Tell students to look at the diagram under the text
for one minute.

42

After they close their books ask them:
o How many groups of food are there? (Six)
o Which groups do you remember?

¢ You can use the food items on the board to check
if they can remember/work out which foods
belong to which group.

e Tell students to read the five statements and decide
if they are correct without reading the text. (This is
important so that they can have a general idea about
the text before they read it. It also gives them a
chance to realise that in many cases their general
knowledge can help them solve activities like this
and when they read the text, it only confirms what
they already know. This is a vital skill students need
to have when reading for academic purposes later.)

e Have students check with their partners if they
agree.

e Let students read the text to find the answers.

e Invite individual students to read out the
sentences, and ask the class if they are correct or
to correct them if necessary.

Answers

No. His only good meal is dinner.

No. A lot of young people that go to see Dr Hill have
the same problem.

Yes. He has to have time to have breakfast in the
morning.

No. He should try to change to a healthy diet.

No. There are 50 important nutrients (healthy stuff
contained in food) that your body needs.

Note: This is a very important activity, which often appears in
Lesson 3 of a unit. The aim of this activity is to sensitise students
to the importance of reference within the text.

e Let students work in pairs and decide what the
phrase refers to in paragraph 4.

Answer
b To get energy you have to eat food.

UNIT 3:  EAT WELL — BE WELL



] GrRamMmAR

Me and systematise the use of articles.

Invite individual students to read out the
sentences and discuss the reasons for the choice of
words in bold.

Answers

1

a bag of chips — because bag is countable and he
only gets one.

some chips — because chips is in the plural and the
exact quantity does not matter.

the school bus — because it refers to one particular
bus: the one at 7.30 he uses to go to school.

(=) bad headaches — because headaches is in the
plural.

UNIT 3:

Tell students to look back at the text and try to find
examples of a, an, the, some and the zero article.

Let students compare their lists and ask some of
them to read out their answers and check if they
are correct.

If you think students may have problems with
understanding this, ask them to use the reference
section on page 34 while working on the activity.

For further practise, ask students to do activity
1A in their Activity Book in pairs. Then check
their answers by inviting individual students

to read out the sentences. Then divide the class
into three groups, and let each group do one
part of activity 1C. Let the groups read out their
answers. If you think students can manage it,
you could set activity 1 in the Activity Book for
homework.

EAT WELL — BE WELL

u Lesson 4

To start...

o At the beginning of the class revise what
students have learnt about the food groups and a
healthy diet. Name some of the food groups and
encourage students to mention items that belong
to each group.

¢ You can also encourage them to design their
own pyramid pizza and describe it to each other,
explaining why their pizza is healthy.

K3 ReAD AND sPEAK

lain the meaning of the title; to help
s with understanding and explaining
ain message of the article. Students also
tise describing a diagram.

o Ask students to work in pairs to read and discuss
the three alternatives and decide which one best
describes the meaning of the title.

e Ask one of the students to give the rest of the
class their choice. (Answer: , the title asks for a
pyramid pizza.)

e Ask students to read the first sentence and decide
how they would continue it. Ask one of the
students to tell you their version.

e Letstudents read the rest and try to complete the
text.

Note: Try encouraging students to read and speak only at this
stage, rather than writing the answers down. In the Activity Book
activity later, they will get a chance to write their ideas down
when they are more aware of the use of relative pronouns.

o Ask a few students to tell the rest of the class their
description. You can also start with one student
and ask other students to continue sentence by
sentence.
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B speak

ents use the new vocabulary in
ed context, where they talk about
s. Students also learn to express
and disagreeing with each other.

e Say an example sentence, for example, I really
like carrots. Ask one of the students: How about
you? Encourage the student to reply by saying: /
love them, too. or I can’t stand them. Then say: [
don’t like bananas. Ask a student: How about you?
Encourage the student to reply by saying I love
them. or I can’t stand them, either.

e Write your sentences and the answers on the
board and explain that we use too when we agree
with a positive statement and either if we agree
with a negative statement.

e Ask students to think of foods they like and don’t
like. In pairs, students tell each other what they like
and don'’t like and ask about their partner’s opinion.

3 crammar

ce the relative pronouns in
tive clauses.

e Write the two sentences from the box on the
board and leave out who/that/which. Ask students
What are the missing words. Why?

e Discuss the function of relative clauses. (To give
new, additional and important information about
the person(s) or thing(s) in the main clause.)

e Make sure that students realise that they can use
that in both sentences, but which only for things
and who only for people.

e Tell students to look back at the text on page 30
and find other examples of defining relative clauses.

e Aska few students to read out the sentences they
have identified.

P Tell students to look at activity 2 in the Activity
Book on page 20, and complete the first
sentence. Ask one of the students to read it
out. Then either set the rest as homework or let
them finish the activity in class.
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ents talk about the most important
in the unit and the book so far.
them a chance to revise vocabulary
characters in the story, and helps them
ber the language learnt so far.

e Tell students to look at the pyramid pizza on page
30 and design their own (or if they have already
created their own, use that one).

e Let them explain the ingredients of their pizzas
and then ask and answer questions about the
importance of the ingredients in their pizzas,
using the sample sentence and answer.

e Tell students to close their books and think of the
characters they have met so far. You can write the
names on the board.

e Start talking about one of them, e.g. He is
Canadian. Let the students guess who you are
describing chorally.

e Then tell students to work in pairs and describe
one of the characters for their partner to guess.
If they guess correctly, they get to give the next
description. If they can’t guess correctly, the first
student gives the next description, too.

e At the end let one of the more able students give
the descriptions while the other students guess the
character.

UNIT 3:  EAT WELL — BE WELL
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3 EAT WELL — BE WELL
Explaining your culture: food
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¢ This unit is about healthy foods. Ask students
to call out healthy Kurdish dishes, how they are
prepared and which food groups they contain.

u Lesson 5

To start ...

® You can also ask them about unhealthy Kurdish
foods.

e Write Thanksgiving on the board and ask students
what they thinks it means.

Cultural note: Thanksgiving is an American celebration. It
commemorates the founding fathers’ first harvest in 1621 in
Plymouth, Massachusetts. (For more information, you can visit:
http://en.wikipedia.org/wiki/Thanksgiving (United_States))

A [T

n to understand the main concept
em and develop a sensitivity to poetic
age.

e Tell students to open their books on page 32, look
at the picture, and discuss what the first line in
each stanza (Thank You) and the title might refer
to?

e Ask one of the students to read out the first stanza
and discuss who they think ‘you’ is in the first
line? (There are no right or wrong answers to this
question. God or nature can be possible answers.)

o Tell students to close their books and listen to the
poem. Then repeat the questions from exercise 1
and see if the students have any new answers or
suggestions.

UNIT 3:  EAT WELL — BE WELL

CD script &‘ Track 10

Thanksgiving (by Ivy O. Eastwick)

Thank You
for all my hands can hold —
apples red,
and melons gold,
yellow corn
both ripe and sweet,
peas and beans
s0 good to eat!
Thank You
for all my eyes can see —
lovely sunlight,
field and tree
white cloud-boats
in sea-deep sky,
soaring bird
and butterfly.
Thank You
for all my ears can hear —
birds’ song echoing
far and near,
songs of little
stream, big sea,
cricket, bullfrog,
duck and bee!

e Play the recording again. Pause after every verse
and ask: What is the author saying thank you for?
(Answer: verse 1 — things you can eat; verse 2 —
things you can see; verse 3 — things you can hear.)

e Ask students to open their books and in pairs
decide what each verse is about.

e Use a monolingual dictionary, or your own
definitions, and talk about some of the things
mentioned in the poem. For example:

O a hard round fruit that is white inside and has a
smooth green, yellow, or red skin, which is called
peel when it has been removed (apple)

o American English for sweetcorn or maize: small
yellow seeds that are cooked and eaten as
vegetable (corn)
the light from the sun (sunlight)

the space above the earth that you see when you
look up into the air (sky).
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o Ask students if they remember what corn is? Let one
of them read out the two possible definitions and
decide which definition is the correct one. (Answer: b)

o Tell students to work in pairs and figure out what
ripe and soaring mean in the other two verses.
(Answers: ripe — b; soaring — a)

e Make sure that there are no more unknown words
in the poem.

e DPlay the recording of the poem again and let
students listen with their books closed.

o Play the recording again verse by verse with the
students following the text with their eyes.

e Ask individual students to read out the verses.

e Then let students read the poem themselves.

P If there is time, students can try to recreate the
poem or create their own version, using activity
2B in the Activity Book. Otherwise you can set

this exercise as homework. You can encourage
students to illustrate their poems, if they wish.

the rules of writing a description
ify topic sentences; to practise using
les.

e Tell students to open their books on page 33 and
look at the picture on the right. Encourage them to
say as much as possible about what the people are
doing. They can guess that: 1, they are probably
Japanese, 2, they eat with chopsticks, and 3, they
eat healthily.

e Ask students what they know about Japanese
cuisine. They may know that 1, it is healthy, 2, they
eat a lot of fish and 3, they eat little meat or dairy
products. (You could also make this a web-quest
assignment for them.)
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e Divide the class into three groups and let them
complete one of the paragraphs with the missing
article if necessary. (Don’t spend much time on
this though, as the focus is writing.)

e Askindividual students to read out the text
sentence by sentence and check their answers.

e Explain to the students what topic sentences
are and where they can find them. (You can also
encourage them to figure out what the topic
sentence is by giving them an example and trying
to guide them to the correct answer.)

e Ask students to copy the topic sentence from the
first two paragraphs into their copy books.

e Ask individual students to read out their chosen
topic sentences and check if the rest of the class
agrees with them.

o Tell students to look at the last paragraph and try
to think of a topic sentence.

e Then let them read the three alternatives and
decide the one they would choose. (Answer: ¢
Here’s how to cook this traditional Japanese dish.)

e Tell students to read the text and then, looking
at the picture of the ingredients, try to explain to
their partners how to make nabemono.

K3 uniTTask

e vocabulary and grammar of the
real-life situation. This task helps
s to personalise the material of the unit.

e Tell students to think of their favourite traditional
foods.

e Take a note of them on the board.

e Ask students what they think Kurdish cuisine is
like. Is it healthy? Is it easy to prepare? How many of
the six food groups do you use in Kurdish cooking?

e Get students into pairs and ask them to try to
complete the sentences.

e Ask pairs to read their sentences to the rest of the
class to check if they agree, and discuss if you or
some of the other students don’t agree.

UNIT 3:  EAT WELL — BE WELL



Either have the class decide on a favourite dish or
alternatively let students choose any of the dishes
you write on the board and discuss with their
partners what ingredients they need for it.

Once they have the list of ingredients, let them
describe how they combine them and prepare the
food. The students then write their preparation
explanations down in their copy books using topic
sentences.

Tell students to open their Activity Books and,
using their notes and following the steps in the
Activity Book, write their own description. Try
to start this activity in class and let students
complete it at home.

LANGUAGE FOCUS

This summarises the main grammar points and
vocabulary of the unit. It also gives students useful
tips to improve their learning. This material is

not strictly for the classroom but you can take
advantage of it during the unit or as a separate
revision of the main parts of the unit.

TO HELP YOU STUDY

This section gives students useful techniques to
improve their vocabulary, spelling and learning
strategies. There are suggested activities to help
students start using some of these techniques.

Important note: Every student has different
strategies to learn a language. These are
recommended techniques but students have to
find their own best way of learning. Use these
ideas to help them find their favoured methods.
These ideas are not for assessment.

Answers

3 bottle/orange/top; cola/bone/kilo; stomach/honey/

onion

4 bread/already/headache; meat/cheap/eat; meal/

real/steal

UNIT 3:  EAT WELL — BE WELL
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LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 3: Across dangerous India

48

Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

After reading the text either at home or in class,
have a quick discussion about the episode.

Point to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

o Bombay, 20th October 1872, 4.30 p.m.

Then point to the map and discuss with the
students where the travellers are after Episode 3:
Calcutta. They arrived at 7 a.m. on 25th October
1872.

To reinforce some useful vocabulary, you might
want to do the activity on page 74 of the Activity
Book.

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary, it is designed to
encourage students to learn about the world
around them. It also gives students an opportunity
to research and find out more about a topic if they
are interested.

Tip: You can always suggest that students visit en.wikipedia.org
if they want to find out more about the topic discussed in the
Did you know? section.

e Let students read the text and then ask one or two
comprehension questions:

1 Which country has a larger population, China
or India? (China — 1.3 billion)

2 Which country will have a higher population in
2030, China or India (India — 1.5 billion)

3 What's the name of the capital of India? (Delki)

Which is the strongest new industry in India?
(Information Technology)

Task: Put students into groups of five or six and let them prepare a
mini project on India. Give them different topics (culture, religion,
history, economy) and ask them to prepare a short quiz of five or
six questions for the rest of the class in that topic area. Give them
one or two weeks to prepare this and then have a Quiz Show.

UNiT 3:  LITERARY READER



4 REVISION

LESSONS

1&2

See you soon!
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e Remind students of the characters in the story.
Who are Haval and Ben? Where did they meet?

EY renp

ise the vocabulary and grammar of the
ree units in new contexts. The activities
aim at developing different reading skills

r the gist, for specific information, etc.).

u Lessons 1&2

To start ...

e Tell students to open their books on page 38 and
look at the picture. Ask them if they can recognise
the people in the picture and describe what they
are doing in pairs.

e Then tell them to close their books and describe
the picture in as much detail as possible to the rest
of the class.

e Encourage other students to add new information.

e Tell students to look at the four emails and try to
guess which email the picture relates to. (Answer: 2)

e Draw the first time chart on the board and tell
students to copy it in their copy books.

o Write Saturday, 1st April on the far left side of the
time chart and ask students: Look at the emails.
What happened on 1st April?

e Students should reply chorally: Ben and Haval
arrived in Erbil.

e Then write the days on the board above the time
chart and ask students to give you the dates.
(Answers: Sunday 2nd April; Tuesday 4th April;
Thursday 6th April)

e Ask students to work in pairs and write under the
dates what happened to Haval and Ben on those
days. (Answers: Sunday: Haval and his family
drove to Silemani; Tuesday: Haval and his family
went for/had a picnic; Thursday: Ben got ready for
the trip with his dad to Ahmadawa.)

UNIT4:  ReviSIoN

e Ask students to come to the board and complete the
time chart for past events. Make sure that students
use the correct past tense forms of the verbs.

e Repeat the same procedure for the future events:
Ben’s trip to Ahmadawa with his father and then
to Silemani. (Answers: Friday 7th: Ben and his
dad are going to Ahmedawa; Tuesday 12th: Ben
and his dad are going to return from Ahmedawa;
Wednesday 11th: Ben is going to Silemani.)

o Tell students to close their books and read them
the seven questions. See if they can answer any of
them without looking at the emails.

e Then ask students to work in pairs and try to
answer as many of the questions as possible in two
minutes.

Note: Students can take notes in their copy books but this is
predominantly a speaking and reading comprehension exercise, so
don’t give them too much time to write complete answers. It is a
very important skill for students to be able to make quick notes to
support their speaking. This activity can help them with that. Tell
them that it’s enough to write down the key words so that they
can answer the questions easily when asked.

e Ask students to read out the questions and tell the
class the answers.

Answers

Thanks

To take a short holiday.

He was at a picnic.

Because Haval is leaving on the 22nd.

Because his father will be busy after the holiday.
Every two hours.

N O v A W N~

In the morning before Ben leaves for Erbil.

e Read out the first statement. Ask students to check
in their books if it is true. (Answer: True — they are
leaving on Friday and returning on Tuesday.)

e Tell students to take turns reading the statements
in pairs and decide whether they are true or false
and correct them if they are wrong.

e Ask individual students to read out the statements
and tell the rest of the class the correct sentence.
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Answers

True
False. It’s popular for family picnics.
False. They went there for a family picnic.

False. They took more than 30 bottles — Haval
couldn’t count them all.

False. They sang traditional songs.
False. They all enjoyed themselves.

Write the first sentence on the board and ask
students what then refers to in the sentence.
(Answer: then = Wednesday, 11th April because
Haval suggested that Ben should go to Silemani
after his trip to Ahmadawa with his dad.)

Write the second sentence on the board and
underline the word that and ask students what it
refers to. Let them find the answer in pairs and
then ask the fastest pair to read out the answer.
(Answer: that = Ben’s plan to go to Erbil with his
Dad on Wednesday morning and then take a bus
from Erbil to Silemani.)

Note: Here the answers are getting more complex. Let students
work out the proper answer and encourage them to say complete
sentences.

>

>

50

The Activity Book activities give extra practice
opportunities to the students. If you think there
are points they need to practise more, you can
use these in class, but generally, encourage
them to do these activities for their own benefit
at home. Always check their homework but
don’t spend much time doing the activities

in class. Students usually have problems with
question forms. It is recommended that you set
activity 4 in the Activity Book as homework or
as pair work at the end of the lesson.

The Language for Life sections in the Activity
Book are also very useful to reinforce everyday
English expressions. You might consider having
a wall chart showing all the colloquial phrases
students meet during the course.

UNIT4:  RevisioN



4 REVISION

LESSONS

3&4

Language
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u Lesson 3

To start ...

e Give students one minute to browse their

Student’s Books from Units 1 to 3. Then tell them

to concentrate on the photographs and try to
memorise as many of the items as they can.

e Ask the students to close their books.

e Choose a photograph and start describing it and

encourage students to guess which unit it is in and

what is happening in that episode.

EY renp

se the grammar of the first three
new contexts. The activities also aim
eloping different speaking skills (for the
, for specific information, etc.).

e Tell students to work in pairs and take turns
describing pictures from the first three units and

guessing where they are and what they are about.

e Aska few students to give descriptions for the
other students guess.

e DPut the students in pairs and explain that they
are going on a picnic and they are in charge of
organising the food and drinks.

e Write the phrases they need on the board. Ask
them for suggestions. Start with:

A: We need some ...

B: How many?

A: Not many — just a few.
B: Letssay ...

B: We also need some ...

A: How much do you think?
B: Not much — just a little.
A: So, let’s say ...

UNIT4:  ReviSIoN

Tell students to look at the images on page 40 and
complete the dialogue.

First demonstrate the dialogue, with you taking one
of the roles and a student taking the other role.

Then have two students act out the dialogue.

Finally, get students to practise the conversation in
pairs. Monitor the activity and help students when
necessary.

At the end of the conversation ask a pair of
students what they are going to get.

Then let students swap pairs and ask each other
what they are going to get for the picnic.

You can also ask individual students to tell you
what the other pair decided to buy.

u Lesson 4

Ask students: Who's Bahar? and elicit the answer:
She is Haval’s cousin who ... (emailed him before
his visit).

Write the following questions on the board and let
students practise answering them in pairs.

o Who'’s Ben? He is the boy who ... (is going to
Dohuk to visit his father).

o What's a pyramid pizza? It’s a pizza ... (which
includes all the different food groups).

Encourage students to suggest some other
questions. Write the correct ones on the board
and let students decide the answers and practise
asking and answering.

Ask individual students to give you the answers.

Ask students to tell you things they usually do
after school. Write their suggestions on one side of
the board.

Then ask them to think of things younger children
usually do after school or at weekends. Write these
suggestions on the other side of the board.
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Ask one of the students to tell you something they
used to do and something they do these days. You
can write the sentence framework on the board to
help them. For example: I used to ... (play football)
after school. But now I ... (play computer games)
when I get home.

Encourage them to tell each other true and
interesting things about themselves.

To check, ask students what their partners have
told them.

Ask students: What day is it today? Then ask a few
of the students what they are going to do on Friday
morning/afternoon/evening.

Write their suggestions on the board.
Then let a pair of students demonstrate the activity.

Ask students to practise asking and answering the
questions in pairs.

To check, ask students what their partners are
going to do on Friday.

You can also ask yes/no questions to gets students
started. For example: Are you going to the mosque/
bazaar on Friday morning?

Write Haval’s travel details on the board and ask
questions about it.

o When does he fly out? (22nd April)
o Where does he fly to? (To London.)

Encourage students to give you a complete
description of Haval’s travel plans.

Then tell students to look at Ben’s plan on page 41
and try to complete the text in pairs.

Ask a few students to give you the information.
Encourage them to tell you the plans without
looking at their books.

Finally, write the complete text about Ben’s plans
on the board (or ask a student to do it) and let the
rest of the class copy it into their copy books.
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Give a true sentence about something you were
doing at a certain time in the past. For example:
I was writing an email to my friend at 8 p.m.
yesterday. Then ask one of the students: What
were you doing then? Let the students answer

and then, repeating your sentence and their own
sentence, ask another student what they were
doing at 8 p.m. yesterday.

e Then let students stand up and do a mingle
activity. Their task is to speak to at least five people
in two minutes and try to find out what they were
doing at 8 o’clock the previous night. They can’t
take notes but they must try to remember.

e Ask some students to tell you what they found out
about what other students were doing at 8 o'’clock
the previous night.

e If you have a little time and the students enjoyed
this activity, repeat the activity.

Tip: Mingle activities can get quite noisy and chaotic. The secret
is that you have to keep doing them until students get used to
them and slowly they benefit from the real communication. It’s
very important to give clear instructions before they start the
activity, so that they know what is expected from them.

o Tell students to look at the activity on page 41
and decide which words from the box are missing
from the sentences in the first conversation. Ask a
student to read out the complete sentences.

e Then tell students to look at the other two
conversations and complete them.

e Ask pairs of students to read out the
conversations.

e If you have time, you can discuss the conversations
by asking questions about them. For example:
Where are they? Who is talking?

» The Activity Book activities on pages 28 and
29 give students extra practice opportunities.
If you think there are points they need to
practise more, you can use these in class, but
generally encourage them to do these activities
for their own benefit at home. Always check
their homework but don’t spend much time
doing the activities in class. Students usually
have problems with question forms. It is
recommended that you set activity 4 in the
Activity Book as homework or as pair work at
the end of the lesson.

UNIT4:  RevisioN



4 REVISION

LESSONS

5&6

Vocabulary and skills
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u Lesson 5

To start ...

o Write email, newspaper and magazine on the
board. Ask students to tell you about each.

e Have a brief discussion with the students about
the three different genres. Ask: Why do people
write and read emails/newspaper articles/
magazine articles?

e You can also talk to students about interesting
things they or you have read in a magazine or
newspaper recently.

IY vocasuLary

nforce the key vocabulary of the unit.
ts get more familiar with three written
s as well.

¢ Divide the class into three groups. Each group
looks at one of the texts.

e Group one representative from each group to
make groups of three. Let students share their
answers with each other.

e Check the answers.

Tip: Give students enough time to read through and discuss their
answers but encourage them not to use dictionaries and try to
figure out the order of the missing words and their correct forms
without any help. This exercise aims at skills development. There
is no need for students to read and translate these passages.
Concentrate only on the actual task of identifying the correct
order of the words.

Answers
1 (Email): 1 arrived 2replying 3 ahead of
4 internet 5 make contact 6 attaching

2 (Newspaper article): 1 emergency 2 rescue
3 paramedics 4 ambulances S first aid 6 saved

3 (Magazine article): 1 teenager 2 ingredients
3 products 4 healthy 5 bottles 6 amount

e If you have some time, have a quick conversation
about each topic. Concentrate on the main ideas.
Get students to explain the titles of the articles to
summarise the gist of the stories.

UNIT4:  ReviSIoN

B usten

ctise listening for specific information
te taking.

e Tell students to read the four questions and decide
what they think the conversation might be about.

¢ Play the recording and check if the students
guessed the topic correctly.

e Play the recording again and let students answer
the questions in pairs by taking quick notes in
their copy books.

e Play the recording once more so that students can
check their answers.

e Askindividual students to tell you the answers.
Check if the other students agree with them.

CD script ;“ Track 11

Part 1

Uncle Hello. Silemani 3-1-2-7-4-9-6.

Ben Oh, hello. Is that Mr Bakir?

Uncle Speaking. And is that Ben?

Ben That'’s right. I'm calling about my trip to
Silemani. Haval asked me to call from
Erbil.

Uncle Ah, yes, but I'm afraid he isn’t here right
now. He’s with his aunt, and they’re food
shopping for this evening. But I can take a
message.

Ben Thank you.

Uncle Wait. Let me get a pen and paper.

Ben Well, you see, there’s a small problem.

Uncle Oh, dear. You're still coming, I hope.

Ben Oh, yes, but ...

Answers

1 Ben

2 Mr Bakir

3 Because Haval isn’t there.

4 Ben is coming to visit.
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Tell students to copy the form in their copy books
and think about how they would complete it.

Play Part 2 of the recording with the students only
listening.

Play the recording again with the students taking
notes.

Play the recording a third time so that students
have a chance to complete their notes.

Ask students to give you the complete forms.

CD script &‘ Track 11

Part 2
Uncle Wait, let me just make a note of the time

now. It’s ... er ... 4.45 — quarter to five. Now,
what'’s the problem?

Ben The car broke down.
Uncle Oh, no! What happened?
Ben Yes, the engine suddenly went dead while

we were driving along the main road near
Agrah.

Uncle Where exactly did it happen?
Ben Near Aqrah.
Uncle  Right. So ... the car broke down near Aqrah.

What happened then?

Ben Well, people were very kind. Several cars

stopped and people suggested different
things to try to help. But the engine stayed
dead. Then a big van pulled us to a car
place in Aqrah. They looked at the engine
there and did some clever things. And four
hours later, the car started again. That was
great, but we were very late. We arrived five
minutes ago at 4.40, and so we missed two
buses from Erbil to Silemani.

Uncle Mmm, so the car started again, but you

missed two buses. Two buses! Poor you!

Ben Yes, well I'm waiting at the bus station now.

I'm waiting for the next bus at 5.20. And I
feel terrible. I'm really sorry about this.

Uncle  It’s not a problem. So ... you're waiting for the

next bus at 5.20 — twenty minutes past five.

Ben That’s right. And they say the buses take
about three and a half hours to get to
Silemani.

Uncle Yes, they usually take about three and a
half hours.

Ben So I hope to reach Silemani at about 8.50.

Uncle ... reach Silemani at about 8.50. Ten to nine.

Ben That's it, and I'm really, really sorry to be so
late.

Uncle Oh, that’s all right. These things happen.
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But thanks for telling us. So now we can
plan to meet you at the bus station at 8.50.

Ben Thank you very much. It's very kind of you.

Uncle You're very welcome. And by that time, I
hope you'll be very hungry. You see, you're
going to have a big, traditional Kurdish

dinner.
Ben Wow! Fantastic!
Answers

Agqrah; two buses; next bus/at 5.20; reach Silemani at
about 8.50

u Lesson 6 m
K4 pronuNnciATION

nforce the pronunciation rules of the
simple past verb ending.

e Write the three verbs happen, stop and suggest on
the board.

e Check that students know what they mean.
e Ask them to tell you the past tenses of the verbs.

e They should notice that all three verbs are regular,
i.e. they are followed by -ed when in the past.
(Highlight the importance of the consonant
doubling in the case of stop.)

e Askan individual student to try to say the three
verbs in the past, one after the other.

e Askif he/she notices any difference in the way the
-ed at the end of the words sound.

e Use the phonetic symbols for /d/, /t/ and /1d/ and
ask students to tell you which ending they hear
after each word.

e Play the recording.

e Tell students to copy the table into their copy
books and listen again.

e Then tell them to tick the column they think the
verb belongs to.

e Dlay the recording again. Let students compare
their solutions with the person sitting next to them.

UNIT4:  REVISION



e Ask students to listen to next four words.

e Tell them to write the words below the first three
in the table.

e Tell them to discuss the pronunciation with a
partner.

e Dlay Part 1 of the recording and let students tick
the column they think the verb belongs to.

e Let students compare answers.

e DPlay the recording again. Pause after every word
and check the students’ answers.

e DPraise the students who got all the words right.

CD script and answer "@ Track 12
Part 1

Past simple 1 2 3
/t/ /d/ /id/

happened 4
stopped v

suggested 4

stayed 4

looked v

started 4
arrived 4

e Play the first verb and sentence from Part 2 of the
recording and ask one student to repeat it.

e Ask another student to repeat the verb and
sentence again.

e Then have one half of the class, then the other half
of the class and finally the whole class repeat it
after the recording.

e Follow this procedure for the rest of the sentences.

CD script and answer &‘ Track 12

Part 2
happened What happened then?

stopped  Several cars stopped.
suggested People suggested different things.
stayed But the engine stayed dead.
looked They looked at the engine.
started The car started again.

arrived We arrived at 4.45.

UNIT4:  ReviSIoN

B speax

ctise using the simple past tense
ibe past events; to practise telling a
ve.

e Remind students of what happened to Ben and his
father.

e Tell students that Haval and his aunt have just got
home and Haval’s uncle is explaining to them what
happened to Ben.

e Read out the first sentence of the narrative and
encourage students to complete it in pairs using
their notes.

e Listen to one or two students. Encourage them to
try to act out the conversation with an excited and
worried aunt and Haval, and an uncle, who is calm
but concerned.

Tip: Role plays are very useful learning tools. Students enjoy
putting on the personality of someone else. This might help them
get rid of some of the inhibitions they may have. Encourage them
to create personalities and imitate the interaction as they think

it may happen. You can use props to pretend that the situation is
real. The more often you encourage students to engage with this
kind of activity, the more likely it is that they will use and enjoy
them later.

B unitTask

alisation. Students practise talking
events similar to the ones in the story
rom their own lives and share them with
ch other. This is a summary of the first two
units. Decide if you concentrate on accuracy
or fluency and support students accordingly.

e Tell students to work in pairs or groups of three
and decide which topic they want to talk about.

o Write: What? Why? When? Who? and How? on
the board and encourage students to describe their
event in as much detail as possible using the hints
from the Student’s Book.

e Tell students to share their stories with others.
(Another chance for a mingle activity. Let students
talk to at least one or two other students.)

o Ask a few students to tell the rest of the class their
partners’ story.
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Tell students to write an email about their story to
Amy or Jack.

Tell them to look at the email formats on the
previous pages and design their own email layout
and write the story within it.

If you have access to computers, you could ask
students to write these emails online and send
them to you or each other.

Apply the stages of process writing to improving
the emails.

The Activity Book activities on pages 30-31
give students extra practice opportunities.

If you think there are points they need to
practise more, you can use these in class, but
generally encourage them to do these activities
for their own benefit at home. Always check
their homework but don’t spend much time
doing the activities in class. Activity 2 is a very
useful exercise to reinforce the link between
the literary reader and the language and
vocabulary of the unit. You can use this section
to revise the storyline.

UNIT4:  RevisioN



4 LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 4: From India to Singapore

¢ Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

e In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

e After reading the text either at home or in class,
have a quick discussion about the episode.

e Doint to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

e Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

o Bombay, 20th October 1872, 4.30 p.m.
o Calcutta, 25th October 1872, 7 a.m.
e Then point to the map and discuss with the

students where the travellers are after Episode 4:
Singapore, 31st October 1872, 4 a.m.

¢ To reinforce some useful vocabulary and grammar,
you might want to do the activity on page 74 of the

Activity Book.

UNIT4:  LITERARY READER

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary, it is designed to
encourage students to learn about the world
around them. It also gives students an opportunity
to research and find out more about a topic if they
are interested.

Tip: You can always suggest that students visit en.wikipedia.org
if they want to find out more about the topic discussed in the
Did you know? section.

o Let students read the text and then ask a few
comprehension questions:

1 Why is Singapore special? (Because it is on the
main sea route between the West and the Far
East.)

2 What can you find in the Strait of Malacca?
(The largest ports in the world.)

3 Isitonly its special geography that keeps
Singapore rich? (No, it has highly skilled
employees, too.)

4 What is the population of Singapore?

(4 million)

Task: Ask students to find information about customs and
traditions in Singapore on the internet and prepare a short
presentation for the rest of the class.
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LESSONS

1&2

5 MOVING INTO SPACE
I've just had an idea!
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u Lesson 1

erfect with already, nearly, not ... yet, so

\WVocabulany;
Space, planets and space travel; Vocabulary list
p53

To start ...

e Play ‘Guess the word: Draw five horizontal lines
on the board and invite students to give you five-
letter English words. Indicate the letters they have
guessed correctly in their words until they have
the complete word: space.

e Ask students what the word means (they have
learnt about space already in Sunrise 8).

e Encourage them to tell you other space-related
words.

e To help them, you can write the words from
activity Al on the board.

Y LisTen AnD DO

cle and introduce unit vocabulary.
s also practise listening for specific
ation.

e Tell students to copy the words into their copy
books. Check if they know what these words
mean. If there are any new words, try to teach
them before doing the exercise.

o Ask students to number them in the order they
think they will hear them.

Tip: Explain to the students that they shouldn’t worry about
getting it right but having a hypothesis helps them concentrate

on the words.

o Tell students to close their copy books and
Student’s Books.
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e Play the recording. Then let students look at their
lists and try to remember the order they heard the
six words.

e Dlay the recording again so that students can check
their answers.

e Ask individual students to tell you the words in the
order they heard them.

CD script € Track13

Hello, and welcome again to Science Now. This week,
we're going to look at space.

First, we're going to talk about communications
satellites. They’re the ones that are out there in space
36,000 kilometres above Earth. They receive thousands
of signals a second — TV pictures, phone conversations
— everything. And they send them right round the
world, day and night.

Secondly, we're going to have a look at the new
International Space Station. This has been a huge
project and a lot of different countries have helped to
complete it. We're going to talk about the spacecraft
that have carried the sections of 1SS into space, piece by
piece. And we're going to discuss life for the people on
ISS as they fly in orbit around Earth, 400 kilometres
up, at the edge of space.

Answers

1 satellites 2 Earth 3 signals 4 station

S spacecraft 6 orbit

e Tell students to look at the illustration and decide
which word is missing from which line.

e Ask individual students to give you the answers.

Answers

1 satellites 3 Earth 4 Station 5 orbit

6 spacecrafft

2 signals

] LisTen AND READ

onstrate the use of the present

for actions that started in the past
nish in the present in context. Students
erstand the concept before they learn the
rmation rules.
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e DPlay the recording while the students read.

e Ask some general questions they might know
from listening, e.g. Who is talking? (Answer:
teacher and students.) Who do you think is the best
student? (Answer: Emma because she has already
finished her project.)

e Read out the questions one by one and let students
answer without looking at their books.

CD script ;“‘ Track 00

Teacher Now, everyone, I hope everything has
gone well with your projects about
space. And remember: you need to
complete them by next Monday.
James, how far have you got?

James I haven'’t finished yet, but I'm going to
soomn.

Teacher Good. And how much have you done
so far, Katie and Daniel?

Katie Weve nearly finished.

Teacher Good! And Emma, have you nearly
finished, too?

Emma I've already finished!

Teacher Well done! Tony and Sam, have you
finished yet?

Tony & Sam  No. We haven'’t started yet!

K4 Grammar

orce the present perfect structure
ed to talk about events and actions
g in the present.

e Ask individual students to read out the sentences
and copy them in their copy books.

e Write the sentences on the board and discuss
with the students the different components of the
sentence. Try to elicit the reason why the present
perfect is used in these sentences. Use timelines to
illustrate the sentences:

e DPlay the dialogue again and let students repeat
after the speakers without looking at their books.
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e Appoint students to act out the sentences of
James, Katie, Emma, and Tony and Sam. Say the
teacher’s sentences and ask students to react,
using their books.

e DPut students into groups of six and let them
practise acting out the conversation.

Note: Some students (the kinaesthetic ones) might enjoy standing
up and acting out the conversation. Give them a chance to do so.

e Monitor the activity and encourage students to act
out the conversation several times, swapping roles.

e Aska few of the groups to act out the conversation,
without using their books if possible.

u Lesson 2

) LisTEN AND READ

ove students’ listening for the gist
is activity also encourages students’
tial skills.

o Ask students: Do you remember Sam and Tony?
(Answer: They are the students who had not done
their space project yet in the last lesson.)

e Ask students to read the introductory
conversation between Sam and Tony.

e Then tell students to read the statements in pairs
and discuss if they think they are true or false
without reading the conversation. (You may have
to remind students that ‘ISS’ is the International
Space Station.)

e Tell students to close their books and listen to the
conversation.

e Dlay the recording.

e Then let students look at their decisions about the
true or false statements in pairs, and revise them if
necessary.

e Dlay the recording again, this time with the
students following the conversation in their books.

e Let them finalise their answers to the true or false
statements.

e Ask individual students to read out the statements
and tell the class whether they are true or false.

e Getreactions from the class and encourage them
to correct the false statements.
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CD script "&’ Track 15

Sam We need to write our space project,
Tony.
Tony Mmm, but I'm watching TV.
* % %

TV Presenter  We've just had some big news from

the International Space Station. So
we’re going live to the international
team of astronauts there. Captain

Iryna Primakova, tell us your news.

Captain We've just finished the last section of
the new ISS, and it is now complete.

Presenter When did you finish?

Captain A few minutes ago.

Presenter How long has the job taken?

Captain Two days. We arrived with the final

section the day before yesterday. And
now we're going to have a party!

Presenter Fantastic! People all over the world

are watching these pictures right
now, and we're all going to celebrate,
too. Well done!

Astronauts Thank you. Spasiba! Arigato! Shor

sepas!

Sam Amazing!

* % %

Tony Yes, but how do they send the
pictures round the world?

Sam Good question. And I think you've
just found the answer to our
problem.

Tony How do you mean?

Sam Let’s write about communications
satellites!

Tony Yes! Great!

Answers

1 False. (It arrived two days before.)

2 False. (They have been working for two days.)

3 False. (They are going to have a party because they
have finished the last section of the new ISS.)

4 True. (They say thank you in four languages. Thank
you — English; Spasiba — Russian; Arigato —
Japanese; Shor sepas — Kurdish.)

5 True. (They are going to write about

communications satellites.)

3 crammar
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duce another possible use for the
perfect tense for events that have just
ed.

e Write the first sentence on the board and ask
students to identify the present perfect verb in it.

e Underline the phrase have just had. Encourage
students to produce further sentences with some
other verbs. (You can give them the verbs yourself
or brainstorm for verbs. For example: see, talk, eat,
climb, etc.)

e Explain to students that they are going to practise
acting out the dialogue between the presenter and
the captain.

e Dlay the TV part of the recording. Draw students’
attention to the intonation of the speakers.

e Choose one of the students to take one of the roles
and act out the dialogue, with you taking the other
role.

e Next, choose a pair of students to act out
the dialogue. Encourage them to make the
conversation interesting by using appropriate
intonation.

e Let students practise saying the dialogue in pairs
for a few minutes.

e Ask a few more pairs to act out the dialogue to the
rest of the class.

e Praise and encourage students when they make an
attempt at using the right intonation.

I speax

urage students to use the appropriate
describe events.

e Explain to students that they are Captain
Primakova and they have to report on every event
on the ISS.

e Tell students to look at the report on page 47 and
produce sentences like in the example.

e Ask one of the students to read the first report.

e Then give students a few minutes to think about
the rest of the reports before you put them in
groups and ask them to practise giving each other
reports.
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e At this stage they don’t need to write. The aim of
the activity is to make producing sentences with
‘have just + V, easy for the students. You can also
tell them to use going to to talk about what they
are doing after each step.

Sample answers

This is report 2. The time is now 10.28. We have just
completed our space walk to the new section. Next, we
are going to connect the new section to the ISS.

This is report 3. The time is now 10.40. We have just
connected the new section to the ISS. Next, we're going
to return to the ISS.

This is report 4. The time is now 10.52. We have just
finished connecting the new section to the ISS. Next,
we are going to complete our return to the ISS.

This is report 5. The time is now 10.57. We have just
returned to the ISS. Next, we're going to complete our
return to the ISS.

This is report 6. The time is now 11.00. We have just
completed our return to the ISS. Next, we're going to
have a party.

P For writing practice you can ask students to do
activity 3 in the Activity Book in pairs, in class
or at home.

e Write First, Next, Then, After that on the board
one under the other and encourage students to tell
you the sequence of events.

e Then tell students to write the same phrases in
their copy books and practise saying the sequence
of events to each other.

e Ask one or two students to tell you the sequence.
Alternatively, you can have students going round,
one saying one segment of the sequence at a time.

P For writing practice you can ask students to do

activity 3B in the Activity Book in pairs, in class
or at home.

UNIT5:  MOVING INTO SPACE
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LESSONS

3&4

5 MOVING INTO SPACE
Have you ever looked up?
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u Lesson 3

perfect with ever and never, for and since

Vocabulary,
Space, planets and space travel; Vocabulary list
p53

To start ...

e Ask students if they know the name of the planet
we live on (Answer: Earth). Write it on the board.

e Ask students if they know the planets in our solar
system.

e Write (or put up a picture of/draw) a sun on the
board and add pieces of paper with the names of
the planets in a random order.

e Encourage students to put the planets in the
correct order starting with sun.

Answer

Mercury, Venus, Earth, Mars, Jupiter, Saturn, Uranus,
Neptune

EY reap

rove students’ reading skills and give
seful information about the world
d them.

e With the students’ books closed, copy the time
chart from page 48 onto the board. Ask students
if they know why these dates are important in the
history of space travel.

e Note down their suggestions; encourage them to
say anything they can think of. Do not comment
on their suggestions at this stage as the aim of the
activity is to focus on the reading passage.

e Tell students to open their books and read the
passage but concentrate on finding out what
happened in the years on the time chart.
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e Give them a relatively short time limit to do this.

e Tell students to check each other’s suggestions in
pairs. Then ask individual students to tell you what
happened in each year, and write it on the board.

e Check the answers with the rest of the class and
tell students to copy the time chart into their copy
books.

Answers

1957: The Russians launched Sputnik.
1961: The first astronaut.
1969: Americans flew to the moon.

Since then: have travelled to the moon several times, have
sent unmanned spacecraft all over the solar system.

e Repeat the same procedure for the history of
satellite communications.

Answers

1960: The first weather pictures from an American
satellite.

1962: First television satellite.

Since then: Have sent nearly 200 communications
satellites into space.

e Ask astudent to read the first example and try
to work out what the word their refers to in the
sentence (Answer: the Russians).

e Tell students to look at the text and try to work out
what since they refers to in the paragraph (Answer:
1962).

e Ask students if they can find any further examples
in the text. For example, Line 24: these send —
these refers to communications satellites.

e Tell students to look at paragraph 6 and read out
they bring us closer to each other. Ask them what
they think it means. (Suggested answer: It means
that we know more about distant places thanks to
communications satellites.)

e Let students read the second example and discuss
in pairs what they think it means. (Suggested
answer: [t means that we have to learn to live
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together well and use the information we get to
make life better and easier for everyone on Earth.)

e Ask one or two pairs to share their explanations
with the rest of the class and encourage them to
discuss the main points if they can.

I crammar

ise students with the use of the
fect for things that have not yet
ce at the time of speaking but may
pen.

e Ask one of the students to read out the sentence,
Have you ever looked up at the night sky?

e Write it on the board.

e Elicit what they think it means and why the present
perfect has been used to express that meaning.
(Answer: It indicates that the speaker does not
know whether the listener has looked up before or
not, and is also not sure whether it will happen in
the future.)

e I[f students need further explanation, tell them to
look at page 52 in their Student’s Book. If necessary,
discuss it with them.

e Ask students to find examples in the text
individually and then compare their findings with
another student.

e Ask pairs of students to read out the examples
they found.

» Do the Activity Book activities 1 and 2 on p34in
class or set them as homework at the end of the
lesson.

K speax

ge students to use the present
se to talk about their own
es.

e Aska pair of students to read out the dialogue
between A and B.

e Brainstorm with the students interesting things
they might have done. (Fly an airplane, go abroad,
etc.) If students have difficulties, help them by

UNIT5: MOVING INTO SPACE

giving some hints or writing some suggestions on
the board yourself.

e Choose one of the items on the board and act out
the dialogue with one of the students.

e You may add, the No, I haven’t. option to the
conversation for things students have not yet
done.

e Ask a pair of students to act out another dialogue
and then get students to practise the conversations
with real questions for a few minutes.

e Monitor the activity. When every student has had
a chance to practise both sides of the dialogue, ask
one or two pairs to act out their dialogues.

e Write the title of the reading passage on the board:
Space — our new window on the world.

u Lesson 4

To start...

e Ask students what they think it means.

) reAD AND sPEAK

ents to summarise and identify
ea of a reading passage. The activity
them to improve their thinking skills.

e Ask students to read the statements independently
and choose the one they think best describes the
meaning of the title. (Answer: c)

e Tell students to discuss their choice with the
person sitting next to them.

e Ask a student to tell the class their choice.

e Ask students to think independently of something
the first astronaut might have said about their first
trip to the moon. Encourage them to use their own
ideas. Don’t comment on their suggestions.

o Tell students to read the five possible quotes (a—e)
and decide which one was said by the astronaut.
(Answer: c)

e Ask students to compare their choice with the
person sitting next to them.
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e Ask an individual student to tell the class which
answer they chose.

e Tell students to think individually about how they
would match the people with the sentences.

e DPut students into pairs to discuss and compare
their choices.

e Askindividual students to tell the rest of the class
which quotes they chose for which speaker.

Answers
2b 3d 4a Se

» Do the Activity Book activity 3 on pp34-35in
class or set it as homework at the end of the
lesson.

I3 crammar

uce using for and since to define a
a point in time.

e Write two sentences on the board. They can be the
examples from the box or you can use your own.
For example: I have lived here for two years. I have
lived here since 2007.

e Ask students what the difference is between the
two sentences and elicit the difference between for
(a period of time) and since (a point in time).

e If you think your students need further explanation,
turn to page 52 and discuss it with them.

o Ask students to look at the reports on page 47 and
describe the actions going on, using for and since.
You can help them by asking questions, using how
long and since when to emphasise the difference.
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se using simple past and present
entences to describe events. This

e makes the difference between

ibing a past event and its relevance to the
sent clearer to the students.

o Tell students to look at the charts they copied in
their copy books at the beginning of the previous
lesson about the history of space travel and
communications satellites.

e Tell students to read the first example on their
own and try to complete the sentence.

e Ask one of the students to tell you the first pairs of
sentences.

Answers

Space travel started in 1957. Space travel started
52 years ago. Space travel has continued since 1957.
Space travel has continued for 52 years.

o Tell students to think about the next two pairs of
sentence beginnings alone for a few minutes, then
get together in pairs and share their answers.

e At the end of the activity, ask a few students to tell
their sentences to the rest of the class.

Answers

2 Humans first went into space in 1961. Humans first
went into space 48 years ago. Humans have been in
space since 1961. Humans have been in space for
48 years.

3 We put our first satellite in space in 1960. We put
our first satellite in space 49 years ago. There have
been satellites in space since 1960. There have been
satellites in space for 49 years.
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LESSONS

5&6

5 MOVING INTO SPACE
Describing what you have done
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u Lesson 5

To start ...

e DPlay a short game to see how much of the unit
vocabulary students can remember.

e Write one word on each card and give each pair of
students a card. Tell them to write a sentence on
the card using the word but to leave the word out.

e Once every pair has written a sentence, ask them
to write their words on the board, and pass their
cards on to another pair.

e Each pair has to try to guess the missing word.

Tip: You can make the activity more fun and challenging by
jumbling up the letters or letting students guess before they can
see the words on the board.

Y LisTeN AND sPEAK

prove students’ listening skills and
textualise the topic vocabulary and
mar.

e Ask students to look at the picture on page 50 and
try to guess where it is (Answer: the planet Mars).

e Ask them if they think it is in the past, present, or
the future (Answer: the future).

¢ You can encourage them to give you explanations
for their answers.

e Ask students to copy the prompts into their copy
books. (This is useful because they can concentrate
on the listening more efficiently if they have a
concept of the main ideas.)

e Before they listen to the first part of the recording,
ask students to guess the missing information
independently, and then discuss it with a partner.

e DPlay the recording. Tell students to concentrate on
the passage without writing.

UNIT5:  MOVING INTO SPACE

e After the recording, let them try to remember the
missing information, first independently, and then
discuss it with a partner.

e Play the recording again and let them correct their
notes and compare with their partner’s.

CD script ;“ Track 16

Part 1

Hello, and welcome to Mars. You have travelled an
enormous distance from Earth — about 80 million
kilometres and it has been exactly six months since the
start of your journey. You are now on the flight from
Mars Sky Station to the surface of Mars, and we are
going to land in about five minutes. As we complete
this short journey, let me tell you a little about our
history on Mars. You can now see your new home,
Ground Station Number One. This is the oldest space
station on Mars, and people first arrived here and
started to build it in 2118. And now today, in the year
2168, we have been on Mars for 50 years.

You are very special because your group has
brought Ground Station Number One to its full
population of 15000 people. So in the next few days,
you are going to be our guests at a big party!

We are now coming in to land. Please remain in
your seats until after we have landed and the green
lights above your heads have come on.

e Tell students that they are going to listen to the
second part of the recording and they have to find
out the answer to the four questions.

e Tell them to read the questions before listening to
the recording.

e Ask them to think about the possible answers.
e Dlay the second part of the recording.

e Let students think about the answers and then
discuss them with a partner.

e Finally, ask individual students to read their
answers to the class. You might want to play the
recording again for them to check if they were
correct.
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cD €’ Track 16

Part 2

Beth Hi, I'm Beth.

Sara Hello. I'm Sara.

Beth  Have you just arrived?

Sara Yes, we landed yesterday evening.

Beth  So you've only been here for 12 hours!

Sara That’s right. Have you arrived recently, too?

Beth  No, I've lived here all my life.

Sara Really! So you've never seen Earth.

Beth No, I haven’t. My parents arrived in 2150,
and I was born here.

Sara That'’s amazing!

Beth Well, has anybody shown you round yet?

Sara No, not yet. There hasn’t been time.

Beth  And have you learned to fly yet?

Sara  No, but I really want to. It looks great!

Beth Well, I'll teach you, and then we can look
round the whole of Ground Station Number
One together.

Sara Fantastic! That'’s really nice of you!

I pronunciaTiON

n to identify the difference in the
iation of numerals.

e Write 13 and 30 on the board.

e Doint to one of them and encourage students to
say the number. First ask an individual, then a
group of students, and finally the whole class.

e Then point to the other number and repeat the
procedure. Make sure that they pronounce the
numbers correctly.

e Write the other numbers (14—19 and 40, 50,
60, 70, 80, 90) on the board and point to them
randomly and elicit the pronunciation.

e Tell students to write the same numbers in their
copy books and practise pointing to and saying the
numbers.

e DPlay the recording and let students guess which
number they heard. Ask individual students to
give the rest of the class the correct answer.

e This activity is important because many Kurdish
speakers of English have difficulty distinguishing
between these numbers. While the students are
practising, monitor and help as much as you can.
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CD script &‘ Track 17

Part 1

13
14
50
60
17
80
19

e Dlay the second part of the recording, pausing
after each number. Let students repeat chorally, in
groups or individually.

cb ;“ Track 17

Part 2

13 (Pause) 30 (Pause)
14 (Pause) 40 (Pause)
15 (Pause) 50 (Pause)
16 (Pause) 60 (Pause)
17 (Pause) 70 (Pause)
18 (Pause) 80 (Pause)
19 (Pause) 90 (Pause)

Kd speak

tise asking and answering questions
e present perfect tense.

e Explain to the students that they are going to read
and act out a conversation between Sara and Beth.
One of them has just arrived from Earth and is
visiting Mars, and the other has lived on Mars all
her life.

e Ask one of the students to take one of the roles and
you take the other role and act out the conversation.

e Then get a pair of students to act it out.

e Tell every student to practise the conversation
with a partner.

e Give them enough time to swap roles, so that they
can each act out both parts.

e Choose some of the pairs to act out the
conversation in front of the rest of the class.

e You can turn this into a competition. Divide the
class into two groups and each group chooses
the best pair. Then, the two best pairs act out the
dialogues and the other students (or you) decide
which performance was better.
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e simple past and the present

o complete a diary entry. This is

tivity at the end of the unit which
marises the main grammar and vocabulary
e students need to remember.

e Tell students to look at the picture and try to
answer the two questions by themselves.

e Let them compare answers with a partner.
o Ask some pairs to give you the answers.
» Do Activity Book activities 1 and 2 on page 36

as a preparation for the writing task or set it as
homework before the lesson.

e Tell students to look at the diary entry at the
bottom of the page and think about the missing
words.

e Let them write just the missing information in
their copy books.

e Ask students to compare their notes and comment
on each other’s answers.

e Ask students to read out the missing information
to the rest of the class.

e Have students read out the diary page.

P Ask students to open their Activity Books and
do activity 3 on page 37. You may want to let
them do this activity in class or, if you are short
of time, let them start it in class and then finish
it at home.

3 uniTTask

nalise the writing task. This activity
ges students to make a connection

en their lives and the lives of the

racters in the Student’s Book in order to
einforce the importance and relevance of the
language they learn in their English lessons.
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e Brainstorm three important places to visit in your
town or area.

e Write the students’ suggestions on the board.

e Explain the situation to the students and let them
think individually about the three places they
would take their guests to.

e Get the students into groups of three, four or five
and let them make a final decision on which places
to visit and write a similar diary entry to Sara’s in
activity 3 in the Activity Book.

e They can write their final entry on separate sheets
of paper or on page 37 in their Activity Books.

e When they have finished, ask a few students to
read their entry out to the class.

Tip: You can also ask students to prepare the diary entry as a
project and decorate and illustrate it. Students then choose the
best.

LANGUAGE FOCUS

e This summarises the main grammar points and
vocabulary of the unit. This material is not strictly
for the classroom, but you can take advantage of
it during the unit or as a separate revision of the
main parts of the unit together with the practice
activities in the Activity Book.

TO HELP YOU STUDY

e This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

Answers

someone
everyone
anyone
no one

something
everything
anything
nothing
somewhere
everywhere

anywhere
nowhere
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LITERARY READER

Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 5: From Singapore to Hong Kong
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Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

After reading the text either at home or in class,
have a quick discussion about the episode.

Point to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

o Bombay, 20th October 1872, 4.30 p.m.
o Calcutta, 25th October 1872, 7 a.m.

o Singapore, 31st October 1872, 4 a.m.
Then point to the map and discuss with the

students where the travellers are after Episode 5:
Hong Kong, 6th November 1872, 1 p.m.

To reinforce some useful vocabulary, you might
want to do activity A on page 75 in the Activity
Book.

Students can also use the questions in activity B to
write their own plot summary.

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
also gives students an opportunity to research and
find out more about a topic if they are interested.

Tip: You can always suggest that students visit en.wikipedia.org if
they want to find out more about the topic discussed in the Did
you know? section.

e Let students read the text and then ask a few
comprehension questions:

1 What does GPS stand for? (Global Positioning
System)

2 What is it good for? (It helps people to work out
their exact position.)

3 Where do GPS signals come from? (24 satellites
orbiting the earth.)

4 Why is GPS useful when your ship is sinking?
(It helps rescuers find you quickly.)

Task: Ask students to find out as many possible uses for GPS as
possible. You can also ask them to look for stories on the internet
about how GPS has saved lives.
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6 WHAT WE WEAR

LESSONS

1&2

It looks too small for me.
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u Lesson 1

ative and superlative adjectives
(not) ... enough

Vocabulary]

lothes; Descriptive adjectives; Vocabulary list
p63

To start ...

e Students should know quite a few clothes names
by now. Start with a guess the word game. Draw
seven dashes onthe board (.~~~ ) and let
students say seven-letter English words until they
guess the topic word (clothes).

e Then develop the activity into a spider diagram
and let students add clothing items they know the
name of.

casual

girls at home

Clothes

boys formal

e You can also use a different kind of chart.
Men

Girls Women

Boys
UNIT6:  WHAT WE WEAR

Y oo AnD sPeak

cle familiar clothes vocabulary and
e the names of new items.

o Ask students to look at the pictures of the four
characters and in pairs name as many items of
clothing as they can in one minute. The pair with
the most words is the winner.

e Aska student to read out the first word in the
box (cap) and say which letter it goes with in the
pictures. (Answer: g — Mark is wearing a cap.)

e Tell students to find the other nine items first on
their own and then compare with another student.

e Ask individual students to tell the rest of the class
the letters and who is wearing that item.

Answers

coat: | — Emma is wearing a coat.
dress: k — Emma is wearing a dress.
jacket: d — Jessica is wearing a jacket.
jeans: h — Mark is wearing jeans.

shirt: a — Harry is wearing a shirt.
shoes: f — Jessica is wearing shoes.

skirt: e — Jessica is wearing a skirt.
socks: i — Mark is wearing socks.
trainers: j — Mark is wearing trainers.
trousers: b — Harry is wearing trousers.

e Write the phonetic transcription of the word
blouse on the board.

e Get students to try and figure out the
pronunciation, and say the word chorally.

e Then ask students if they know who is wearing a
blouse in the picture. (Answer: Jessica is wearing a
blouse.) Let students point to Jessica’s blouse and
show it in your own book. If necessary ask what
the word is in Kurdish.

e Let students think about the pronunciation of the
other five words and try to identify them in the
pictures.
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e Get the students into pairs to compare and discuss
their answers.

o Ask individual students to read out the
pronunciation of the words, say who is wearing
those items and point to them in their books,
while you demonstrate in your own book.

Answers

boots — Emmay; gloves — Emma; hat — Emma;
sweater — Harry; T-shirt — Mark

e Give students one minute to look at the four
people and try to memorise what each of them is
wearing. Then ask them to close their books and
describe one of the characters to them. Make it
difficult so that it takes them a while to find out
who you are talking about.

e DPut students in pairs and ask them to practise
describing the characters and guessing. The
person describing can look at their books and the
other student should guess without looking.

e After every student has had at least one turn, ask
a few students to give descriptions and the rest of
the class have to guess.

P Ask students to do activity 1A on page 40 of
the Activity Book to practise writing the names
of clothes. You could also set it as homework.

If you have time, let students do activity 1B in
pairs in class and check their answers.

2 srammar

onstrate and identify the comparative
e,

e DPlay the first sentence of the recording and
encourage the students to write it down on their
own.

e Dlay the sentence again and let students compare
their sentences with a partner.

e Then let them look at the sentence in their books
and choose the correct answer.

e Let them look at the second sentence in pairs and
decide which superlative form best completes the
sentence.
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e Dlay the recording to check the students’ answers.

e Ask a student to read out the correct answer.

CD script &‘ Track 18

Boy What do you think of Mark’s trainers?

Girl Well, I prefer Harry’s shoes. They look newer
than Mark’s trainers. And better.

Boy Yes, they're certainly a bit more stylish than
the trainers.

Girl But they’re much less stylish than Emma’s
beautiful boots!

Boy Yes, Emma’s certainly wearing the nicest
clothes for cold weather.

Girl You're right. They're the best for a cold day.
The most sensible.

Boy  Asfor Mark, he’s certainly wearing the least

sensible clothes for a cold day.

e Write the word cool on the board and ask
students: Who is cooler, Emma or Harry?

e Students should reply: Harry.

¢ Encourage them to say the whole sentence: Harry
is cooler than Emma.

e Then ask: Who is the coolest?
Students should reply: Mark.

e Encourage them to say the whole sentence: Mark
is the coolest.

e Letstudents look at the other adjectives and use
them to describe the four people in the picture.

e Monitor the activity and help them if necessary.
If you think they need more practice with the
comparatives, direct them to page 62 for further
information.

e Ask individual students to say comparative and
superlative sentences about the characters. Let
the rest of the class give feedback on whether they
agree or not.

» For further practice, let students complete
activities 2A and 2B in the Activity Book.

K speax

ress personal opinion and preference
ersation.
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e Choose one of the students and say: Look at the
pictures. Which do you prefer — the coat or the
jacket?

e Let the student answer. For example: the coat.
e Ask the student: Why?

e Elicit an answer. For example: Because it looks
newer/better/cooler, etc.

e Write the sample dialogue on the board, erase the
information that can be replaced and ask a student
to ask you a question. For example: Which do you
prefer — the T-shirt or the shirt? The student then
answers the question. For example: I think the shirt
is better. It looks smarter than the T-shirt.

e Let students practise comparing two things.

e Then add another item to the sample conversation.
Demonstrate it with a student. Then let two
students demonstrate it and finally let students
practise in pairs before getting some of the pairs
to act out the conversation in front of the rest of
the class.

P Activity 2C in the Activity Book can be used as
extra practice or set as homework.

u Lesson 2

) LisTEN AND READ

prove students’ listening for the gist
This activity also encourages students’
ential skills.

e Ask students to look at the picture on page 57 and
think about what they can see.

e Then get them into pairs and compare what they
think the picture illustrates.

e Ask some students to tell you who they can
recognise in the picture (Emma); where they are
(at a clothes shop); and why they are there (to by a
new coat).

e Tell students to read the three questions
individually and choose an answer before reading

UNIT6:  WHAT WE WEAR

the text. Explain to them that it’s not important
at this stage to know the correct answer. They are
going to find it out from the text.

e Let students discuss their answers with a partner.

e Ask students to close their books and listen to the
conversation.

o After the recording ask the students to check their
answers to the three questions in pairs and discuss
whether they were correct.

e Play the recording again. This time students can
follow the conversation in their books as they
listen.

e Give them a minute or two to discuss their final
answers to the questions.

e Then ask individual students to read out the
questions and give their answers to the rest of the
class.

e Ask the class if they agree.

CD script ;“ Track 19

Assistant  How can I help you?

Mother We're looking for a spring coat for my
daughter. She needs something cooler
than the one that she’s wearing.

Assistant  Would you like the same colour again?

Emma Yes, but I'd like to try something less
dark than this.

Assistant  Please wait, and I'll bring some coats.

* ¥ %

Assistant  Would you like to try this one?

Emma Hmm, the colour is nice, but it looks too
small for me.

Assistant [t size 8.

Emma And I need size 10.

Assistant  So it isn’t big enough for you. I'll get some
size 10 coats.

* ¥ %

Assistant  These are all the right size. What do you
think?

Emma Well, this one is nearly the same shade
as my winter coat, so it’s too dark. Sorry.

Mother And this one? It’s prettier than the dark
one, and it’s also the cheapest of the three.

Emma Yes, but Mum, it’s much too light. No,
the other one is the nicest shade — not
too dark and not too light.

Mother But it’s the most expensive. My budget is
only $125, so it’s too expensive. We can’t
buy it.

Assistant  But wait! It’s in our sale. There’s 20 per
cent off the price.
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3 crammar

the two new comparative
o0 + adjective and not + adjective

e Write the first sentence on the board and ask
students to explain to you what it means.

e Use some of the adjectives from section B to drill
the structure chorally, individually and in pairs.

e Write the second sentence on the board and
repeat the procedure.

P If students need further practice, let them do
activity 3 in the Activity Book in class or at home.

e Tell students to look at the conversation in section
D again and find examples of too + adjective and
not + adjective + enough.

e Get students into pairs to discuss.

e Then ask one pair to read the phrases to the rest of
the class.

I speax

using the new structures to
ations. The aim of these speaking
to lighten the lessons and make
material relevant and enjoyable to the

e Tell students to look at the first cartoon and think
about why it is funny.

e Group students into pairs and let them create a
correct sentence about it.

e Ask a student to tell the rest of the class their
sentence. For example: The hat is too small for her.
It isn’t big enough for her.

e Tell students to do the same for pictures 2 and 3.

Answers

2 The trousers are too short for him. They aren’t long
enough for him.

3 The jacket is too heavy for him. It isn’t light enough
for him.
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P Use activity 4 in the Activity Book to highlight
the important functional language in the
unit. If you have a poster in the classroom for
functional language, you can add these phrases
toit.
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6 WHAT WE WEAR

LESSONS

3&4

We dress as smartly as possible.
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u Lesson 3

Grammar
ectives and adverbs of manner

omparison with adverbs
(not) as ... as
Past simple

\Vocabulany;

Clothes, descriptive adjectives; Vocabulary list p63

To start ...

If your students don’t wear a uniform to school,
start the lesson by describing the clothes one of
them is wearing. The student who guesses first
who is being described then starts talking about
the clothes another person is wearing.

You can also use some pictures from the internet
or magazines of people in different clothes. Give
students the pictures and start describing the
clothes until they find out who it is.

EY reao

ractise reading for specific information
ading for the gist skills. The text also
les the main unit grammar and vocabulary.

Ask students to look at the first picture, and think
about who the person in the photograph is and
what his job is.

Then get the students to discuss their ideas in pairs
before sharing them with the rest of the class.

(He is a TV presenter and his programme is called
‘Our world’)

Ask students to look at the other four pictures and
decide the what the people are going to talk about
on the programme.

Ask them to guess where they think the characters
in the pictures are from.

Write the letters A, B, C and D on the board and
tell students to copy them into their copy books.

Ask students to read the first text quietly on their
own and decide which picture it goes with. They
should write the number 1 next to the relevant
letter.

Get students into pairs to compare their answers.

Ask one of the students to tell the rest of the class
their answer. (Answer: I — D, because he’s talking
about clothes for very cold weather.)

Let the students decide, first individually, and then
in pairs, which text goes with which picture. They
should number the pictures and write down the
names of the characters, too.

Tip: Give a time limit of about one minute to do this. The aim
of the activity is to practise reading for the gist. Tell students to
ignore new words and concentrate on doing the task.

Answers
1 D — Mark; 2 A — Pedro; 3 C — Shillan; 4 B — Yoko

Tell students to talk about the weather in
Venezuela and Canada. You can start by
brainstorming some useful vocabulary or main
ideas. Write these on the board to help students.

Let students talk about the weather in the two
countries in pairs and then ask one pair to share
their ideas with the rest of the class. Encourage
other students to add more information.

Ask students to read the first sentence fragment
and decide which character it describes.

Ask them to write the complete sentence in their
copy books.

Let them compare their answers in pairs.

Ask individual students to read out the completed
sentences and ask the rest of the class to comment.

Answers
1 Pedro 2 Yoko 3 Shillan 4 Mark

Tip: You can check their answers but don’t correct them at this
stage. They will find out the answers from the reading passage.
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e Tell students to read the two sentences and find
them in the text.

e Ask them to find out what the question and do
refer to in the sentences.

Answers

1 the question: ‘Why do we wear what we wear?’
2 do: ‘try hard to look smart at work!

e Tell students to close their books. Write the phrase
Better safe than sorry on the board. (If you want to
challenge your students you can write it jumbled
up and ask the students to rearrange the words.)

e Ask students to think about what the phrase
means and to think of an example.

e Get students into pairs and ask them to share their
interpretations and examples with each other and
decide which is the better one.

e Aska few pairs to tell you their ‘Better safe than
sorry’ interpretation.

e Write traditional — old fashioned on the board
and let students think about what they think the
difference is between them.

] GrRaMMmAR

uce adverbs and adjectives of
d their comparative forms.

e Ask a student to read the first sentence: I'm proud
of my uniform. Ask students to explain to the rest
of the class the function of the word proud.
(Answer: it describes the way you feel about
something.)

e Ask another student to read the other sentence
and discuss the function of proudly. Ask students
which wh- question word they would use to ask a
question to which proudly is the answer. (Answer:
How do you wear the uniform?)

e Write the third sentence on the board without the
word well. Encourage students to give alternatives
of how they would complete the sentence.

e Then tell students to think how they could change
these sentences into comparative sentences.

e Discuss their sentences as a class.
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e I[f students need further practice and explanation,
direct them to page 62 in their Student’s Book.

» For further practice, you can ask students to do
activities 1 and 2 in the Activity Book on page
42, You can start with a few examples in class
and let them complete the rest at home.

K speak

se using comparatives and
es in real-life situations.

e Brainstorm some adjectives students can use to
describe people.

e Ask students to write the name of their favourite
film star or singer, etc. in their copy books. Let
them think about adjectives they could use to
describe their star.

e Get students in pairs to tell each other about their
stars. Let them compare the stars.

e Ifyou think this might be too difficult for them,
demonstrate the activity, with the help of the
students.

u Lesson 4

To start...

e Write the names of the four characters on the
board (Mark, Pedro, Yoko, Shillan).

e Encourage students to recall as much information
about each of them as they can (their job, where
they are from, what they wear and why).

) reAD AND sPEAK

se sequencing and paraphrasing
dents also learn to summarise longer

e Ask students to read the first statement to
themselves. They then try to decide which
sentence comes after it.

e Let them compare their answer with a partner and
then check their suggestions.
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e Give students a few minutes to put the rest of the
passage in order — first individually, then checking
with a partner.

e Askindividual students to read the text sentence
by sentence, checking if it is in the correct order.

e Ask students what helped them to put the
sentences in the correct order. (Answer:
Sequencing words — First of all, for example, etc.)

Answers
ehcgadfb

e Write the sequencing words on the board (First of
all, Secondly, Thirdly, Finally, For example).

e Tell students to try to recreate the text without
looking at their books.

e Get students into pairs and let them practise
retelling the text to each other.

e Monitor the activity and help if necessary.

e Ask one or two students to give the description to
the rest of the class with their books closed.

I3 crammar

mduce (not) as .... as for comparison.

e Askindividual students to read out the example
sentences.

e Write a few additional adjectives on the board and
encourage students to use them in as ... as or not
as ... as sentences.

e Ifyour students need further help, guide them to
page 62 where they will find further explanation
and examples.

» Do Activity Book activities 4 and 5 on page 43
in class, or set them as homework at the end of
the lesson, together with vocabulary activity 3
on page 42.

UNIT6:  WHAT WE WEAR

I sPeak

urage students to use the new
s to talk about their own lives.

e Develop a spider diagram with expressions like:
dress tidily, get up early, etc.

e Let students suggest other thing they do differently
at weekends and on weekdays.

o Write: more, as .... as, not as .... as on the board
and let students create their own sentences.
Then let them share their sentences with another
student.

e Monitor the activity and help students if
necessary.

o Ask a few students to read out their sentences
comparing their weekends and weekdays.
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6 WHAT WE WEAR

LESSONS

5&6

Comparing and choosing
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u Lesson 5 m
To start...

e Write HSGPIPNO NTEREC on the board and let
students guess the phrase (Answer: shopping centre).

e Develop a spider diagram from it. Elicit the kind
of shops students can think of in a shopping street,
mall or a shopping centre.

Tip: Your students will be more familiar with the word mall. You
may want to explain the difference between a mall (US) and a
shopping centre (UK). They are also different in the sense that a
mall is usually in one building while a shopping centre is many
different shops in the same area but not necessarily in the same
building. (Australian English uses mall for a shopping street.)

Y usten
mactise listening for specific information.

e Ask students to look at the shops in the picture
and decide if there is anything missing from the
spider diagram you created at the beginning of
the lesson.

e If there is missing information, let the students
complete the spider diagram.

e Ask students to copy the spider diagram into their
copy books. (This is a helpful vocabulary learning
task. By using it in class and reinforcing it by
making them copy it, students learn useful ways of
learning new vocabulary.)

e Dlay the first part of the recording.

CD script ¢‘ Track 20

Conversation 1

Man How much is the light blue one, please?
Assistant  [t’s $370.

Man And what about this dark blue one?
Assistant  [t’s the same price.

Man So are the two machines exactly the same?
Assistant  No, the dark blue one is less heavy.
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Man Ah, well, I'd prefer this one to the other
one. I live up a long hill, so the lighter the
better!

Assistant  Would you like to try it?

Man Yes, please.

Assistant  We've got a place outside at the back of
the shop. You can ride round out there.

Man Good. It’s a long time since I've been on

one of these things. I need to practise!

e Ask students which shop they think the conversation
took place at? (Answer: bicycle shop.)

e Now play the other two conversations.

CD script g“ Track 20

Conversation 2

Girl Excuse me. I'm looking for a birthday
present for my little sister. She’s going to
be 13 next week.

Assistant  So she’s going to become a teenager!

Girl That’s right.

Assistant  Well, what about this? It’s very popular
with teenagers. It’s called ‘Stories of the
Top Ten Pop Stars.

Girl Hmm, that doesn’t seem special enough.

Assistant Well, what about this? “When You're a
Teenager: A Hundred Poems for Young
People!

Girl Yes, perhaps this is the right thing. The
pictures are pretty, too. How much is it?

Assistant  [t’s $19.90.

Girl Yes, I'll take it.

Assistant  Good! I'm sure your sister will be very
pleased.

Conversation 3

Boy Excuse me, but how much are these,
please?

Assistant  They’re $150.

Boy Oh! That'’s very expensive.

Assistant  Yes, but they’re very, very good. They're
great for running or for games like
basketball.

Boy Mm, but they'’re too expensive for me.
Can I see some cheaper ones?

Assistant  Yes, of course. What about this pair?

Boy Yes, I prefer these. They're perfect!

Assistant  And they're a special price this week.

There’s ten per cent off, so they’re only
$115.
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Boy Great! I'll take them. Here you are: $120.
Assistant  And here’s your change. Five.

Boy Thanks.

Answers

Conversation 2: bookshop; Conversation 3: sports shop

o Ask students what the customers wanted to buy at
each shop and how much they cost.

e Play the recording again without the students
looking at the text.

e Copy the chart below onto the board and tell
students to copy it into their copy books

e DPlay the recording again and let them complete the
chart as they listen.

e Ask students to compare their charts with a
partner and comment on and correct each other’s
answers.

e DPlay the recording again, pausing after every
conversation and ask a student to come to the
board to complete the grid.

Answers
Types of product Prices
A Bicycle $350
B Poetry book $19.90
Trainers $115

I3 pronunciaTION

ise the recognition and pronunciation
nant clusters with ‘p’. These are difficult
ongs for students so they need to

e Ask students to look at the three words and think
about how they would pronounce them. Ask one
or two volunteers to say the words. Correct them
if necessary. Play Part 1 of the recording.
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CD script '&7‘ Track 21
Part 1
Price

please special

e Play the recording again and let students repeat
after the recording, word by word.

e Dlay Part 2 of the recording and ask students to
point to each word they hear.

e Then play the recording again and let them point
at the words and repeat them.

¢ Finally, ask individual students to say the words
without the recording.

CD script L‘*’ Track 21

Part 2

prefer place sport
practise pleased speed
present player space
promiise plane speak

K speak

ise an everyday conversation at a

e Ask students to read the conversation quietly and
think about how they would say the sentences.

e They can also ask the meaning of words they don’t
know.

e Askafew comprehension questions. For example:
Where are they? (Answer: sports shop — it’s the
third conversation from exercise A2.) What is the
teenager buying? (Answer: a pair of trainers.) How
much do his new trainers cost? (Answer: $115.)

e Ask students to get into pairs and decide who will
play each role and practise acting out the dialogue.

e You can demonstrate the conversation with one of
the students or ask a pair to demonstrate it.

o After the students have had some practice, ask a
few pairs to act out the dialogue to the rest of the
class.

¢ You can also write new items (e.g. books) and
prices on the board and encourage students to act
the conversation out using the new information.
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epare students to write a product

e Ask students what their favourite trainers brand
is. Ask them why. (Help if necessary: quality, price,
look, fashion, etc.)

e Tell them to look at the three shoes on page 61 and
decide (individually) the style they would buy for
themselves.

e Get them into pairs to discuss their choice.

Tip: You can do a quick class survey to see which is the most
popular and have a discussion about why they preferred one over
the other.

e Ask students to look at the survey and decide if
they agree with the evaluation of the magazine.

e Give students a minute or two to complete the
passage with the missing words without writing
the whole passage down, but perhaps taking notes
of the words they choose.

e QGet students into pairs to compare their
suggestions.

e Ask individual students to read out their
completed texts and let the others comment on it
and offer alternatives.

P Do Activity Book activities 1 and 2 on pages 44
and 45 as a preparation for the writing task or
set them as homework before the lesson. Then
ask students to look at their Activity Books and
try to complete the text in writing.

3 uniTTask

mmarise the unit vocabulary and
ar in a tangible piece of writing.

e Ask students to read the instructions and think
about their opinion about the Lasers trainers.

78

e Then ask them to share their opinion with a
partner and design the three paragraphs they
would write about it.

e Tell them to use the framework provided in
activity 4 on page 45 of the Activity Book.

LANGUAGE FOCUS

¢ This section summarises the main grammar
points and vocabulary of the unit. This material
is not strictly for the classroom, but you can take
advantage of it during the unit or as a separate
revision of the main parts of the unit together with
the practice activities in the Activity Book.

TO HELP YOU STUDY

o This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

Answers
noun adjective
1 difference different
2 safety safe
3  heat hot
verb noun
1 live life
2 sell sale
3 produce  product
verb noun adjective adverb
1 save safety safe safely
2 surprise  surprise  surprising surprisingly
3 use use useful usefully
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LITERARY READER
Around the World in Eighty Days by Jules Verne

i ?
to improve students’ extensive reading skills Did you know?

and promote reading for pleasure. e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It

Episode 6: Adventures in Japan also gives students an opportunity to research and
find out more about a topic if they are interested.

¢ Independent reading: set the task for reading
at home at the beginning of the unit and tell Tip: You can always suggest that students visit en.wikipedia.org if
students to keep a reading diary in which they they want to find out more about the topic discussed in the Did
keep notes of what happened and where the you know? section.

t ist .
protagonists are e Let students read the text and then ask a few

e In-class reading: sometimes you may want to comprehension questions:
;nggout the episode to the students as they read L bt e b e s i @ R (86

2 What's the population of Tokyo-Yokohama?

e After reading the text either at home or in class, (30 million)

have a quick discussion about the episode.
3 Can you name two important companies based

e Point to the timeline in the classroom or ask )
in Japan? (Sony, Toyota)

students to look at their notes in their reading
diary, to revise what has happened so far. Task: Find out about Japanese traditions and customs and make

e Ask students to point out London and the mini presentations.

previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

Bombay, 20th October 1872, 4.30 p.m.
Calcutta, 25th October 1872, 7 a.m.
Singapore, 31st October 1872, 4 a.m.
Hong Kong, 6th November 1872, 1 p.m.

O O O O

e Then point to the map and discuss with the
students where the travellers are after Episode 6:
Yokohama, 13th November and San Francisco, 3rd
December 1872.

e To reinforce some useful vocabulary, you might
want to do activity A on page 76 in the Activity
Book. Activity B helps students create their own
plot summaries and revise grammar and lexis.

UNIT 6:  LITERARY READER 79



7 REVISION

LESSONS

1&2

I've lost my wallet!
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e Remind students of the characters in the story. Ask:
Who are Haval and Ben? Where did they meet?

EY renp

vise the vocabulary and grammar of

5 and 6 in new contexts. The activities
aim at developing different reading skills
or gist, for specific information, etc.).

u Lesson 1

To start ...

e Tell students to open their books on page 66 and
look at the picture. Ask them if they can recognise
the people in the picture and describe what they
are doing in pairs.

e Then tell them to close their books and describe
the picture in as much detail as possible to the rest
of the class.

e Encourage other students to add new information.

e Ask students to match the two pictures with
the conversations individually. They should
then discuss their answers with a partner.
(Answer: Picture A — conversation 1; Picture B —
conversation 3.)

e Write two questions on the board: What has just
happened? What is happening now?

e Let students discuss their answers to the questions
on the basis of what they can see in pictures A and B.
Sample answers

Picture A: Ben has just paid for the vase. The shopkeeper
is giving him his change. Picture B: Ben and Haval are
at the park and meeting Bahar. Ben is looking for his
wallet.

o Ask students to read the statements and guess
whether they are true or false.

e Then ask them to find out if they were right on the
basis of the conversations.
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e Get them into pairs to compare and discuss their
answers and correct the false statements.

e Ask individual students to read out the statements
and say whether they are true or false and correct
the false ones. Ask other students if they agree.

Answers

1 False. He’s never been to a bazaar.
False. The pot is cheaper than the rug.
True.

False. She is just coming.

[S2 TN VLR G}

False. He bought some postcards at the museum
and ice creams in the park.

6 False. Ben says that he is a lucky guy.

e Ask students to think about what happened
between buying the pot and arriving at the park.
(Answer: Ben and Haval went to the museum, and
Ben bought some postcards.)

o Tell students to look at the other three episodes and
try to think of things that might have happened to
Haval and Ben between the two.

e Encourage them to come up with creative
suggestions.

e Get the students into pairs to share their ideas and
choose the ones they both like.

e Ask pairs to share their ideas with the rest of the
class.

o Ask students: How many places have Haval and
Ben been to? (Answer: Four — the bazaar, the
museum, the park, and the police station.)

o Ask students: What does Bahar suggest they do?
Let students find the answer in pairs or have a
whole-class discussion to check that students have
understood the reading. (Answer: She suggests that
they go back to the statue, and that they go to the
police station.)

o Ask students: What are the things the text says
about Silemani? (Sample answers: That it is a big
city, but smaller than Erbil. The bazaar is amazing.
There are statues of Kurdish writers in the central
park. There is a museum where you can buy
postcards.)

e Ask if the students know more about Silemani.

UNIT7:  REVISION



u Lesson 2
4

o Tell students to read the conversations again and
find the phrases, then think about what they could
refer to.

e Get them into pairs to compare their answers.

e Ask individual students to give their answers to
the rest of the class.

e Check if the class agrees with the answer.

Answers

1 ‘everything’ refers to Ben wanting to see everything
in Silemani, although it is a big city.

2 go’ refers to Bahar suggesting that they go back to
the statues to see if Ben'’s wallet is there.

3 ‘in’refers to the police station.

e Write the sentence on the board and ask students
to think about what it means.

o Tell students to discuss their answer with a partner
before the whole-class discussion.

Suggested answer

Bahar says it to Ben when he blames himself for losing
his wallet. We often say this to make people feel better
about themselves.

I LAnGuacE

vise and practise using the present
t tense; to revise and practise
parison of adjectives to talk about
sonal experiences.

e Ask a student to take role A and you take role B.
e Demonstrate the conversation.

e Then ask two students to demonstrate the
dialogue.

e Let students think of what they are going to ask
and answer with each other. Then get them into

UNIT7:  RevisIoN

pairs and let them practise the conversation,
swapping roles after they have finished.

e Brainstorm with the students about the most
interesting, attractive, etc. places in their town.
Write their suggestions on the board.

e Get them into groups of four or five and let them
decide which ones they would show to a visitor.

¢ To make the activity more interesting, you can ask
students to invent a character who comes to visit
their town. This character could be a celebrity or a
famous person.

e Ask groups to tell the rest of the class who their
visitor is and which places they chose to visit and
why.

e Students can vote for the best sightseeing tour.

P The Activity Book activities give extra practice
opportunities to the students. If you think there
are points they need to practise more, you can
use these in class, but generally encourage
them to do these activities for their own benefit
at home. Always check their homework but
don’t spend much time doing the activities
in class. Students usually have problems with
question forms. It is recommended that you set
activity 4 in the Activity Book as homework or
as pair work at the end of the lesson.
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7 REVISION

LESSONS

3&4

Vocabulary and skills
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u Lesson 3

To start ...

u Lesson 4

- ) usten
e DPlay a vocabulary game, using the main vocabulary

from Units 5 and 6.

e @Give the definition of a word and ask the students
to guess the word.

e Give students a few minutes to browse Units 5 and
6 and choose words they can describe.

e Let them practise in pairs, then quiz the rest of the
class.

EY vocasuLary

evise the vocabulary of Units 5 and

ew contexts. The activities also aim at
loping different reading skills (for the gist,
specific information, etc.)

¢ Divide the class into two groups. Each group looks
at one of the texts.

e Get one representative from each group into pairs.
Let students share their answers with each other.

e Check the groups’ answers.

Tip: Give students enough time to read through and discuss their
answers but encourage them not to use dictionaries and to try

to figure out the order of the missing words and their correct
forms without any help. This exercise aims at skills development.
There is no need for students to read and translate these passages.
Concentrate only on the actual task of identifying the correct
order of the words.

Answers

A website: 1 humans 2 all over 3 planets
4 beyond S signals 6 amazing 7 spent
8 waste 9 international 10 consists of

11 launched 12 connected

An email: 1 climate 2 minus 3 degrees
4 completely S culture 6 negative 7 dress
8 survive 9 sweater 10 gloves 11 boots 12 hat

e If you have some time, have a quick conversation
about each topic. Concentrate on the main ideas.
Get students to explain the titles of the articles to
summarise the gist of the stories.
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actise listening for specific information
ote taking.

e Tell students to read the four questions and decide
what they think the conversation is about.

e Let them do this individually first and then compare
their ideas with another student. Ask one or two
students to give their ideas to the rest of their class.
Don’t comment on the suggestions at this stage.
The aim is to focus their attention on the listening.

e Dlay Part 1 of the recording and check if the
students guessed the topic correctly

CD script ;“ Track 22

Part 1

Guide Hello, everybody ...

Group  Hi./Hello.

Guide Welcome to Kurdistan, and welcome to my
part of Kurdistan — Silemani.

Group  Thanks./Thank you.

Guide Now let me make sure. If I speak English,
you'll all understand, won’t you? Some of
you are from America, aren’t you?

Voices  Yep./You got it.

Guide And Britain?

Voices  Yes./That’s right.

Voice And don’t forget the Ozzies.

Guide Sorry, yes, Australia, too. And you've all
just arrived in Silemani.

Voices  Yes./Right.

Guide Well, thank you all for coming here to our
new tourist information centre. I hope
you've found maps and information to help
you during your visit here.

Voices Thanks./Yeah.

Guide Now, before we go on our tour of the city,
I want to tell you a little about the place.

Voices = Good./Fine.

UNIT7:  REVISION



Answer

They are at a tourist information centre. Some
English-speaking visitors meet a guide.

e DPlay the recording again and let students answer
the questions individually.

e Then students can compare their answers with a
partner.

e DPlay the recording again so that students can
check their answers.

e Ask individual students to tell you the answers.
Check if the other students agree with them.

Answers

She’s Kurdish.

From Britain, America, and Australia.

At the new tourist information centre in Silemani.
She is going to tell them a little about Silemani.

e Tell students to copy the form into their copy
books and try to think of how they would
complete it.

e They can compare their completed notes with
another student. It’s important that they try to do
this so that the listening will be easier for them.

e DPlay Part 2 of the recording with the students
listening only at this stage.

CD script :‘ Track 22

Part 2

Guide Now first, you need to know a little about
Ibrahim Pasha. He was the Emir of this
area, called Baban, over 200 years ago. To
be exact, he was Emir from 1782 to 1803.
And did he do something special?

He certainly did. You see, he was the man
who started building the modern city of
Silemani. He decided to move his capital
here, and work began in 1784.

So that means Silemani isn’t nearly as old
as Erbil.

That’s right. It’s a little over two centuries
old.

Well, that'’s still older than most cities in
America or Australia.

You're right about that. Anyway, moving on
now to today’s city, it’s now a city of about
400,000 people, and it's one of the biggest,
most important places in Kurdistan.
People often call it Kurdistan's capital of

Voice
Guide

Voice

Guide

Voice

Guide

UNIT7:  RevisIoN

culture. You see, lots of important writers
and artists have come from here.

And what about places to see?

Yes, I'm coming to that now. First, there’s
the Bazaar. That’s in Salim Street.

Salim Street. Is that near here?

Yes, we're going to walk to the Bazaar

in a minute. And then there’s also the
Museum. There’s lots to see there. There’s
traditional clothing, and there are also lots
of examples of traditional arts and crafts.
And of course we mustn’t forget that people
have lived here for 60 or 80 thousand
years, and so there are many ancient finds’
in our Museum as well.

So we’re going to get lots of culture on this
visit!

Yes, but not all the time. You can relax and
enjoy yourselves in the park in the middle
of town. There are lovely gardens to see
there with beautiful trees and flowers, and
there are also statues of some important
Kurdish poets and writers.

Voice
Guide

Voice
Guide

Voice

Guide

e Dlay the recording again with the students taking
notes.

e Play the recording a third time so that students
have a chance to complete their notes.

e Ask students to compare their completed forms
with a partner. Then check their answers as a class.

Answers

11803 21784 3400,000 4 culture
5 Salim Street 6 clothing 7 arts and crafts
8 park 9 gardens 10 statues

K4 PronuNCIATION

inforce the way we say numbers when
efer to years.

e Write the first pair of years on the board (1872 and
1782).

e Ask students to read out the two numbers as years
chorally.

e Get students into pairs and let them try to say the
years to each other and write down the years their
partner says.

e Play Part 1 of the recording with the books closed.
Ask students to write down the year they hear.
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CD script ;“‘ Track 23

Part 1

1782
1954
2023
1981
1987
2074

aunnh WN=

Play the recording again. Let students compare
their solutions with the person sitting next to
them.

e DPlay Part 2 of the recording and ask students to
repeat after each item.

CD script ;“ Track 23

Part 2

1 1872 1782
2 1945 1954
3 2023 2032
4 1981 1891
5 1897 1987
6 2074 2047

Get students into pairs and let them practise saying
and repeating the years.

B speak
Wctise telling a narrative.

e Remind students of the scene at the tourist
information centre.

e Tell students that they are one of the tourists who
heard about the history of Silemani and they want
to tell their friends what they learnt about the city.

e Read out the first sentence of the narrative and
encourage students to continue it in pairs using
their notes to activity B2 in their copy books.

e Listen to one or two students. Encourage them to
try to act out the conversation.

Tip: Role plays are very useful learning tools. Students enjoy
putting on the personality of someone else. This might help them
get rid of some of the inhibitions they may have. Encourage them
to create personalities and imitate the interaction as they think it
could happen. You can use props to pretend that the situation is
real. The more often you encourage students to engage with this
kind of activity, the more likely it is that they will use and enjoy
them later.
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& uniTTask

sonalisation — students practise
ussing events similar to the ones in the
ory but related to their own lives and
experiences. This is a summary of Units 5
and 6.

e Tell students to work in pairs or groups of three
and decide which famous or popular place in
Kurdistan they are going to write about.

e Get students to develop a spider diagram with
the information they want to include about their
chosen place.

® You can also ask them to think of a place which is
similar to the one they have chosen and compare
the two.

e Tell students to write an email about the place
they have chosen to a penfriend, perhaps Amy or
Jack from Unit 4.

e Remind them of the email formats, and ask them
to design their own email layout.

If you have access to the internet, you can ask
students to write these emails online and send
them to you or each other.

e Apply the stages of process writing to improve the
emails.

» The Activity Book activities on pages 50 and
51 give students extra practice opportunities.
If you think there are points they need to
practise more, you can use these in class, but
generally encourage them to do these activities
for their own benefit at home. Always check
their homework but don’t spend much time
doing the activities in class. Activity 2 is a very
useful exercise to reinforce the link between
the literary reader and the language and
vocabulary learnt. You can use this section to
revise the storyline, too.

UNIT7:  REVISION



LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 7: To ‘the Wild West’

Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

After reading the text either at home or in class,
have a quick discussion about the episode.

Point to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

Ask students to point out London and the
previous destinations and dates on the map:

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

Bombay, 20th October 1872, 4.30 p.m.
Calcutta, 25th October 1872, 7 a.m.
Singapore, 31st October 1872, 4 a.m.
Hong Kong, 6th November 1872, 1 p.m.
San Francisco, 3rd December 1872

O O O O O

Then point to the map and discuss with the
students where the travellers are after Episode 7:
Fort Kearney

To start a plot summary, you might want students
to do the activities on pages 76—77 in the Activity
Book.

You can also find a summary of the adventures
in Japan on page 51 of the Activity Book,
which provides students reading, grammar and
vocabulary practice based on the reader.

If you have time in class, you can ask students to

work on the summaries together and then practise

reading them out.

UNIT 7:  LITERARY READER

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
also gives students an opportunity to research and
find out more about a topic if they are interested.

Tip: You can always suggest that students visit en.wikipedia.org
if they want to find out more about the topic discussed in the
Did you know? section.

e Let students read the text and then ask a few
comprehension questions:

1 When did Europeans start arriving in America?
(In the early 1600s.)

2 Why did people go to America? (Because they
were poor and they were looking for a new life
and land in the New World.)

3 How many Native Americans lived there at the
time? (5 million)

4 When was the first transcontinental railroad
opened? (1869)

Task: Find out about the Native Americans. How many Native
Americans are there these days? What happened to them? Why
were they mistakenly called Indian?
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LESSONS

1&2

If you do the housework, I'll ...
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u Lesson 1 m

Grammar
conditional

st conditional

\Vocabulary;

Housework jobs; Vocabulary list p79

To start...
o Write the word housework on the board.

e Ask students to think about the meaning of the
word and discuss with a partner what they think it
means. (Things you do in and around the house to
keep it tidy and clean.)

e Ask students to give you examples and write them
on the board.

Y LisTEN AND sPEAK

actise listening for specific information
improve students’ memory.

e Tell students to open their books on page 72 and
look at the pictures and name the activities.

e Check if there are housework jobs they haven’t
mentioned.

e Ask students to copy the names of the jobs around
the house in their copy books and then close their
books. (Note: This is good to prepare them for the
content of the listening. If they focus on listening
to the recording, they will also practise listening
for details, which is the real aim of the activity.)

e DPlay the recording.

CD script &“ Track 24

Sophie is visiting her aunt and uncle and her cousins
Ed and Will. They have just had dinner.

Ed Mum, don’t worry about the washing up.
The three of us can do it.

Oh, thanks. I must say I'm really tired. It
was a long day at work.

Mum
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Ed Right, I'll do the washing up.
Sophie  Then I'll do the drying.
will And I'll do the putting away.

Sophie Do you two do housework a lot?

Ed Yes, we often help around the house. It’s
partly because Mum and Dad have to
work so hard at our little shop.

will When they’re very busy, we do as much as
we can.

Ed What about you?

Sophie  Yes, I often help, too. I often do the
vacuuming and I sweep the kitchen floor,
too. And if Mum is very tired, I make
dinner for the family.

will Do you have to make your bed? I always
have to do that. Mum gets angry if I forget.

Sophie  O#, yes, I've always had to do that and
tidy up my room since I was small.

Ed L usually help Dad, too, when he washes
the car.

Sophie [ don’t have to do that, but I sometimes

clean the windows.
Ed And I always have to take out the
rubbish. That’s one of my jobs.
The problem is that there’s so much
homework from school, too. Life sometimes
seems too busy!

Sophie

e Ask students to look at their list and try to number
the items in the order they heard them.

e Get the students into pairs again and let them
compare the order they have put things in.

e Play the recording again. This time with their copy
books open.

o After the recording give students some time to
check their answers.

e Ask individual students to give you the names of
the jobs in the order they heard them.

e Doint to one of the items on the board and say:
T haveto ...

e Ask students to repeat after you.

Then point at another item and say: I don’t have
to ... and ask the students to repeat again.

e Check if students understand the difference
between have to and don’t have to or explain it to
them if necessary.

UNIT8: IF...



e Then point to an item and elicit from one of the
students the appropriate sentence.

e Ask students to look at the list in their copy books,
and put a tick (v') next to the items they have to do
and an ‘X’ next to the items they don’t have to do.

e Then ask them to work in pairs and tell each other
the things they have to do and don’t have to do.

e After a few minutes ask a few students what their
partner has to/does not have to do.

o Ask a student to tell you something they have to
do now. (For example: I have to make dinner.)

o Write: When I was small ... and elicit the correct
form of the verb. (For example: When I was small
1 didn’t have to make dinner.)

e Let students work in pairs and talk about the
things that are different now from when they were
young.

e After a few minutes ask a few students what their
partner has to/does not have to do now, that they
did/didn’t do in the past.

] GrRaMmAR

duce the structure of the open
nal with when or if.

e Write the first sentence on the board with the
main verbs (be, make) missing: If Mum very
tired, I dinner for the family.

e Ask students to copy the sentence into their copy
books and decide how they would complete it.
(They heard this sentence in the conversation
three times, so they should remember it even if
they are not familiar with the structure.)

e Get them into pairs and ask them to show each
other their answers and compare them.

e Ask one of the students to come to the board and
complete the sentence.

e Ask students what they think the rule is.

e If they have difficulty with this activity, direct their
attention to the Language Focus section on page
78 for further information.

UNIT8: IF...

» For further practice, let students complete
activity 2 in the Activity Book (pp52-53) in
class or start it in class and let students finish
it at home.

e Tell students to listen to the recording again and
identify other sentences with open conditionals.

e Ask students to discuss the sentences in pairs.

e Then play the Track 24 again and tell students to
shout pause when they hear a sentence with the
open conditional.

e Pause the recording and let students (individuals
or groups) repeat the whole sentence.

Kd speak

tise asking and answering questions
e open conditional.

e Write the beginning of the question on the board:
What do you usually do when you ...

¢ Brainstorm with the students for ways to complete
the sentence: get home from school; get up in the
morning; are hungry, etc. Underline the simple
present form for emphasis.

e Write the second part of the conversation on the
board. When I leave home, I ...

e Then ask students what What about you? means.
If they don’t know, explain to them that it’s an
expression used for asking somebody the same
question they have just answered.

e Encourage students to come up with more
surprising or unusual situations. Write them on
the board.

e Write do/can/might on the board and discuss the
difference between them with the students. (We
use do for things we actually perform; we use can
for things we are likely to do; we use might for
things we are not at all sure whether we will do.)

e Choose a student to demonstrate the conversation
with.
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e Ask two students to demonstrate the conversation.

e Let students practise asking and answering the
questions.

e Monitor and help if necessary.

e Ask a few students to demonstrate their
conversations to the rest of the class.

u Lesson 2

) LisTen AND READ

prove students’ listening for the gist
This activity also encourages students’
ential skills.

¢ Copy the ‘Events of the day’ chart from the
Student’s Book onto the board and ask students to
make a copy in their copy books, too.

e Explain that S, E and W are the names of the
characters in the dialogue.

e Try to elicit what the listening is going to be about.
(Don’t worry if they don’t guess that it’s about
a birthday surprise. This kind of activity only
prepares them for the listening task later.)

e Ask students to close their copy books and
Student’s Books and play the recording.

e After the recording ask students to open their
copy books and try to complete the chart on their
own.

e QGet students into pairs and let them complete the
chart together and compare their answers.

e DPlay the recording again.

o After the recording, give them a little time to
compare notes.

e Ask a few students to come to the board and
complete the chart.

CD script &‘ Track 25

At8.00a.m.:

Ed Can you come home early, Mum? It’s your
birthday.

Mum Sorry, Ed, but we're open till seven tonight.

And I must go now. I'm late.

88

All ‘Bye.
Ed That’s sad.
will And when she gets home, she'll start

cooking and cleaning.
Ed And she'll be too tired for her presents.
Sophie  Well, if we do the cooking and cleaning,
she’ll be free to relax.
Ed Good idea, but we can’t cook.

Sophie  Well, if you do the other housework, I'll
make dinner — and a birthday cake, too.

Ed Fantastic!

will And I'll make a birthday banner for the
front door.

* % ¥

At5.30 p.m.:

Sophie  How are you two getting on?

Wwill I've made the banner.

Ed And I've vacuumed and tidied up
everywhere. What about you?

Sophie  Well, dinner is cooking, but I haven’t made
the cake yet. If I don’t start now, it won't be
ready.

Ed Is there anything we can do to help?

Sophie  Yes, it'll help if you wash the dishes.

Ed Right, come on, Will.

* * ¥

At7.30 p.m.:

will They’re home. I can hear the car.

Ed Let’s go to the door.

Mum What'’s this? ‘Happy Birthday, Mum!’

Ed Hi, Mum!

All Happy Birthday!

Mum What a lovely surprise!

Answers

Events of the day:
Morning: At 5:30: At 7:30 p.m.:
Mum leaves S starts making | Mum and Dad
to go to work | the cake ... get home
from work
S, W &E plan | E & W start S,E& W go to
the housework | washing the the door and
dishes say ‘Happy
Birthday, Mum!”’
Unt8: IF...



3 crammar

e the structure of the first
with if + present simple and future

e Write the first sentence on the board with the
main verbs (be, make) missing: If we the
cooking, she free to relax.

e Ask students to copy the sentence into their copy
books and decide how they would complete it.
(They heard this sentence in the conversation,
so they might remember it even if they are not
familiar with the structure.) They can also look for
the sentence in their Student’s Books.

e Get them into pairs and ask them to show each
other their answers and compare them.

e Ask one of the students to come to the board and
complete the sentence.

e Ask students what they think the rule is.

e If they have difficulty with this activity, direct their

attention to the Language Focus section on page
78 for further information.

P For further practice, ask students to complete
activity 3 in the Activity Book (p53) in class or
start it in class and complete it at home.

e Tell students to look at the text again and identify
other sentences with the first conditional.

e Ask students to compare their sentences in pairs.

® You can also play the Track 25 and tell students to
shout pause when they hear a sentence with the
first conditional.

e DPause the recording and let students (individuals
or groups) repeat the whole sentence.

e Ask students to find a sentence in the dialogue
using when which uses the same structure.
(Answer: And when she gets home, she’ll start
cooking and cleaning.)

UnT8: IF...

e Write the word picnic on the board and ask
students to think about the kinds of things they
have to decide. Write their ideas on the board as a
spider diagram or a flow chart.

For example:

Where shall
we go?

Who shall
we invite?

What food

What games
g shall we take?

shall we take?

- -

e Aska few students to produce first conditional
sentences.

e Get students to practise in pairs.

e Add some more information about what will be
needed and let students divide the jobs between
them and practise using the language.
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8 IF oeo

LESSONS

3&4

What would you do?

e reading for specific information
g for the gist skills. The text

cles the main unit grammar and

ary.

o Ask students to look at the two pictures and try
to decide what dilemmas the two characters are
facing without reading the text.

e Get students into pairs and let then compare their
ideas.

e Get students into pairs again and let them try to
decide which alternative they would choose and why.

¢ You can do a short group survey to demonstrate
the students’ choices.

e @Get them to discuss the worst choice, too, and do
a class survey.

] GrRaMmAR

MCe second conditionals.

e Write the first sentence on the board with the
main verbs (go, lead) missing: If everything
well, it would to things.

o Ask students to copy the sentence into their copy
books and decide how they would complete it.
(They read this sentence in the text, so they may
remember it even if they are not familiar with the
structure.)

20

Ask them in pairs to show each other their
answers and compare them.

e Ask one of the students to come to the board and
complete the sentence.

o Ask students what they think the rule is.

e If they have difficulty with this activity, direct their
attention to the Language Focus section on page
78 for further information.

P For further practice, ask students to complete
activity 1 in the Activity Book on page 54 in
class, or start it in class and let students finish it
at home.

o Tell students to look at the passage again and
identify other sentences with open conditionals.

e Ask students to discuss the sentences in pairs.

e Ask individual students to read the sentences to
the rest of the class.

K speak

e using first conditionals in
ations; to practise talking about

e Ask one of the students what they would do in
Situation 1? (Write the question on the board.)

e Let the students answer and write the sentence on
the board: If that happened to me, I would ...

e Then add the question Would you do the same?
Let the student ask you, and give an answer.

e Write the skeleton of the answer on the board
or let students look at the conversation in their
Student’s Books.

e Aska pair of students to demonstrate the
conversation before you let them all get into pairs
to practise it.

e If you have some more time, let students ‘mingle’
in the classroom and talk to as many people as
possible to gauge their opinions.

UNIT8: IF...



u Lesson 4

To start ...

e Revise using the first conditional with the
following conditional game.

e Say a first conditional sentence, e.g. If I won a car,
I would learn to drive.

e Aska student to continue using the main clause as
an ‘if clause’ For example: If I learnt to drive,
I would take my family to the mountains.

e Continue with a few other students.

e Once all the students have understood the task,
divide the class into two groups and give them the
same sentence that they have to transform. The
group which finishes first is the winner.

o Let the two finishing people tell their last sentence
to the rest of the class.

B reap
Mtise reading for information.

o Tell students that they have to recall what the
expressions in bold refer to.

e Tell them to read the three sentence fragments on
the right and the text on the left to figure out what
the expressions in bold refer to.

e Do the first one together. Ask one of the students
to read the fragment and find it in the text. Elicit
what the expression both things refers to. (Answer:
Visiting grandma and studying for the test.)

¢ Once you have made sure that students
understand what they have to do, let them decide
the meaning of the other two phrases on their
own.

e Then let them compare their answers with a
partner.

e Check the answers with individual students.

Answer

this refers to the second possibility — try to do both
things: go to school and sing every evening.

both refers to school and a career as a singer.

UNIT8: IF...

e Ask students to read the questions first and decide
their answers, individually.

e Then get them into pairs to compare their
answers.

e Finally, ask individual students to give their
answers to the rest of the class.

e Repeat the survey from the previous lesson to see
how much students’ opinions have changed.

Answers

Situation 1: b is the best and c is the worst.

Situation 2: a is the best and b is the worst.

» To highlight the new vocabulary in the unit,
you can do activity 2 in the Activity Book (p55)
with the students or assign it as homework. It is
recommended that you start the activity with
them so that they know what they should do.

I3 crammar

oduce and practise second
onals.

e Write the first sentence on the board with the
main verbs (do, be) missing: If you this, you
would very tired.

e Ask students to copy the sentence in their copy
books and decide how they would complete it.
(They read this sentence in the text, so they might
remember it even if they are not familiar with the
structure.)

e Get the students into pairs and ask them to show
each other their answers and compare them.

e Ask one of the students to come to the board and
complete the sentence.

e Ask students what they think the rule is.

o If they have difficulty with this activity, direct their
attention to the Language Focus section on page
78 for further information.

» For further practice, ask students to complete
activity 3 in the Activity Book (p55) in class or
start it in class and then complete it at home.
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e Tell students to look at the text again and identify
other sentences with the second conditional and
expressions used to talk about probability.

e Ask students to compare their sentences in pairs.

® You can ask a student to read the text while the
others shout pause when they hear a sentence with
the second conditional. The student pauses, and
the others (individuals or groups) repeat the whole
sentence.

I speak

new grammar structures in new
at are relevant to the students’ own
es?

e Ask a student to read out the first situation.
e Check that all the students understand it.
e Ask the student to give his/her answer.

o Let students decide what they would say in the
situation. Encourage them to offer unique and less
usual/predictable suggestions.

e Let them discuss their suggestions with a partner,
and choose the action they would take.

e Ask a few students to tell the rest of the class what
they would do.

e Then let them move on to the second situation.

Tip: If you have a little time at the end of the class, you might
want to ask a few of the students to act out the situation.
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LESSONS

5&6

Making a suggestion
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e Ask students to look at the picture on page 76
for one minute and try to memorise as much
information about it as possible.

u Lesson 5

To start ...

e After they have closed their books ask them to talk
to a partner about the picture.

e Ask students to give as much detail as they can.

Y LisTEN AND sPEAK

entify the gist and specific information
oken text.

e Ask students to read the three activities quietly
and decide on their answers.

e Get students into pairs to compare their answers.

e Askindividual students to read out the activities
and give their answers. Check whether the other
students agree.

o Ask students to close their books and play the first
part of the TV show recording.

CD script ;“ Track 26

Part 1

Welcome to this week’s SPEAK YOUR MIND, your
chance to say what you want to say.

Now, it’s possible that the city might be able to get
some money from the government for a special project.
So this week, we're discussing your ideas for a really
good project for the city. If we could get this money,
what would we do with it? What would we spend it on?
How could we use it to make everyone’s lives better?

Who would like to make the first suggestion? Yes, you
sir, the man in the green sweater. What are your ideas?

e Ask students to look at the three tasks and discuss
their answers on the basis of the recording.

e DPlay the recording again if needed.

o Ask some of the students to give their answers.

UNIT8: IF...

Answers

a A TV studio.

b They are discussing ideas for a good project for
their town.

e Ask students to look at the picture again and guess
what kind of suggestions people have come up with.

e Let them discuss in pairs what they thing about
the suggestions and why they think each is a good
or a bad idea.

e Let them share their observations with the rest of
the class.

e Ask students to work on their own and read the
sentences in the two columns and try to match
them and write their answers in their copy books.

e Ask students to compare their suggestions with a
partner.

e Tell students to close their books and listen to the
second part of the recording.

CD script g‘ Track 26

Part2

Man 1 Well, I've been a taxi driver for 30 years,
and I've spent thousands of hours on
this city’s roads. And too often I can’t
move. It takes hours to get across the
city. And why? It's because of our narrow
old bridge across the river. So here’s

my suggestion. If we built a new bridge
across the river, cars could move through
the city faster. And, you see, if transport
in the city worked better, life would be
better for everyone.

Well, thank you. That sounds a great
idea. And a lot of people seem to agree
with you. Now, what other ideas are
there? The young woman in the blue
jacket, please.

Well, I've got a young family and I have
to do a lot of shopping. What I really
want is one really big, modern shopping
centre. If we had a new shopping centre,
all the important shops would be in one
place. If people could find everything
together, they would be able to do their
shopping more easily.

Presenter

Woman
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Presenter So there’s another interesting idea. Now
let’s hear from someone else. You sir, the
thin young man in the shirt and jacket.
Thanks. Well, city life is great, but
people don’t want to drive round the
busy streets all the time. And we can’t go
shopping 24 hours a day. No, sometimes,
people need somewhere quiet to go

— and I'm thinking of a park. Now, if

we created a beautiful new city park,
thousands of people would be able to
enjoy this green space. And you see, if
all of us had a place to relax and enjoy
ourselves, this would help to build a
better, stronger community.

Thank you. So there we have a third
idea. Now we've had three very good
suggestions. Are there any more?

Man 2

Presenter

e Ask students to open their books again and revise
their answers.

e Play the recording again while they are looking at
the text.

e Ask students to read out the sentence pairs.

Answers
ld 2f 3b 4e 5c 6a

» If you have time in class, or as homework, ask
students to do the first activity in the Activity
Book on page 56. Start the first few sentences
together to make sure students know what
to do.

u Lesson 6

I pronunciaTION

Mise the pronunciation of the ¢/ sound.

e Write th on the board and ask students to tell you
words which have this letter combination in them.

e Write a circle around the ones which have the
voiceless sound and a square around the ones that
have the voiced sound.

e FElicit from the students the difference.
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e Ask students to open their books on page 77 and
copy the chart into their copy books.

e Ask them to write the words from the book in the
correct column before they listen.

o Ask them to close their books and listen to Part 1
of the recording.

CD script &‘ Track 27

Part 1

the this thirty thousands through
that thank you other everything

they their thin

e Ask students to open their copy books again and
check their answers.

e Then play the recording again and let students
revise their answers.

e Ask individual students to come to the board and
write the words in two columns.

Answers
1 | the thirty
2 | this thousands
3 | that through
4 | other thank you
5 | they everything
6 | their thin

e Dlay the second part of the recording and
encourage students to repeat the words chorally/
individually.

CD script ;“ Track 27

Part 2

the this that other they their
thirty thousands through thank you
everything thin

K speax

tise using the unit grammar and
students for the writing task.

e Discuss with the students what the three people’s
suggestions were.

e Ask students to look at their notes from activity 3
on page 76 and make suggestions.

UNIT8: IF...



e Get students into groups of three and each
chooses one the of the roles.

e After all three have spoken, they have to decide
which project they will support as a group.

e Once each group has made their decision, do a
class survey and decide which project the whole
class supports.

) write

duce a piece of writing at the end
nit that re-contextualises the unit
ar and vocabulary.

e Ask students to look at part A of activity 2 in the
Activity Book on page 57 and try to complete the
passage individually.

e Then ask students to get into pairs and compare
their answers.

e Finally, ask students to read out the complete
sentences.

e Dut students into three groups and allocate each
group with one of the three suggestions for the
city project. Ask them to write a summary of the
suggestions, using the prompts in activity 3 on
page 76 of the Student’s Book.

e Monitor the activity and help students when
necessary.

e Aska student from each group to come to the
board and write their paragraph on the board.

e Let the rest of the class read the paragraphs and
suggest corrections and additions if necessary.

e Then erase the suggestions from the board and let
students write the suggestions in part B of Activity
Book activity 2 (p57).

3 uniTTask

marise the unit vocabulary and
r in a tangible piece of writing.

o Tell students the situation: There is some extra
money available for the school and the Head
Teacher wants the students to suggest what to
spend the money on.

UNIT8: IF...

e Brainstorm different suggestions for what the
money could be spent on.

e Write the students’ suggestions on the board and
ask them What would happen if ... sentences and
encourage them to use conditionals to answer.

e You can also use some of the suggestions in the
Student’s Book.

e Ask students to work in the same groups of three
as before, and choose the project they like most.
They must then give reasons why they suggest that
particular project.

e Ask students to prepare a proposal for the Head
Teacher, using activity 3 in their Activity Books

(p57).

LANGUAGE FOCUS

e This section summarises the main grammar
points and vocabulary of the unit. This material
is not strictly for the classroom, but you can take
advantage of it during the unit or as a separate
revision of the main parts of the unit together with
the practice activities in the Activity Book.

TO HELP YOU STUDY

¢ This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

Example answers
have: breakfast; a wash; time; a break; dinner

make: breakfast; your bed; friends; a sandwich;
a banner

do:  the housework; your homework; a test;
the washing up; the vacuuming
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LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 8: From Fort Kearney to New
York

96

Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

After reading the text either at home or in class,
have a quick discussion about the episode.

Point to the timeline in the classroom, or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

Ask students to point out London and the
previous destinations and dates on the map.

0 Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

Bombay, 20th October 1872, 4.30 p.m.
Calcutta, 25th October 1872, 7 a.m.
Singapore, 31st October 1872, 4 a.m.
Hong Kong, 6th November 1872, 1 p.m.
San Francisco, 3rd December, 1872

O O O O O O

Fort Kearney

Then point at the map and discuss with the
students where the travellers are after Episode 8:
New York, 11th December 1872, 11.45 p.m.

To start a plot summary, you might want students

to do the activity on pages 77-78 in the Activity
Book.

If you have time in class, you can ask students to

work on the summaries together and then practise

reading them out.

Did you know?

The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
also gives students an opportunity to research and
find out more about a topic if they are interested.

Tip: You can always suggest that students visit en.wikipedia.org
if they want to find out more about the topic discussed in the
Did you know? section.

Let students read the text and then ask a few
comprehension questions:

1

What was New York called in 1624? (New
Amsterdam)

Who did the Dutch get Manhattan Island
from? (The Native Americans)

What was the most important business in New
York during the 19th Century? (Trade)

Which is the most famous bridge in New York?
(Brooklyn Bridge)

Task: Find out about New York. Ask students to prepare short
presentations or quizzes about architecture, history, culture, etc.
in New York.

UNiT 8:  LITERARY READER



LESSONS

1&2

9 MAD ABOUT SPORT

He said we might win.
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u Lesson 1

statements

Sports; Vocabulary list p88

To start ...

e DPlay ‘Guess the topic’ Draw five dashes on the
_____ ) and ask students to give you
five-letter words until they guess the topic of the
unit (sport).

e Ask students to give you names of sports they
know. Create a spider diagram.

Y oo AnD speak

roduce and revise the names of sports;
bout attitudes to different sports.

o Ask students to look at the ten sports on page 82
in the Student’s Book and try to identify them.

e Get students into pairs to compare their answers.

e Ask individual students to tell the rest of the class
what the different sports are.

Answers

1 football 2 volleyball 3 tennis 4 basketball
Stable tennis 6 running 7 cycling 8 swimming
9 sailing 10 riding

e Play a memory game. Ask students to look at the

™ B

Write interested in, love, don’t like, and not very
interested in on the board and ask a student to give
you their examples of each.

Then tell students to make a chart in their copy
books and write the names of the appropriate
sports in each column.

I don’t | I'minterested
like in

I love I'm not very

interested in

Get students into pairs and let them compare their
charts and talk about them.

Ask students to do Activity Book activity 1A
(p60). They have to substitute the numbers
with the names of the sports. Then, using the
chart they have created in their copy books,
they can write their own sentences in activity
1B on page 60 of the Activity Book.

] GrRAMMAR

oduce the main rules of forming
statements.

Write the first original statement on the board.
Then write the reported statement underneath it.
Encourage students to identify and explain the rule.

Write the second original sentence on the board
and ask students to think about and discuss how
they would create a reported statement from it.

pictures for one minute and try to memorise their
order. They then close their books and try to recall ~ ®
the sports in the correct order.

e The pair that finishes first without a mistake isthe ~ P For further practice, get students to do part A
winner. of activity 2 in their Activity Book (p60). Then get
them to compare their answers with a partner.
Finally, ask them to complete the chartin partB
of the activity and write a complete passage in
part C.

If students need more explanation and examples,
let them study page 88 of the Student’s Book.

UNIT9:  MAD ABOUT SPORT 97



e DPractise creating reported statements, using the
examples in the Grammar box. One student says
the original statements, and the other reads out
the transformed sentence.

K speax

ise creating reported statements,
information.

e Demonstrate the activity by asking two students
to come to the front of the class. Ask one of the
students to say a sentence about something he/she
is interested in. Then tell his/her sentence to the
other student, using reported speech.

e Then say a sentence about yourself and one of the
students has to report it to the other.

e Get students into groups of three and let them
practise saying the sentences to each other.

e Ask students to report each other’s sentences. For
example:
Student A (Sara) 1 like swimming.
Student B (Dara) Sara said she liked swimming.
Do you like swimming?

Student C I'm not very interested in

swimming but I love football.

u Lesson 2
) LisTen AND READ

tise listening for gist and specific
ion. The passage also contains many

d statements. This helps students

fy the usage and function of the structure.

e Ask students to read the seven questions.

e Ask them to close their books and listen to the
conversation between Annie and Carl.

e Dlay the recording.

928

CD script &‘ Track 28

Annie Hi, Carl! You look tired.

Carl Yes, we've just had our last training before
the big match on Saturday.

Annie Was your coach very tough?

Carl Yes, at the start, he said we were terrible,
and he was right. He told us we weren’t
trying hard enough, and we were going to
lose the championship. He said we had to
wake up fast!

Annie And did you?

Carl Yes, we worked really hard. First, he asked
us to do some exercises. Then we had to
run round the field. Then he told us to
practise passing the ball. After that he
asked us to practise kicking goals. Then he
wanted us to run round the field again!

Annie Did he cheer up?

Carl Well, after a while, he suddenly said we
might win. Maybe. Then, when we finished,
he said we really could win on Saturday!
And he told us not to forget that.

Annie Oh, good!

Carl Are you going to come and watch?

Annie Sorry, but I'm going to be busy, too.
Remember. I'm playing in the basketball
championship ...

Carl Oh, yes, I forgot!

Annie And they’ve asked me to be the captain.

Carl Wow!

e Ask students to look at the questions and try
to answer them, first on their own and then by
discussing their answers in pairs.

e Then play the recording again, this time with
the books open, so that students can follow the
text with their eyes and find the answers to the
questions.

e Give students some time after the recording to
find the answers in the text.

e Then ask individual students to read the questions
and answer them.

Answers

1 From training.

2 Because it was the last training before the match on
Saturday.

He felt that they weren’t trying hard enough.
He said they had to wake up fast.
Five things.

He said that they could win and he told them not
to forget that.

7 Because she’s going to be the captain of her
basketball team.

A L A W
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3 crammar

the formation rules for reported
requests and orders.

e Tell students to look at the first pair of sentences
and identify the formation rules.

e Write the original sentence on the board. Ask
students to close their books and write the
reported sentence in their copy books.

e Let students compare their sentence with a
partner.

e Ask one of the students to write the sentence on
the board.

e Repeat the same procedure with the request and
the order.

o Let students take turns reading out the sentences.

P Tell students to do activities 3 and 4 in their
Activity Book (p61), either in class or at home.

I speax

making arrangements and then
em.

e Revise some sports or ask students to look at
activity 1 on page 60 in their Activity Books.

o Write the skeleton of the conversation on the
board or let students follow it in their books.

e Ask one of the students to come to the front of the
class and act out the conversation with him/her.

e Then ask another student to come to the front of
the class and ask the two students to demonstrate
the activity. Monitor and help if necessary.

e Then get the students into pairs and let them
practise the conversation.

e Ask one or two pairs to demonstrate their
conversations.

UNIT9:  MAD ABOUT SPORT

e Follow the same procedure for the second
conversation.

P Ask students to do activity 5 in the Activity
Book to reinforce functional language from the
lesson.

29



LESSONS

3&4

9 MAD ABOUT SPORT

Where was the game invented?

u Lesson 3

d past simple passive

ports; Vocabulary list p89

To start ...

e DPlay a miming game. Write the names of some
sports on cards and ask students to volunteer to come
to the front of the class to mime one of them while
the rest of the class guesses the name of the sport.

e This can be played as a team competition. Put
the class in two teams and the one finishing first
having guessed all the sports is the winner.

EY reap

rove students reading for the gist
discuss information from the reading

e Ask students to copy the chart into their copy books.

® You can make a copy on the board too.

e Give students two minutes to try to complete the
chart individually.

e Then get them into pairs to compare their charts.

e Ask students to come to the board and complete
the chart on the board.

vl 2

e Whole class discussion: Find out if your students
know the rules of football and basketball. Ask
them to explain them to the rest of the class.

e Talk about the differences between professional
and amateur players. Ask students to find three
differences in the text.

e Get them to compare their list of differences with
a partner.

e Ask some students to tell the differences to the
rest of the class.

Suggested answers

Professional teams have thousands of fans.
Professional teams can often be seen on TV.
Professional players make a lot of money.

e Ask students to look at the two phrases in their
contexts and try to decide what they refer to.

e Then let them discuss their ideas with another
student.

e Finally, ask a student to tell the rest of the class.

Answers

1 ... across the country and beyond: everywhere in
Britain and abroad

2 ... and are watched by millions more: the games
of professional teams

» For more vocabulary work, ask students to
look at activity 2 in the Activity Book on pages
62-63.

Answers
Game Which ancient When was it first Where was the modern | When were the
people played it? played? game invented? rules written?
Football The Chinese, Over 2,000 years ago. | Britain 1848
Egyptians, Greeks,
and Romans.
Basketball | Mexico 3,000 years ago America 1891
100 UNIT9:  MAD ABOUT SPORT



] GrRaMMmAR

se students with the formation
the present and past simple

e Write these two sentences on the board and ask
students what they think the difference is between
them: People place teams in leagues. Teams are
placed in leagues.

e Let them discuss their answers with a partner
before you ask them to report back to the whole
class.

e Then write the past simple sentence on the board
and elicit from the students what the passive
sentence will look like.

e Discuss the rules with the students. Use the
Language Focus section on page 88 for further
examples and explanation.

» Do activity 1 on page 62 of the Activity Book.

K speax

ge students to use the present and
assive to talk about themselves.

o Write you born were where? on the board and
encourage students to put the words in the correct
order. Explain to them that this is the first passive
sentence they have ever learnt.

e Let a student answer the question and ask another
student.

e Then add the question: When were you born? and
go around the class again.

e Let students ask and answer the two questions.

e Then write: called you are what? and follow the
same procedure as before.

e Let students ask and answer the questions, adding
the birth dates, places and names of other family
members.

UNIT9:  MAD ABOUT SPORT

u Lesson 4

To start...

t's Book p85

e Remind students of the reading from the previous
lesson and discuss how much they remember
from it.

* You can also play the miming the sport game again
if the students enjoyed it the first time.

) ReAD AND sPEAK

rise the content of a text; to
cing events. The sentences also
e use of the passive voice.

e Ask students to look at the sentences in the
activity and find the first one. (Answer: i)

e Tell students to work on their own and try to put
the sentences in the correct order and write the
order in their copy books.

e Get students to compare their answers with a
partner.

e Ask individual students to read out one sentence
at a time and let the other students decide if it is in
the correct order or not.

Answers
1i 2b 3e 4d 5h 6j 7a 8c

e Get individual students to read out the sentences
in the correct order.

9g 10f

e Ask students to practise reading out the sentences,
taking turns reading one sentence at a time.

e Ask students to tell you about the history of
sports.

¢ You can play an ‘Ask the expert’ TV show, where
you invite ‘experts’ to talk about the history of
football and basketball, and discuss the differences
between professional and amateur sports.
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3 crammar

e by + agent to identify the actor
entence.

e Write both sentences on the board and discuss
the rule with the students. Refer students to the
Language Focus section on page 88 if necessary.

e Ask students to look at the text again and find
further examples of passive sentences with and
without the agent mentioned.

e Then get them into pairs to compare their lists.
e Let students read out their sentences and the

others add their own.

» Do the activity 3 from page 63 of the Activity
Book in class, or set it as homework at the end
of the lesson, after you have made sure the
students know what they are expected to do.

I speax
t recent events the students have

about.

Tip: In order for this activity to work well, ask students to watch
the news the previous night. You can also bring in some recent
newspaper or magazine articles. They can be in English, Arabic
or Kurdish.

e Put students into groups and let them browse the
newspapers or make up a list of recent events.

e Then ask them to use the sentence beginnings on
page 85 of the Student’s Book to make up their
own quiz question and let one of the other teams
tell/guess the answer.
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LESSONS

5&6

Reporting

9 MAD ABOUT SPORT
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e Remind students of the conversation between Carl
and Annie on page 83.

u Lesson 5

To start ...

e Talk about Carl’s team and what the students think
will happen at the game on Saturday.

Y LisTEN AND UNDERSTAND

derstand and interpret a poem. The
es also develop listening for the gist and
¢ information skills.

e Ask students to look at the two pictures and think
what they might be about.

e Get students into pairs to discuss their ideas.

e Get students to read the three questions and try
to answer them first individually, then discussing
their answers with their partners.

Answers

1 For a match, probably football.
2 Omne of the boys is left out.

3 He looks sad and the others look happy and
excited.

e DPlay the recording of the poem, while the students’
books are closed.

CD script ’"&‘ Track 29

Picking Teams by Allan Ahlberg

When we pick teams in the playground,
Whatever the game might be,

There’s always somebody left till last
And usually it's me.

I stand there looking hopeful

And tapping myself on the chest,
But the captains pick the others first,
Starting, of course, with the best.

UNIT9:  MAD ABOUT SPORT

Maybe if teams were sometimes picked
Starting with the worst,

Once in his life a boy like me

Could end up being first!

e Ask students to decide which verse best describes
the boy on the left?

e Let them compare their answers with a partner.

o Ask a student to tell the class the answer and read
out the poem.

Answer
Verse 2

e Ask students to discuss the answers to the
questions in pairs and find the relevant lines in the
poem.

e Aska few students to give the answers and check
if the rest of the class agree with them.

Answers

1 Because the captains have not chosen him to play
in their teams.

2 His idea is that the captains should start with the
worst players.

e Aska student to read out the first definition and
let the students tell you the word chorally or ask
an individual (Answer: Line I: playground).

e Then let students work on their own try to find the
other words.

e Get them into pairs to check their answers.

e Askindividual students to give their answers to
the rest of the class.

Answers

1 playground
2 hopeful

3 tapping
4 end up
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e Play the poem again.

e Then play the poem line-by-line and let the
students repeat the lines.

e Play the poem verse-by-verse and encourage the
students to repeat.

e Let students practise reading the poem in pairs.

e Finally, ask a few students to read the poem out to
the rest of the class.

P At the end of the lesson, assign activity 1 in the
Activity Book on page 64 as homework. Start
doing it with the students in class to make sure
they know what to do.

uce a piece of writing at the end
it that re-contextualises the unit
ar and vocabulary.

e Ask students to read paragraph 1 of the coach’s
story on page 87 of the Student’s Book.

e Aska student to read it out aloud. Discuss any
new words the students might not know.

e Ask students to read the paragraph fragments
alone and find out what happens at the
championship.

e Aska few questions about the events of the match.

e Ask students to read the coach’s sentences and
decide how they would change them to fit into the
paragraphs.

e Let them compare their suggestions in pairs.

Note: Do not ask them to write their answers down at this stage.
They will do this later in the Activity Book.
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e Ask students to read their complete paragraphs
aloud.

P Ask students to open their Activity Books and do
activity 2 on pages 64-65. Let them check their
answers with a partner, and - if you have time
- at the and of the lesson let them read it out.

K3 uniTTask

le the unit grammar and vocabulary,
n a real-life situation that is significant
tudents.

¢ Ask some students to suggest some important or
exciting games or sports events they have seen or
read about.

e Tell students to choose one of the games/events
with a partner. Explain to them that they are going
to write a report on this event.

e Follow the guidelines in the Activity Book on
page 65.

o First, identify story-telling expressions in activity 2
of the Activity Book.

e Then list the most important facts about the game.

e Tell them to imagine what different people
involved in the game said at the time.

e Ask students to write down their report and then
collaborate with their partners to correct any
mistakes and finalise the story.

e Ask students to pass their stories to other students
who can read it and suggest corrections or
improvements.

e Ask pairs to read out their stories and students can
choose the best stories of the class.

e You can collect the stories and create a class
‘storybook’

LANGUAGE FOCUS

e This section summarises the main grammar
points and vocabulary of the unit. This material
is not strictly for the classroom, but you can take
advantage of it during the unit or as a separate
revision of the main parts of the unit, together
with the practice exercises in the Activity Book.

UNIT9:  MAD ABOUT SPORT



TO HELP YOU STUDY

¢ This section gives students useful tips on how to
improve their learning, as well as various methods
to help them acquire and organise new vocabulary
on the road to learner independence.

Answers
Page 83

game/match

at the beginning/at the start
wanted us to/told us to/asked us to
perhaps/maybe

Page 84

most popular /favourite

a hundred years/a century
these days/today

on Earth/in the world

are put/are placed

nearly all/most

is found /is discovered

UNIT9:  MAD ABOUT SPORT
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LITERARY READER
Around the World in Eighty Days by Jules Verne

i ?
to improve students’ extensive reading skills Did you know?

and promote reading for pleasure. e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
Episode 9: Back to Britain also gives students an opportunity to research and

find out more about a topic if they are interested.
¢ Independent reading: set the task for reading

at home at the beginning of the unit and tell Tip: You can always suggest that students visit en.wikipedia.org
students to keep a reading diary in which they if they want to find out more about the topic discussed in the
keep notes of what happened and where the Did you know? section.

t ist .
protagonists are e Let students read the text and then ask a few

e In-class reading: sometimes you may want to comprehension questions:
read out the episode to the students as they read I Wi fa e et (e mes < ey
along. (The sinking of the Titanic)
e After reading the text either at home or in class, 2 When did it happen? (1912)
have a quick discussion about the episode. 3 When did the journey begin? (10th April)
e Point to the timeline in the classroom or ask 4 How many people were there on board? (2,224)

students to look at their notes in their reading

. . Task: Find out about the history of the Titanic. Are there an
diary, to revise what has happened so far. Y Y

survivors still alive?

e Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

Bombay, 20th October 1872, 4.30 p.m.
Calcutta, 25th October 1872, 7 a.m.
Singapore, 31st October 1872, 4 a.m.

Hong Kong, 6th November 1872, 1 p.m.
San Francisco, 3rd December, 1872

Fort Kearney

New York, 11th December 1872, 11.45 p.m.

O O O O O O O

e Then point to the map and discuss with the
students where the travellers are after Episode 9:
Liverpool, 21st December 1872, 11.40 a.m.

e To start a plot summary, you might want students
to do the activity on page 78 in the Activity Book.
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10 REVISION

LESSONS Goodbye

1&2
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u Lesson 1

To start ...

e Ask students about the characters in the story to
refresh their memories of them. Who are Haval
and Ben? Where did they meet?

EY reap

vise the vocabulary and the grammar
ts 8 and 9 in new contexts. The activities
aim at developing different reading skills

r the gist, for specific information, etc.)

o Ask students to skim the text very quickly. Ask
them the question: What do you think will happen
next year? Give them a time limit of 30 seconds to
come up with an answer. Ask them to close their
books and discuss their answer with partner.

o Then let a student give the answer. (Answer: Bahar
will probably visit Haval and his family in San
Francisco.)

e Then tell them to write the numbers 1 to 8 in their
copy books and name the eight places.

e Once they have done this individually, they can
check their answers with a partner.

e Finally, ask individual students to say what is in
each picture.

Answers

San Francisco Bay
the Pacific Ocean
San Francisco Bay
Golden Gate Bridge
Alcatraz

Golden Gate Park
Chinatown

Hyde Street

o N O LA W N~
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e Ask students to read the questions first on their
own and try to remember the answers from their
first quick read.

e Get them into pairs to discuss their answers to the
questions.

e Let them look at the conversations and the
information about San Francisco and find the
answers to the questions.

¢ You may want to put students into groups of four
or five and let them do the activity as a quick
competition.

e Let the pairs/groups compare their answers.

¢ Finally, ask individual students to read out the
questions and give the answers.

Answers
1 Ben

2 He was checking his emails.

3 They asked Haval to give their love to the family
in Silemani.

Yes, they invited the whole family to San Francisco.
Because somebody has to look after the shop.

They go there to relax and enjoy themselves.

4
5
6 Because there are many jobs there.
7
8 Since the 19th Century.

e Ask students to look at the two texts and find the
phrases. Then think about what they refer to.

e Get them into pairs to compare their answers.

e Ask individual students to give the answers to the
rest of the class.

e Check if the class agrees with the answer.

Answers

1 “They meant’ refers to Ben being also invited to visit
Haval’s family in San Francisco.

2 ‘no’ means that Bahar’s family is not able to visit
San Francisco.
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e Ask a student to read the first extract and discuss
what %1ome’ means in this context. (Answer:
Alcatraz was a prison island where criminals lived.
It served as their home.)

e Let them do the same with the other two
expressions, first on their own and then discussing
their answers with a partner.

¢ Finally, let the whole class discuss the meaning of
the phrases.

Suggested answers

2 ‘ifyou didn’t know better’ means that you know
that you are not in China.

3 “This island of green’ refers to Golden Gate Park
because it is surrounded by the city like water
surrounds an island.

u Lesson 2

I3 LAnGuace

ise and practise using the second
ional and reported speech to talk about
nal experiences.

¢ Do the first sentence together with the class as
demonstration. Ask the students: If you visited San
Francisco, which famous sights would you visit?

e Letstudents look at the internet page about San
Francisco and decide. Then ask individual students
to tell you which sites they would visit. Encourage
them to use the second conditional in their
answers.

e Then ask students to read the other two questions
and decide what their answers would be. Tell them
that they can be as creative as they want; there is
no right or wrong answer to these questions.

e Get students into pairs or groups of three or four
and let them discuss their answers.

e Then ask pairs/groups what their answers were
and encourage the rest of the class to comment on
their choices.

108

e Write: yesterday, the day before yesterday and
three days ago on the board and say a true
sentence about yourself. For example, Yesterday,
my daughter asked me to buy her a new doll.

e Ask two students to say a similar true sentence.

e Then get students to think of true sentences which
they will share with a partner.

e Get students into pairs and let them discuss their
true sentences with each other. Ask some of the
pairs to share what they have learnt about their
partners. For example, Yesterday, Bahar’s mother
asked her to clean her room.

e Ask students to read the notes about the story of
San Francisco.

e Give them a time limit of two minutes to try to
remember the dates and events.

e Then tell them to close their books and ask
them about a few of the dates to see if they can
remember what happened then.

® You can also mention the events and encourage
students to tell you the year they took place.

e Then let students do the same in pairs.

e Encourage them to use the simple past and present
passive voice.

e Askastudent to start telling the story and then
another to continue.

» The Activity Book activities give extra practice
opportunities to the students. If you think there
are points they need to practise more, you can
use these in class, but generally encourage
them to do these activities for their own benefit
at home. Always check their homework but
don’t spend much time doing the activities
in class. Students usually have problems with
question forms. It is recommended that you set
activity 4 in the Activity Book as homework or
as pair work at the end of the lesson.
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LESSONS

3&4

Vocabulary and skills
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u Lesson 3

To start ...

e Play a vocabulary game, using the main vocabulary
items from Units 8 and 9.

e @Give the definition of a word and the students
have to guess the word.

e Give students a few minutes to browse Units 8
and 9 and choose words they can describe.

e Let them practise in pairs, then quiz the rest of the
class.

IY vocasuLary

evise the vocabulary of Units 8 and

ew contexts. The activities also aim at
eloping different reading skills (for the gist,
specific information, etc.)

¢ Divide the class into two groups. Each group looks
at one of the texts.

® Get one representative from each group into pairs.
Let students share their answers with each other.

e Check the groups’ answers.

Tip: Give students enough time to read through and discuss their
answers but encourage them not to use dictionaries and try to
figure out the order of the missing words and their correct forms
without any help. This exercise aims at skills development. There
is no need for students to read and translate these passages.
Concentrate only on the actual task of identifying the correct
order of the words.

Answers

a Ata school in Britain: 1 meeting; 2 comments;
3 spend; 4 extra; S offered; 6 situation; 7 pay;
8 sports hall; 9 equipment; 10 However;
11 laboratory; 12 as a result

b A newspaper report: 1 member; 2 junior; 3 sorts;
4 coach; 5 advised; 6 skills; 7 advice; 8 training;
9 local; 10 league; 11 tougher; 12 champions

e If you have some time, have a quick conversation
about both topics. Concentrate on the main ideas.

UNiT 10:  RevisioN

] Listen

ctise listening for specific information
te taking.

e Tell students to listen to the first part of the
conversation.

CD script ;“ Track 30

Part 1

Mrs Bakir Hello. This is the Bakir residence.

Max Oh, hello. Mrs Bakir?

Mrs Bakir Speaking.

Max It's Max, Haval’s friend.

Mrs Bakir Oh, hello, Max. It’s good to hear you.
How are you?

Max I'm fine, thank you, Mrs Bakir. And
how are you all?

Mrs Bakir We're very well. Haval, too. He’s coming
home in three days.

Max That’s good news.

Mrs Bakir Would you like to give me a message for
him?

Max Please. That would be great.

Mrs Bakir Just let me get a pen and paper ...

Right, now, Max, ...

e Ask questions about the conversation and let
students discuss their answers in pairs.

e Repeat the questions and discuss the summary of
the conversation.

Suggested answer

Max, Haval’s friend in San Francisco calls Haval’s
house. Haval’s mother answers the phone, and because
Haval is still away in Kurdistan she offers to take a
message but she hasn’t got pen and paper so she asks
Max to hold the line until she gets them.

¢ You can copy some of this summary on the board
with a few of the important phrases and words
missing, and ask students to try to complete the
summary in pairs and then check it together with
the class.
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e Tell students to read the four pairs of sentences
and guess which phrase they are going to hear in
the second part of the recording.

e Let them do this individually first and then they
compare their ideas with another student. Ask one
or two students to give their ideas to the rest of the
class. Don’t comment on the suggestions at this
stage. The aim is to focus their attention on the
listening.

e DPlay the second part of the recording with the
Student’s Books closed.

CD script ;“ Track 30

Part 2

Max The important thing is this. I'm having
a birthday party next Saturday.

Mrs Bakir That'’s great ...

Max And Id really like him to come to it.

Mrs Bakir That'’s very nice of you ...

Max Everyone in our class is going to come.

Mrs Bakir I'm sure he’ll want to be there, too ...
Now, Max, is there anything else?

Max No, not really, but, well, of course,
could you give him our best wishes?

Mrs Bakir Yes, certainly.

Max Thanks a lot, Mrs Bakir.

Mrs Bakir You're very welcome, Max. ‘Bye.

Max 'Bye, Mrs Bakir.

e Ask students to open their books and revise their
original answers on the basis of what they heard.

e Let them compare their answers with a partner.

e DPlay the recording again and let students look at
their books this time.

e Ask them to compare their answers with their
partners.

e Play the recording again so that students can
check their answers.

e Ask individual students to tell you the answers.
Check if the other students agree with them.

Answers
la 2a 3b 4b

Note: It is important to mention to the students that the other
sentences are correct too, but there are many different ways the
same idea can be expressed.
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e Tell students to listen to the third part of the
conversation and decide what it is about.

CD script \“ Track 30

Part 3

Mrs Bakir ... and there’s something else, Haval.
Your friend Max called, and I've got a
message for you.

Haval Oh, right. What did he say?

Mrs Bakir The important thing was this. He said
that he was having a birthday party
next Saturday.

Haval Oh, right.

Mrs Bakir And he wanted you to come to it.

Haval Yes, I'd like that. I wonder who else is
going.

Mrs Bakir He told me that everyone in your class
was going to come.

Haval It'll be a great party! Did he say
anything else?

Mrs Bakir Just one more thing. He asked me to
give you their best wishes.

Haval That’s nice. I can’t wait to see everyone

again.
e Ask questions about the conversation and let

students discuss their answers in pairs.

e Repeat the questions and discuss the summary of
the conversation.

Suggested answer

Haval is talking to his mother on the phone and his
mother tells him about Max’s birthday party.

® You can copy some of this summary onto the
board with a few of the important phrases and
words missing, and ask students to try to complete
the summary in pairs and then check it together
with the class.

e Ask students to read the four sentence pairs and
try to remember which sentences they heard.

e Let them compare and discuss their choices with
a partner.

e Play the recording again with the books closed.

o Then let them discuss again which sentences they
think they have heard.

e Play the recording one last time and let students
follow in their books and check their answers.

UNiT 10:  RevisioN



e Ask individual students to read out the sentences
they heard.

Note: It’s important to mention to the students that the other
sentences are correct too, but there are many different ways the
same idea can be expressed.

u Lesson 4

K pronunciaTION

t's Book p95

e the different pronunciations of
u sounds.

e Ask students to read the first sentence to
themselves silently.

e Then ask them to read the sentence to themselves
in a low voice.

e Then ask students to get into pairs and read the
sentence to each other.

e DPlay the first sentence with the books closed.

CD script € Track 31

The important thing is this. I'm having a birthday

party.
Of course, could you give him our best wishes?

e Ask students to try to repeat the sentence from
memory.

o Then let them look at the sentence again and try
reading it out to each other in pairs.

e Follow the same procedure for the second
sentence.

e DPlay the recording again and ask students to repeat
after each sentence.

e Get students into pairs and let them practise
saying and repeating the sentences after each
other.

UNniT 10:  REevisioN

I speak

acting out dialogue, which
e key grammar and vocabulary.

e Let students skim the dialogue and guess which
part of activity B it is from. (Answer: It’s the script
of the conversation between Haval and his mum.)

® You can have a brief discussion with the class
about what they are discussing. (Answer: Haval’s
invitation to Max’s birthday party.)

e Ask one of the students to come to the front
and take one of the parts. (Because it is a phone
conversation, you can seat the student with his
back to you. You can also use props (mobile
phones or pencil cases, calculators, whatever
resembles a phone) to make the conversation
more realistic.

e Encourage the student to act enthusiastic.

e When boys play the mother’s part, just tell them
that it’s Haval’s father talking to Haval to make the
situation more realistic to the students.

e Then get students into pairs so that they can
practise the conversation. Let them swap roles so
that they practise the words of both speakers.

e Monitor the activity and encourage and help them
when necessary.

Tip: Role plays are very useful learning tools. Students enjoy
putting on the personality of someone else. This might help them
get rid of some of the inhibitions they may have. Encourage them
to create personalities and imitate the interaction as they think it
might happen. You can use props to pretend that the situation is
real. The more often you encourage students to engage with this
kind of activity, the more likely it is that they will use and enjoy
them later.

3 uniTTask

. Students practise using similar
nd vocabulary to develop a different

e Get students into pairs or small groups.

e Remind them of the conversation between Haval’s
mother and Max.

e Tell them to look at the sentences in activity B2 to
help them create the dialogue.
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e Ask them to practise the dialogue between Haval’s
mother and Lisa.

e Monitor the activity and help when necessary.

e Ask the best groups to demonstrate their
conversations.

e Ask the students to write an email, as Haval’s
mother, to Haval to tell him about Lisa’s class
picnic.

e Ask students to write their emails in their copy
books and then show them to other groups and
compare the emails.

P The Activity Book activity on page 70 gives
students extra vocabulary practise. If you
think there are points they need to practise
more, you can use these in class, but generally
encourage them to do these activities for
their own benefit at home. Always check
their homework but don’t spend much time
doing the activities in class. Activity 2 is a very
useful exercise to reinforce the link between
the literary reader and the language and
vocabulary of the unit. You can use this section
to revise the storyline, too.
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LITERARY READER
Around the World in Eighty Days by Jules Verne

to improve students’ extensive reading skills
and promote reading for pleasure.

Episode 10: A happy ending

Independent reading: set the task for reading
at home at the beginning of the unit and tell
students to keep a reading diary in which they
keep notes of what happened and where the
protagonists are.

In-class reading: sometimes you may want to
read out the episode to the students as they read
along.

After reading the text either at home or in class,
have a quick discussion about the episode.

Point to the timeline in the classroom or ask
students to look at their notes in their reading
diary, to revise what has happened so far.

Ask students to point out London and the
previous destinations and dates on the map.

o Charing Cross Station, London, 2nd October
1872, 8.45 p.m.

Bombay, 20th October 1872, 4.30 p.m.
Calcutta, 25th October 1872, 7 a.m.
Singapore, 31st October 1872, 4 a.m.

Hong Kong, 6th November 1872, 1 p.m.
San Francisco, 3rd December, 1872

Fort Kearney

New York, 11th December 1872, 11.45 p.m.
Liverpool, 21st December 1872, 11.40 a.m.

O O O 0O O O O O

Then point to the map and discuss with the
students where the travellers are after Episode 10:
Reform Club, London, 21st December 1872,

8.45 p.m.

To create a plot summary, you might want
students to do the activities on page 79 of the
Activity Book.

UNIT 10:  LITERARY READER

Did you know?

e The aim of this part of the book is not teaching
grammar or vocabulary. It is designed to encourage
students to learn about the world around them. It
also gives students an opportunity to research and
find out more about a topic if they are interested.

Tip: You can always suggest that students visit en.wikipedia.org
if they want to find out more about the topic discussed in the
Did you know? section.

e Let students read the text and then ask a few
comprehension questions:

1 How long does it take for a satellite to orbit the
Earth? (80 minutes)

2 Isthere a space plane yet? (No, there isn't.)

3 What is planned maximum speed of Skylon?
(6,600 km/h)

Task: Find out about the fastest things in the world: fastest
train, plane, animal, fastest growing plant, etc. and quiz their
classmates.
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PROJECT FILE www.school.org

This is a project which goes through the course
and helps students use the language and
vocabulary of each main unit in a meaningful way.

It would be a good idea to contact the IT teachers
of your class and get him or her to help set up

the group’s website. If your school doesn’t have a
website yet, try talking to the headmaster of the
school and get his/her support for the project.
Explain to him/her that it would be very useful
for the school and the students to be able to
communicate with other students in the country
and outside Kurdistan.

You can also ask your students if some of them
have computers and internet access at home, so
that the information on the website can go ‘live’

There is a new ‘update’ for every main unit. The
topic of the ‘update’ is related to the topic covered
in the unit.

You can use the material either during the unit, or
at the end as a means of revision and practice.

Getting started: Introduce your school. Students
can interview the Head Teacher and talk to other
students about the most popular subjects, post
photographs of the teachers and classes, and
choose some interesting students to interview.

In the news: Students find out some important
or interesting event in their school or town or
in Kurdistan. They can take photographs of the
event, interview people who organised it, write
articles about it, and ask other people’s opinions
about the event.

Party time: A favourite party or festival in

your town or at your school. Students can take
photographs of the event, interview people who
organised it, write articles about it, and ask other
people’s opinions about the event.

What’s on TV?: This section is about TV
programmes that are popular in your class or
school. Students make a survey in their school
about the most popular TV programmes and write
a review of the most popular programme. Find out
about the characters or events in the programme,
post pictures of the programme. (Be aware of
copyright regulations when doing this activity.)

A shopping guide: This section is about what you
can buy and where in your town. What are the
most popular things people buy? What would you
buy as a present for a foreigner? Students can go
to the local bazaar and talk to vendors. If there are
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foreigners in the town, they can interview them
about shopping in the town and what they are
taking home as souvenir.

A big project: Kurdistan is in a boom. There are
lot of new projects in the country. Choose one
that you think is important and useful for your
community. Students find out about the project,
talk to people running it, interview the manager
of the project, and post photographs of the
development.

A special sportsperson: Kurdish footballers and
other sportspeople are very popular. Who is your
class’s favourite sportsperson? Perhaps someone
from your own town. Students can interview

the sportsperson, write an article about his/her
achievements, post photographs of him/her, and
write a commentary about him/her.

Procedure

Before the discussion, tell students the topic and
ask them to think about what would be most
relevant about that topic for the website. You can
tell them to look at the instructions on pp98-101.

Brainstorm with the students about what to
include in the project. Ask questions and make
surveys to find out the most interesting aspects of
the project.

Volunteer students to do certain parts of the
project: researchers; photographers; journalists;
interviewers; designers, etc. Try to rotate the
students so that they do different things for
different projects, so that they can find out what
they are best at.

Every team chooses a team leader.

Students choose a project leader for every
individual project.

Design a project timeline with the class and post
it on the wall of the classroom to remind students.

Spend half of a lesson at the end of every week to
check the progress of the project.

Tip: If you can’t post the projects on the internet, ask students to
prepare a poster for every project. At the end of the year, organise
an exhibition with other grade 10 English teachers in your town
so that students can look at each other’s posters.

PRroJECT FILE



ACTIVITY BOOK ANSWERS

Unit 1 Lessons 1 &2

They are playing the guitar.

They are playing playing basketball.
He is riding a bike.

She is taking a photo.

_= N B W N~

He gets up at 7.30.

I stay at school from (Student’s own answer), but

Mike doesn’t. He stays at school from 9.00 to 3.30.

3 I have lunch at school at (Student’s own answer),
but Mike doesn’t. He has lunch at school at 1.00.

4. I do homework from (Student’s own answer), but

\)

Mike doesn’t. He does homework from 4.30 to 7.30.

5 1go tobed at (Student’s own answer), but Mike
doesn’t. He goes to bed at 10.30.

He’s going to New York.

And he’s staying with his grandmother.

Are they staying with their grandmother, too?
No they aren’t. They are seeing their cousins.
And then they are touring the country.

Is he touring the country, too?

No, he isn’t. He’s staying in New York.

> W

What date does he travel to New York?
He travels on Sunday, 2nd April.

What time does he take off?

He takes off at 9.45 a.m.

What time do they leave?

They leave at 11.30 a.m.

When do they arrive in London?

At 3.00 p.m. local time.

When does he arrive in New York?

At 2.15 p.m. local time.

ool —Silvelis Silve s v il

Excuse me. 2 Let’s go! 3 Goahead.

Unit 1 Lessons 3 &4
1

Haval Bakir always sends emails and he usually looks
for information. He often listens to music and he also
sometimes buys things, but he never watches films.

Bahar Bakir always looks for information and she
usually send emails. She often listens to music and
sometimes watches films, but she never buys things.

ACTIVITY BOOK ANSWERS

I get up at (Student’s own answer), but Mike doesn't.

2
A
1 right 2 first 3 beautiful
4 always 5 spring 6 find
7 come 8 interesting 9 asked
10 late 11 stop/finish 12 before
B
1 spring/autumn 2 late/early
3 asked/answered 4. first/last
3
A
Regular Irregular
1 ask asked 1 be was/were
2 look looked 2 leave left
3 move moved 3 make made
4 score scored 4 take took
B
5 hope  hoped 5 come came
6 look looked 6 go went
7 visit visited 7 send sent
8 wait waited 8 write wrote
4
2 No, he didn’t move to Canada. He moved to the US.
3 No, I wasn’t born in New York. He was born in
San Francisco.
4 No, she didn’t. She wrote the second/last email.
5 No, she didn’t. She nearly fell into the water.
6 NoIdidn't. I sent it with my second email.
5
1 Did you come 2 What did you do
3 Where did youstudy 4 How long were you
5 Did you meet 6 When did you get
7 Why did you move

Unit 1 Lessons 5 &6
1

This is a picture of Haval, Peri and Jwan. They are
Kurdish American and they live in San Francisco.

2

The phone number for Haval is 3127496, and his
email is havbakir@aol.com, and he is staying until
the 22nd.

The phone number for Ben is 0754457236, and his
email is benbrown@ntl.com, and he is staying until
the 30th.
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3

Amy

Dear (Student’s name)

Amy — Sydney — Australia — 15 — I'm — Grade 10 —
school — sister — Her — Ann — she — 18 — brothers

— Carl — Tim — 12 — 10 — volleyball — painting and
drawing — learning to cook — really — exciting — your
— do you — you — Are you — Amy

Jack

Dear (Student’s name)

Jack — Dublin — Ireland — 16 — I'm — Year 10 — school
— brother — His — Tony — he — 17 — sisters — Lisa —
Rose — 13 — 11 — football — building model planes

— learning the guitar — hard — your — do you — you —
Are you — Jack

4

(Students’ own answers.)

Unit 1 Language Focus

1
1 are going 2 Are you doing
3 go 4 went
5 were 6 didn’t use to
7 used to 8 have you changed
9 do you know 10 starts
11 training 12 don’t want
2 T M
ENL A L SP I P PE
A E I H OCENL I E
M A K E CONTACT
R E A A RF ENN
L D L ERR I
Y | E C
E S
N T
D
3
gate engineer | cousin difference
again age contact certainly
guitar change picnic decide
younger suggest local exciting
go message score place
B

Message: Well done!
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Unit 2 Lessons 1 &2

1
A

myself — yourself — himself — herself — itself —
ourselves — yourselves — themselves

B
1 yourself 2 myself 3 yourselves
C
1 look at himself in the mirror.
2 records herself and listens for the mistakes.
3 cover themselves with BUZZ OFF.
D
11 2 Theyre 3 you 4 me
5 your 6 it 7 mine 8 She’s
9 hers 10 yours
2
1 was 2 fell 3 happened 4 saw
5 jumped 6 pulled
3
1 were you doing 2 was talking
3 were you walking 4 weren't walking
5 were walking 6 were you going
7 was riding 8 were you shopping
9 wasn’t shopping 10 was coming
11 was anyone crossing 12 weren't crossing
13 were standing 14 were going
4
1 Oh, dear! 2 You certainly did!
3 What's the matter?

ACTIVITY BOOK ANSWERS



Unit 2 Lessons 3 & 4

1
bedroom
bathroom
stairs
first floor
kitchen
ground floor
. living-room
dining-room
front door hall

2 Unit 2 Lessons 5 & 6
A 1
3 was helping/caught
4 threw/exploded While Mrs Nawzad was working in the kitchen, Zara
5 were rising / rushed and Lawak were in the garden. When they tried to
6 saw/covered/went light a fire they burned themselves.
7 were fighting / passed 2
B

. . . . . the bank/ Green street/4.45 p.m./blue /it was
3 While Julie was helping Toby, the oil in the chip turning from Park Road into Lake Street.

pan caught fire.

4 When Julie threw water on the oil, it exploded 3

violently.

5 While the flames were rising up the stairs, Julie
rushed past them with her mobile.

6 When John saw the fire, he covered his head and
went inside.

7 While the firefighters below were fighting the fire,
John passed Toby to the firefighter.

C/D

Short action + short action

When the fire engine arrived, the firefighters started
work.

Short action + continuing action

When the police car came, the firefighters were
fighting the fire.

3

A

1 lucky 2 hungry 3 violently 4 empty
5 really 6 quickly

C

1C 2A 3B 4 F 5E 6 D

ACTIVITY BOOK ANSWERS

A—-C follow the instructions. (Students’ own answers.)

4
A

a were staying in b were looking

¢ was climbing down d was rescuing

e arrived f left

B

1 went 2 climbed 3 fell/hurt 4 called
5 looked after/took 6 said

C/D

While the Wilson family were staying in Silemani,
they went to visit the great waterfalls at Ahmadawa.
While the others were looking up at the waterfall,
Adam climbed over the safety rail. While Adam was
climbing down the cliff, he fell and hurt himself badly.
While his dad was rescuing Adam, the tour guide
called the hospital for help. When the paramedics
arrived, they looked after Adam and took him to

the hospital. When Adam left hospital next day, the
doctor said, ‘I don’t think you're going to do any more
climbing for a few weeks!
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Unit 2 Language Focus

1
1 didn’t hear
3 hard
5 was doing
7 interesting
9 were practising

11 helped

2

A

B

1 shouted

3

places in the home: bedroom, dining-room, hall,

kitchen

things for the home: chairs, cupboard, shelf, sink

N O 0O

—

2 ambulance

were watching
myself
yourself

well

ourselves
clearly

the family: grandmother, brother, mother

Unit 3 Lessons 1 &2

1

1d 2h 3g 4c 5b 6j

S O 0NN ULl W

—

2

A bottle of cola

A can of tomato paste
A carton of orange juice

A jar of olives

A kilo of ground meat

A litre of milk
A loaf of bread

A packet of butter
A tub of ice cream

1 Milk: 2 litres /lemons: a small bag
2 ¢ chicken legs, eggs, milk, lemon

X: olives, yoghurt

3
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some
some
some
some

O N =

2
5
8

some
any
any

7f 8e 9a 10i
3 some
6 any
9 any

3 carefully

1 much 2 alittle 3 alotof

4 afew 5 many 6 alot of/many
7 many 8 afew 9 much

10 alittle
4
butter — one packet
tomatoes — 4 kilos
potatoes — 1 large bag
lemonade — 3 big bottles

5

1 a 2 some/a 3 some 4 some
5 a 6 the 7 a 8 some
9 the 10 the 11 the 12 a
6

1 Come on!

2 Just tell me what to do.

3 What do I do next?

Unit 3 Lessons 3 & 4

1
A

1a 2 a 3 The/- 4 —/-/-

C

1 a 2 some 3 a 4 some
5 a 6 the 7 the 8 the
9 the 10 the 11 the 12 the
13 the 14 - 15 - 16 -
17 - 18 - 19 - 20 -
2

... lots from other food groups. /... the food pyramid/
groups / meat, fish and eggs. / portions/
carbohydrates/eggs/two or three portions/ protein,
iron and vitamin B/ the food pyramid are the
vegetables, the fruits, and the bread, pasta, rice and
cereals groups.

3

A (suggested answers)
Dairy products: milk
Vegetables: onions, peppers

B (suggested answers)

Drinks: milk, orange juice, cola
Fruit: banana, grapes, pineapple
Meals: breakfast, lunch, dinner

4
1d 2 ¢ 3a 4 b
5¢g 6 e 7 h 8 f

ACTIVITY BOOK ANSWERS



1 Haval is the Kurdish-American who is visiting his
family in Silemani.

2 Ahmadawa is the place that Bahar’s family visit in
Spring.

3 Ben is the Canadian who is visiting his father near
Dohuk.

4 BR467 is the flight that Ben and Haval took to Erbil.

5 Tom is the boy who crashed his quad bike.

6 33, Green Road is the house that caught fire
yesterday.

7 999 is the number that Julie called to get help.

8 Tim and Julie were the ones who the firefighter
helped first.

Unit 3 Lessons 5 &6

—

1 Isaid, ‘Joe, you eat unhealthily, and you are
unhealthy!

2 ‘And for lunch, he went on, ‘T usually get a big bag
of chips and some cola’

She opened the window and shouted, ‘Help!

‘I felt really frightened, she said later.
Firefighter Steve Carter, said, ‘Julie and her dad
were heroes!

W N =N

gold 2 eat 3 tree 4 butterfly 5 near 6 bee

W = N

gold/sweet/eat/see/tree/sky/butterfly / hear/near
/sea/bee

C

second line/ eighth line rhymes with the sixth line
D

Verse 1: hands Verse 2: eyes Verse 3: ears
E

‘Eyes’ is the correct word to complete the second
verse. This is because the second verse is about seeing
things like the sky and butterflies.

‘Ears’ is the correct word to complete the third verse.
This is because the third verse is about hearing things
like birds’ song, the sea, crickets, and bullfrogs.

3

A
1b 2 ¢ 3a

C
(Student’s own answers.)

ACTIVITY BOOK ANSWERS

Unit 3 Language Focus

1
1 alotof 2 the 3 that
4 zero article 5 who 6 much
7 alittle 8 a 9 many
10 afew 11 some 12 any
2
A p p s S
ror a p c a p
f o o d p y r a m i
i d t a e i e r o c
b u e i p n t t u e
r c 1 r p g t o n s
e t n vy e y n t
r
S
3
A

dish: clinic, fish, ingredient, list

item: diagram, fibre, pineapple, spice
chicken: change, cheese, lunch, much
headache: Christmas, echo, school, stomach

B
Message: You are what you eat.

Unit4 Lessons 1 &2

Tuesday, 2nd January
Wednesday, 11th February
Thursday, 17" August
Friday, 23rd October
Saturday, 31st December

1

A

1 stay in contact 2 safely 3 traditional
4 come 5 early 6 next
B

1 come/go

2 early/late

3 lose contact/stay in contact

4 modern/traditional

5 last/next

6 dangerously/safely

2

1

2

3

4

5
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3

A

1 in 2 at/on 3 during/in

B

1 for 2 of 3 at 4 in

5 about 6 of 7 about 8 in

9 like 10 of

4

1 When did Ben and Haval arrive in Erbil?

2 Did Haval and his family drive to Silemani on 1st
April?

3 Where did Haval and his family go on Tuesday?

4 What did Ben do on Thursday?

5 How are Ben and his father going to travel to Erbil?

6 How long are Ben and his father going to stay in
the mountains?

7 Is Ben going to Silemani on Tuesday?

8 Why is Ben happy about Haval’s invitation?

5

1 TIdlove to come! 2 Sorry, I have to run.

3 Go carefully!

Unit 4 Lessons 3 &4

1

A

1 the 2 some 3 the 4 any

5 any 6 - (zeroarticle) 7 - (zero article)

B

1 alittle 2 much 3 afew 4 alittle

5 much 6 many 7 alot

2

A

1 doyou get 2 was 3 did not think of

4 didnotsee 5 donotget 6 are

7 were

B

1 areyouvisiting 2 work 3 does not live

4 is having 5 are you enjoying

C

1 starts 2 leaves 3 areyoudoing 4 are going

3

1 you 2 your 31 4 you

51 6 mine 7 My 8 yours

9 it 10 yourselves

4

1 While we were talking to the hotel manager, he

showed us the best route, and he lent us his map.

120

2 When we left the hotel, we got in the car and we
took the road north to the mountains.

3 While we were driving there, we went through
some villages and we saw several old men with
sheep.

4. When we reached the snow line, we left the car
and we climbed the mountain ahead of us.

B

This is the hotel manager who told us the best route.
This is one of the villages that we drove through.
This is an old man who had a lot of sheep on the hill.

Unit4 Lessons 5 &6
B
1 guide 2 unhealthy 3 nationality
4. bone 5 energy 6 keep
C

M H TGTJ
E F S L E E EAY U S S C
N L L A E R ATPS A HO
G OOD TT MEET Y O U
| WW D | U 'S
N E L E N T |
ERYR G S N
2
1 a 2 who 3 the
4 left 5 (=) 6 some
7 were playing 8 were looking 9 much
10 the 11 which 12 little
13 afew 14 alot of 15 got
16 were waiting 17 their

ACTIVITY BOOK ANSWERS



Unit5 Lessons 1 &2

1

A

Picture 1 caption: Communications satellites at work
TV and other signals

36,000 kilometres above Earth

Picture 2 caption: The International Space Station
project

The ISS in orbit around Earth

A spacecraft on its way to the ISS

2

He has nearly finished his checks.

Has Engineer 2 nearly finished, too?
She has already completed her checks.

Have Engineers 3 and 4 completed their checks yet?
No, they haven’t begun their checks yet.

completed / doing /lift off

7.45. Flight control has just done the final
countdown. The spacecratft is lifting off. The
astronauts are going to climb into orbit at 7:50.

3 This is report 3. It is now 7.50. The spacecraft has
just lifted off. The astronauts are climbing into
orbit. They are going to reach the ISS at 9.50.

NS W T>W W W

B

Everything happened between 7.40 and 9.50. First,
the engineers completed their final checks. Next,
flight control did the final countdown. Then the
spacecraft lifted off. After that, the astronauts climbed
into orbit. Finally they reached the ISS at 9.50.

4

1 Tell me your news. 2 Well done!
3 How do you mean?
Unit 5 Lessons 3 &4

1

2 Have you ever played for one of your school’s
teams? (Students’ own answer.)

3 Have you ever dreamt of scoring the winning
point/goal? (Students’ own answer.)

4 Have you ever appeared on TV? (Students’ own
answer.)

5 Have you ever wanted to appear on TV? (Students’
Own answer.)

6 Have you ever met your favourite star? (Students’
own answer.)

ACTIVITY BOOK ANSWERS

rode a bike across it.
2 Reporter: Have you ever seen the rainforests of
the Amazon?
Yes, I went there eight years ago.
I helped make a wildlife film there.
3 Reporter: Have you ever visited the Himalayan
mountains?
Yes, I went there last year. I climbed the
three highest mountains there.

Dara:

Dara:

system 2 beings
spacecraft 5 travel

3 signals
6 communications

2 so
6 send

followed
many

3 expensive 4 forget

7 learn

many/afew 2 so/because 3 send/receives

led / followed

for 2 since 3 For 4 since

They have lived in Kurdistan for 12 years.

He has lived in Erbil since 1999 (ten years ago).

He has been a traveller and explorer for eight years.
He has been a travel writer since 2005 (four years ago).
He and Chinar have been married since 2006.
They have shared their travels for three years.

S N N S " e~ Y O N AN i v B S 7))

Unit5 Lessons 5 &6

1

A

‘“Why are we looking at other words when we have so
many problems here?’ they say. ‘Let’s use the money
to change the world that we already have!

The captain said, ‘It is now complete’

‘When did you finish?” the Presenter asked.

‘A few minutes ago, the Captain answered.
Then the Presenter asked, ‘How long has the job
taken?

5 “Two days, the Captain replied. ‘And now we’re
going to have a party!

B W =N

2

80 million kilometres/Earth /Mars/ taken six months/
new home is Ground Station Number One / arrived
there in 2118 /Number One is 50 years old / reached
its full population.
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3

a left 2 Earth b were
3 80 million kilometres  d arrived 4 on Mars
e brought f have already made 5 Beth

g taught h showed i have already seen

6 farms 7 forest j havejust come

k was 8 Mars | have had

4

¢ travelled

(Students’ own answers.)

Unit 5 Language Focus

1

A

1 ever 2 never 3 last week 4 ago
5 just 6 since 7 already 8 for
9 yet 10 sofar

B

1 did you start 2 began

3 have you travelled 4 have come

5 areyou goingtoreach 6 have already crossed
7 crossed 8 have you got

9 have not got 10 have just seen

11 saw 12 are you going to do
2

A

B

1 above 2 connects 3 remember 4 neighbours
3

1 everyone 2 anything 3 something
4 anyone 5 anywhere =~ 6 somewhere
7 everywhere 8 nothing 9 noone

10 something

122

Unit6 Lessons 1 &2

1 Rondik is wearing a hat, a coat, a dress, gloves and
boots.

2 Bakhtiar is wearing a cap, a T-shirt, jeans, socks
and trainers.

3 Jwan is wearing a jacket, a sweater, a blouse, a skirt
and shoes.

AN =

Students’ own answers.)

looks cheaper than
more fashionable than

smarter than 2
more expensive than

S

the most comfortable
the worst

the most sensible 2
the best 4

My black jeans are older than my grey trousers.
My white sweater is the most comfortable of all
these winter clothes.

N~ WP WRS N

w

2 Man: I think it is too short.
Assistant: It’s not long enough./I'll bring a
longer one.
3 Girl: I think these boots are too heavy.
Assistant: You're right. Theyre not light enough.
Please wait I'll bring some lighter ones.
4 Woman: I think this dress is too thin.
Assistant: You're right. It’s not thick enough.
Please wait, I'll bring a thicker one.

How can I help you?
Would you like to try this one?
What do you think?

W~ N

Unit 6 Lessons 3 & 4

smart/smartly 2 carefully/ careful
traditional / traditionally 4 completely/complete

better than
more quiet than
better

2 more tidily than
4 more carefully than
6 happier place than

G wWw e~ N W — -

ACTIVITY BOOK ANSWERS



2 hot
5 traditional

different
dangerous

3 safety
6 alive

2 hot/heat
4 traditions/ traditional
6 alive/lives

dangerous/danger
different/ difference
safe / safety

2 aswell as
4 as nicely as

as cold as
as important as

B: Well, he’s the same age as Joe, but he isn’t as
old as Dave.

Is Joe as heavy as Sam and Dave?

Well, he’s as heavy as Dave but he isn't as heavy
as Sam.

Is Dave as tall as Joe and Sam?

Well, he’s as tall as Sam but not as tall as Joe.

Is Sam as strong as Joe and Dave?

Well, he’s as strong as Joe but not as strong as
Dave.

N
= >

W
W

than Pedro /smartly as Shillan

2 In the summer, Mark dresses more comfortably
than he does in the winter. / In winter, Mark does
not dress as comfortably as he does in summer.

3 Yoko feels more strongly than the others about
traditional culture./ The others don’t feel as
strongly as Yoko about traditional culture.

4 Now, people like Pedro protect themselves more
carefully than they did in the past./In the past,
people like Pedro did not protect themselves as
carefully as they do now.

Unit 6 Lessons 5 &6

1

A

1 Presenter: Shillan, you've just become a nurse,
haven’t you? How do you feel about
your uniform?

Shillan:  I'm very proud of it.

2 Presenter: Yoko, why are you wearing that kimono?
It’s beautiful, but it’s very old-fashioned,
isn’t it?

It’s traditional, but please don't say it’s
old-fashioned!

Yoko:

ACTIVITY BOOK ANSWERS

C

‘Pedro, your climate is hot all year around, isn’t it?’
the presenter said. ‘So, I'm sure those thick gloves and
heavy safety boots are very uncomfortable. Do you
have to wear them?’ he asked.

“Yes, and our hard hats too, Pedro answered. Then he
explained, ‘Our work is dangerous. You see, in the old
days, we weren't as careful as we are now — and too
many people died’

2

1 bicycle/ Wheels to Go/bicycle / $370.

2 The second conversation happened at the
bookshop called ‘Better Read’ It was about a book
that cost $19.90.

3 The third conversation happened at the sports
shop called ‘First Place’ It was about a pair of
trainers that cost $115.

3

Suggested answers:
best

2 Dbetter
the least comfortable 4

6

8

as well made as
less well than
the worst /least good

heavier than
more expensive than

H N O W=

Suggested answer (students can have different
suggestions):

First of all, there are some negative things to say
about these trainers. Of the three types they look the
worst, and our teenagers agree that they are much
less fashionable than Heroes or Champs. They are
also not very well made.

However, there are several positive things to say
about them. They are the most comfortable of the
three and they are the lightest, too.

Overall, the results of our survey show that Lasers
are the best value for money of these three types of
trainers.

Unit 6 Language Focus

1
1 better than 2 as good as
3 the best 4. more fashionable than
5 not as fashionable as 6 the most fashionable
7 enough 8 too
9 arent 10 much worse than

11 more 12 the lightest

13 the heaviest 14 the cheapest

15 the most
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2 P 3
cr h cr p s S 2 We've lived in this town since 2007.
bblesso s ho eughbra 3 They have had their car for three years.
eoismuw hau rcl I ef 4 Thave just finished the book.
compare and choose 5 Jack has never visited Silemani before.
otaervy d g | e avuut
ms tctee e ey nsesily 4
e et y r t s et 1 asbigas 2 smaller than
3 less strong than 4 more possible than
3 5 further than 6 the greatest
A 7 'The furthest 8 more easily than
1 danger/dangerous 2 fashion/fashionable 9 the nearest 10 closer than
3 height/high 4 length/long 11 the most wonderful
5 luck/lucky 6 truth/true 5
1 communicate/ co‘m.mumcatlons 2 The river is not wide enough for the ship.
2 comp the / comp etl‘tlon . 3 The ship is too large for the river.
3 describe/description 4 fly/flight 4 The river is too narrow for the shi
. p.
5 lead/leader 6 mean/meaning 5 The boat is small enough for the river.
B
1 fashion/fashionable 2 mean/meaning Unit7 Lessons 3 &4
3 communications/communicate
4 true/truth 1
A
Unit7 Lessons 1 & 2
1
A
1 cream 2 station
B
1 being 2 cent
3 clothing 4 communications
5 system 6 coat
C
1 change 2 describe
D
1 life 2 communications
. B
3 sale 4 live .
. 1 price 2 sweater 3 humans
5 complete 6 protective 4 . 5 ect 6 budget
7 life 8 different SHIVIVE projec Hase
7 daughters 8 everywhere 9 documentary
9 safety 10
astronauts
E
1 solar system 2
2 satellite communications 1 reached 2 has happened
3 description/described 3 since 4 left
4 different/ difference 5 worse than 6 arrived
5 winter coat 7 the poorest 8 haven't eaten
6 sales/selling 9 since 10 haven't felt
2 11 ashungry as 12 for
13 ashard as 14 have just found
1 have done/finished 15 have not started yet 16 has not given
2 did Amy go/wasn’t/went 17 notas young as 18 strong enough
3 has Mark sent/has already sent 19 too heavy
4 Have you ever been/have never had 20 have they already reached
5 have they known/became

124 ACTIVITY BOOK ANSWERS



Unit 8 Lessons 1 &2

1

A

I often have to do the washing up, and I also always
have to make my bed and tidy up my room. But I
don’t have to wash the car or sweep the floor.

I often have to do the washing up, too, and I

also sometimes have to make dinner and do the
vacuuming. But I don’t have to clean the windows or
take out the rubbish.

B

(Students’ own answers.)

2

A

1 If Mum is very tired, I make dinner for the family.

2 T usually help Dad when he washes the car.

C

1 When Mum and Dad are very busy, we do as
much as we can.

2 IfI forget to make my bed, (my) Mum gets angry
with me.

3

A

1 do/ will be 2 do/will make

3 don’t start/won't be 4 will help/wash

5 gets/will start

C

(Sample answers: students can make their own
sentences.)

1 When I get up, I will get dressed.

2 When I am dressed, I will have breakfast.

3 When I finish breakfast, I will go to school.
4 When I get home, I will tidy up my room.

D
(Students’ own answers.)

Unit 8 Lessons 3 & 4

1

A

1 IfIwere in situation 1, I would (students’ own
answers). If I were in this situation, I would
certainly not (students’ own answers).

2 If I were in situation 2, I would (students’ own
answers). If I were in this situation, I would
certainly not (students’ own answers).

ACTIVITY BOOK ANSWERS

\lvs]

If I bought a boat, I would invite my friends to join

me.

3 Ifthey joined me, we would sail to the Pacific
together.

4 If we sailed to the Pacific together, we would find
the most beautiful beach in the world.

5 1If we found the most beautiful beach in the world,
we would have the best holiday in the world.

6 ButIhaven't got a million dollars, so I can’t buy

a big boat, I can’t invite my friends, we can’t sail

to the Pacific together, we can’t find the most

beautiful beach in the world and we can’t have the

best beach holiday in the world.

_ e N

ajob 2 atest
5 acompetition

B
do: the cleaning; the cooking; the housework
make: a banner, a cake, dinner

C

1 made dinner

3 do all the housework

5 gota very busy new job

3

(Students’ own answers.)

3 ajourney 4aday

2 does the cooking
4 do the cleaning
6 spend a day

Unit 8 Lessons 5 &6

1

A
‘Hi Mum, Ed said when he came through the
front door. Then he and the others all said “Happy
Birthday” together.

“What a lovely surprise, Mum replied. She was
really pleased.

‘Let’s go through to the dining room and sit down
to eat, Will said.

‘Does that mean you've made dinner, too?” Mum
asked.

“Well, it’s Sophie who’s done the cooking, Ed
explained. ‘And she’s also made you a birthday cake’

“Wow! said Mum. ‘This is wonderful!
‘But the boys have been busy, too, Sophie said.
‘They’ve done all the cleaning and vacuuming so

you don't have to think about doing housework this
evening. You can just relax and enjoy yourself’

‘Thank you very, very, very much, everyone; Mum
said.
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2
A had/would/spend

B

The first suggestion is this. If we built a new bridge
across the river, cars could move through the city
faster.

Now we come to the second suggestion. If we had
a new shopping centre, all the important shops would
be in one place.

Finally, here’s our third suggestion. If we created
a beautiful new city park, thousands of people would
be able to enjoy this green space.

3

(Students’ own answers.)

Unit 8 Language Focus

1

1

1 doyougo 2 do 3 want

4 usually go 5 need 6 usually go

2

1 willdo 2 leave 3 am

4 will get 5 can 6 Il train

3

1 could travel 2 would you visit

3 could do 4 would probably go

5 could time travel 6 might try

2

c hcr oe |l r ci

d f oooet p s fqgauln

a amwms i a i fubbas

m i e emud y t e i ob st

a Il ovely surprise

g nent aema s r a

e rts tdethod
i n o 0
(o tr m
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2 ajob/good marks
4 lunch/a table
6 agame/arace

homework / housework
a test/breakfast
money/ time

have breakfast/ make lunch
won a race/won a game

having a test/get good marks
spends/time / making a table
spend / money/ get
do/housework/do /homework

DUk W™ W - > W

Unit9 Lessons 1 &2

1 Katie is very interested in cycling, riding and
tennis. But she does not like running or swimming
very much.

2 Jack and Harry love basketball, football and
volleyball. However, they’re not very interested in
sailing or table tennis.

o]

Students’ own answers.)

—~

> N

was/didn’t often / goes cycling
played / watched it/ often played

/C
Students’ own answers.)

W A3 b=

A

I'm running round the field and Joe is doing exercises.
We have to practise passing the ball first, so we can’t
come home yet. We are going to finish training at 5.30
so we may be able to get home by 6.15.

B

Sam said that he was running round the field and
that Joe was doing exercises. Sam told me that they
had to practise passing the ball first so they could not
come home yet. And he said that they were going to
finish training at 5.30 so they might be able to get
home by 6.15.

4

She told us to get back as soon as possible and she
told us not to waste any time.

Yes, she asked us to get a carton of milk on our way
home.

ACTIVITY BOOK ANSWERS



Unit9 Lessons 3 & 4

Football is played all over the world today.
Professional football is seen on TV every week, too.
Amateur matches are not usually shown on sports
programmes.

4 Different sorts of football were played in ancient
times.

The modern game was not invented until the 1840s.
6 After that, the new rules were quickly accepted
everywhere.

W > =

ol

B

(Suggested answers. There may be different solutions,
too.)

Egyptians/Greeks /Romans/was played /2,000

years ago.

was invented / Cambridge, England / were quickly
accepted

Basketball was played by the ancient people of
Mexico 3,000 years ago. The rules were invented in
the 19" Century in America.

2

A

1 different 2 modern 3 quickly
4 long before 5 top 6 professional
7 older 8 teach

B

1 professional /amateur

2 long before/shortly after

3 older/younger

4 taught/learning

5 top/bottom

6 different/the same

3

The Games were finally stopped in 393 (by the
Romans). Our modern Olympics started in 1896.

As in ancient times, the Olympics are held every four
years. Today, however, not the same site is used each
time. These days, a different city from a different
country is chosen for each new Olympics. For example,
the 2012 Olympics were given to London. And before
that the great 2004 Games were organised by Beijing.

In ancient times, only Greeks were accepted at the
games, but today the whole world is invited to our
modern Olympics. The ancient Games were watched
by just a few thousand people. Now, however, the
modern Olympics are seen by hundreds of millions of
people, thanks to TV and modern communications.

ACTIVITY BOOK ANSWERS

Unit9 Lessons 5 &6

1

A

‘Hi Carl, Annie said. ‘You look tired!

‘Yes, Carl answered. “We’ve just had our last
training before the big match on Saturday’

“Was your coach very tough?’ she asked.

‘“Yes, he replied. ‘At the start he said we were
terrible and he was right. He said we had to wake
up fast’

‘And did you?” Annie wanted to know.

‘“Yes,; Carl told her. “We worked really hard’

‘Did he cheer up? Annie asked.

“Well, after a while! Carl replied. ‘Our coach
suddenly said we might win!

‘Oh good, Annie answered.

2 the other team was bigger and stronger than us,
and that they were going to win./if our team
played very well, we might not lose the game.

3 to go out on the field again and play as hard as
they could. / not to relax for a minute if they really
wanted to win.

4 to pass the ball down the field if they really want to
win.

3

(Students’ own answers.)

Unit 9 Language Focus

1

1 the other team looked bigger than the Green Hill
players, but she also thought that Green Hill were
better players.

2 they were making stupid mistakes and that she
had to lead the team better or they were going to
lose the match.

3 they could still win the championship if they
played harder and worked together as a team.

4 not to stop trying and to keep fighting until the
end.

B

The magazine was started ten years ago and in those
days it was produced once a year. These days it is
produced three times a year by our team of two
teachers and five students. Reports are written by
members of all the school clubs and teams, and these
are emailed to the magazine team. Someone is always
chosen for the ‘star interview’ The text is checked

by the whole team and the pages are designed on
computer by our art teacher. Finally, everything is
sent for printing.
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champion

B

1 2 practises 3 sort
4 invented

3

1

planet 2 tocontinue 3 begins

Unit 10 Lessons 1 & 2

1

A

1 nearly 2 difficult 3 finishes

B

1 quantity 2 asaresult 3 however
4 complete 5 prepare 6 enormously
7 beautiful 8 produced 9 closer

10 get back

C

stay in contact

D

1 your homework 2 alook 3 anevent
4 afire 5 some money 6 running
7 school 8 amistake 9 tennis

10 someone’s life

left school
made / mistakes

2 preparing/made
4 finish/complete

turns / will go/will come
goes/ he will go past an old castle and he will get
to a busy town.

NS N W

w

arrive at a beautiful beach.

128

he turns right he will go through a field and he will

B
were / might / might / might

C

If I were Rob, I would choose to go to the lake/

the town /the beach because I can go sailing there/
shopping / swimming there. (Students’ own choice.)

3

Rob’s mum said that he could go to the lake from
where he was. But he said that he was not going

to the lake because it was too far. He told her that
he was going to ride to the beach. When she heard
that she asked him to be careful because it might be
dangerous. He told her not to worry, and he added
that the sea was very safe. Finally, she asked him to
call again when he was on his way home.

4

Over 70% of our planet is covered by the sea. Most
forms of sea life are found in water that is less than
200 meters deep. However, strange fish and other life
forms are sometimes caught thousands of metres down.

In 1951, the deepest place on Earth was discovered
by the British ship Challenger II. Finally, the bottom
of the Trench, 11,040 below sea level, was reached in
1960 by the French submarine Trieste.

Unit 10 Lessons 3 & 4
1 ! p

N TT) R S

\Y OAUBOTU
GSMM E S R CB NKNRBI C
A KEE N H EOA I EI I ADC
T I ME TO SAY GOODBYE
ELBT E U uss HURGLUS
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2
1 won't get 2 to take 3 pay
4 willyousail 5 sailed 6 would have
7 wanted 8 could pay 9 was locked
10 by 11 However 12 Asaresult
13 hadto 14 were made 15 to sell

16 wasgoingto 17 weretaken 18 were burned
19 was found 20 had

ACTIVITY BOOK ANSWERS



Literary Reader: Around the World
in Eighty Days
Episode 1

A
Fogg: Phileas — British — 40 — tall and good looking
Passepartout: Jean — French — 30 — strong and young

B
1 Acrobat

C

8:00 get up

8:25 breakfast

9:35 wash

11:30 goes to the Reform Club

D
1 read papers

E

Leave: 8:45 p.m. on 2nd October 1872
Return by: 8:45 p.m. on 21st December 1872
Number of days away: 80

Money for the journey: 20,000 pounds

Kind of transport: 1 ship 2 trains

F
1 London

G
A new servant arrived at Fogg’s house.

H
He decided to travel around the world in eighty days.

I
He left for his trip with Passepartout.

2 Firefighter

2 play cards

2 San Francisco

Episode 2

Fix said c in Suez.

Passepartout said g to Fix in Suez.

Fix with Passepartout said e on board of the
Mongolia.

Fogg said h to the engineer on the Mongolia.
Fogg said f to Passepartout in Bombay.
Passepartout said a in Bombay.

The priests said d in Bombay

Episode 3

1 Cromarty 2 conductor

3 Allahabad 4 50 miles

5 elephant 6 2,000 pounds
7 guide 8 Aouda

9 Passepartout 10 Calcutta

ACTIVITY BOOK ANSWERS

Episode 4

2 As they were waiting inside the strange building,
Fogg realised that it was a court-room.

3 In the court-room, there was a judge and a lot of
people.

4 Passepartout stood up and angrily said, ‘Fifteen
days!

5 The Rangoon was soon leaving Calcutta for Hong
Kong.

6 On the ship, Fix wanted to ask Passepartout about
the woman who was travelling with them.

7 The Rangoon arrived at Singapore island half a day
early on 30th October.

Episode 5

A

1 7 days 2 6th November 3 Europe

4 7th at 5 am/6th in the evening 5 Shanghai

B (Suggested answers)

1 At first it was fine but then there were strong
winds and rough seas.

2 They were a day late.

3 There was a problem with the ship.

4 He found out that the ship was leaving the same
evening.

5 Because he did not have the arrest papers yet.

6 He immediately looked for another ship.

7 Because the Carnatic starts from Shanghai.

Episode 6

A

Passepartout arrived in Yokohama

Fogg, Aouda and Fix arrived in Yokohama
Passepartout found a job at a circus

Fogg and Aouda went to the theatre

Fogg, Aouda and Passepartout met at the theatre

The General Grant left Yokohama

Fogg worked out that he was half way across the earth
They arrived in San Francisco

B

1 Passepartout arrived in Japan with no money and
only the clothes he was wearing.

2 During Passepartout’s circus show, he had to stand
very still while other acrobats climbed up and
stood on top of him.

3 Fix wasn't able to arrest Fogg in San Francisco
because America wasn't a British colony.

Episode 7

2 f 3 b 4 a 5

e
7 1 8 e 9 j 10 h 11 g 12 k
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Episode 8

2

He felt well enough to drive back to the carriage,
then the passengers got on the carriage, and the
train moved out of the station.

She stayed at the station with Fix until seven in the
following morning.

They went to Omaha, Nebraska, on an open sledge
at a speed of 40 miles per hour.

They got to Chicago, they jumped on another train
and soon they were moving towards New York.
When they got to New York at 11:15 p.m. on 11th
December, their ship was already on its way to
Liverpool, so they decided to go to the St Nicholas
Hotel on Broadway.

Episode 9

9 days 13 hours and 45 minutes
New York / Henrietta

offering money to the sailors
ship / 12,000 pounds

wooden parts of the ship / the engines working
December

Queenstown / Ireland

a train / Dublin

a ship to England

Liverpool

Fix

looked like the robber

6 hours

6 hours and 15 minutes

Episode 10

1
7

¢ 2 f
| 8 Kk

O W
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